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Message

“Exclusion is always dangerous. Inclusion is the only safety if we are to have a peaceful
world.” -Pearl S. Buck

In the light of the above-mentioned definition, I can say that exclusivity is a curse for
humanity. On the other hand, Inclusive education values diversity and variations and the
unique thinking and ideologies students bring to the classroom. The school system
provides the content for a child’s first relationship with the world outside their families,
enabling the development of sccial relationships and interactions. Successful inclusive
education happens primarily through accepting, understanding, and attending to student
differences and diversity, which can include physical, cognitive, academic, social and
emotional support. The driving principle of inclusive education is to make all students
feel welcomed and supported in their efforts. For students with disabilities, this includes
benefits in both scholastic and co-scholastic aspects. Their peers should also show more
positive attitude in these same areas in inclusive classrooms.

The Special Education Teachers of DoE, GNCTD & Local bodies are doing their work
enthusiastically, but the need of the hour is to sensitize all the teachers about inclusive
education. This Manual on Inclusive Education is definitely going to help our teachers
with all the relevant information related to inclusive education. From early identification to
right of persons with disability, this manual is beneficial to understand each and every
aspect of inclusion. SCERT, Delhi dedicates this manual to all the stakeholders of
education.

o

(Rajanish Singh)
Director
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Inclusive education is about embracing all, making a commitment to do whatever it
takes 1o provide each student in the community and each citizen in a democracy-
with an inalienable right to belong. not to be excluded. When inclusion is fully
embraced. we abandon the idea that children have 1o become “normal” to contribute
10 the world instead we search o nourish the gifts that are inherited in all people.

Children with & without disabilities are educated together in their neighborhood
school & community. with all students in general education classes, having
instructions in the core- curriculum content and participating in extracurricular
activities.

[he special education teachers of’ Dok, GNCTD and local bodies are already
working hard in the area of Inclusive education but the need is to motivale and
sensitize all rest of the teachers about the importance of inclusive education.

We at SCERT Delhi are always ready o work according to the need of the hour.
Inclusion is the need of the hour beyond doubt. So when Dr. Anjul Sharma came up
with the idea of this Manual on Inclusive Education. we were happy to encourage
her. She worked enthusiastically to write and compile the chapters required for the
manual. The Manual on Inclusive education has all the information required which
is important for the learning of the students. This manual would be a great help tor
all the teachers. We are happy to disseminate it among all our teacher {raternities.
Hopefully. it will be a lighthouse for all the general teachers to reach the destination
ol education, which is unimaginable without inclusion in an educational setup.

7
W
@(m 4}4\
Dr. Nahar Singh

Joint Director
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| PREFACE |

Inclusive Education based on the concept of opportunity and equality in public policy of the nation.
Inclustve Education and Inclusion is precedent with different aspects which are the result of policies
and practices of inclusive education. The book envisaged Inclusive Education and inclusion deals
various provisions and existing policies and practices, with special reference to the children and
children with special needs and all stockholders, concepts, policy-based provision and issue and
challenges. The book 15 divided in three sections namely A B_ and C. Whereas section A of the
book contents various perspective of mnclusive education likewise Meaning, Need and Importance
of Inclusive Education. Rights of Persons with Disability, Identification of Disabilities under
RPwD Act 2016, Schemes, for Persons withDisabilities Concession. for Persons withDhzabilities

Section B of the Book discuss the provisions of inclusrve education through themes of the
Accommodation in Inclusion with the aspects of Creating an Inclustve Classroom, Least Restrictive
Environment, Teaching Strategies and Curriculum Adaptation, Universal Design for Leaming and
Children with Special Neads Resource Room, Use of ICT for Students with Disabilities, Inclusive
Education From The Perspectives of New Education Policy 2020, Activities Related to Inclusion,
Aids and Appliances for Visually Impaired.

The Section C of the Manual dealing the aspects of the Issues and Challenges 1n inclusrve education
and Inclusion with the provisions of the Sexual Abuse and Students with Disabilities Disability
and Other Social Issues. Role of Stakeholders in Inclusion of Students with Disabilities.

Dr. Anjul Sharma
Prncipal. DIET, Karkardooma
Delh1-110092
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CHAPTER

Ol

Meaning, Need and Importance of Inclusive Education

Pardeep Kumar, Assistant Professor
DIET Karkardooma. SCEET Delln
pradeepscert?9@gmail com

Abstract

The idea of Inclusion is exclusive for every human being. Existence is co-existence. A hwman
being is a social being. Exclusion is a curse for an individual. In this chapter, we are discussing
inclusivity in education, development of an inclusive mindset and exploring journey from special
Education towards inclusive education. The chapter will give detailed account of acts, policies
and conventions related to inclusion of all socially disadvantaged groups. The author is trying
to establish a dialogue based on benefits, Needs and importance of inclusivity. The focus is on
research based evidences that supports inclusion in classrooms, schoels and society.

Key Words: Inclusive Education, Barrier, Benefits, Need, RPwI Act 2016.

Introduction

Human beings are placed at the top of the hierarchy among the living beings of the whole unrverse
due to their ability of thinking, reason, collaborate, and expound new ideas, which also propagates
them to excel 1n every walk of life.

In ancient times_ it was the chief concern of humans to make collaborations with other humans to
form groups and be confident of his securtty from the vile attacks of beasts 1n forests. In due course
of time, this need to be together, lead to the formation of small societies. These small societies in
the world then flourished in form of highly calibrated societies having prompt rituals and 1deas that
enabled a man’s overall development in the arena of the universe.

Inclusive education 15 the most effective way to give all children a fair chance to go to school,
learn and develop the skills they need to thrive. Inclusive education means all children in the
same classrooms, in the same schools. It means real learning opportunities for groups who have
traditionally heen excluded — not only children with disabilities but speakers of minority languages
too. Inclustve systems value the unique contributions students of all backgrounds bring to the
classroom and allow diverse groups to grow side by side, to the benefit of all.

The narrow concept of Inclustve education refers to the idea that it 15 meant only for special
children in the normal institution. But 1n a true sense or broader concept, it ensures inclusion of all
disadvantaged children including special children in a normal school/ Institution setup. Agan_ 1f
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Students with disabilities

Underrepresented or minority

Socio-economically disadvantaged

LGBTQ (Lesbian, Gay. Bi-sexual, Transgender, Queer)
CALD (Culturally and Linguistically Diverse)

Mature students

Drverse religious identities

International students

vV ¥V ¥ ¥V ¥ ¥V ¥V ¥ ¥

Refugee Background Student

To understand more about inclusive education, we mayv refer to some definitions which are as
under

Michael F.Giangreco (1997): “Inclusive education 15 a set of values, principles & practices that
secks more effective & meanmgful education for all students, regardless of whether they have
exceptionality labels or not™.

Stainback & Stainback (1992): “Inclusive school or set up may be defined as a place where
everyone belongs, 1s accepted, supports & 1s supported by his'her peers & other members of the
school community in the course of having his'her educational needs met™.

Rashmi Krishnan(2010): “Inclusive education seeks to address the learning needs of evervone,
children_ vouth, and adults and focuses specifically on those whao are vulnerable to marginalization
and exclusion™

RPwD Act (2016) “Inclusive Education™ means a system of education wherein students with and
without disability learn together and the system of teaching and learning is suitably adapted to
meet the learning needs of different types of students with disabilities;

In the light of the above discussion, it can be stated that Inclusive education is concerned with the
guest for equity, social justice, participation. and the realization of citizenship. It 1z about the
removal of barriers of discrimination and oppression and 1t 1s about the wellbeing of all learners,

including disabled individuals. It 15 based on a positive view of the difference m which pupil
drversity 1s viewed as a resource. Priority 1s given to the pursuit of change, with a strong emphasis
on the importance of learning to live with one another and recognize our common humanity. Every
child has a fundamental right to education, and he/she must be allowed to achieve and maintain an

acceptable level of learning.

Journey of Inclusion

During the last two decades, the notion of inclusion has earned more attention and importance
by many countries in the world. Amnscow, 1999, UNESCO 2009. In 1994, Under the guidance of
T_INESC{?_,-.Saiammmfs statemem= ca]led-counuies 1o pm‘l.-‘ide education to all students 1n iﬂc‘ms_ive

“—.
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Countries established their inclusive policies in the light of Salamanca statement (Fletcher and
Artiles, 2005, Mitchell, 2003). there 1s evidence that not all of the students with special educational
needs benefit from inclusive schools (Gyimah etal, 2008), and students with special educational
needs are still struggling with explicit educational segregation. (UNESCO,2009).

In India, special education as a separate system of education for dizabled children outside the
mainstream education system evolved way back in the 1880°s. The first school for the deaf was set
up in Bombay in 1883 and the first school for the blind at Amnitsar in 1887,

The Government launched the Integrated Education for Disabled Children (IEDC) scheme in
December 1974 It was a Centrally Sponsored Scheme aimed to provide educational opportunities
to children with special needs (CW5SN) in regular schools and to facilitate their achievement and

retention.

The National Policy on Education, 1986 (NPE 1986), and the Programme of Action (1992)
stress the need for integrating children with special needs with other groups. The objective to be
achieved as stated 1n the NPE. 1986 1s “to integrate the physically and mentally handicapped with
the general community as equal partners, to prepare them for normal growth and to enable them to
face life with courage and confidence™

Thereafter Rehabilitation Council of India Act. 1992 was passed by Parliament 1992, this act
makes it mandatory for every special teacher to be registered by the council and lays down that
every child with a disability had the right to be taught by a qualified teacher. It provided punishment
for those teachers who engaged 1n teaching children with special needs without a license.

ThePersons with Disabilities (Equal Opportunities, Protection of Rights and Full Participation
Act, 1995) stresses the need to provide free of cost education to all children in an appropriate
environment till thev are 18 years old and further emphasize their right to measures like

a) Transport facilities to the students with disabilities or altemative financial incentives to
parents or guardians to enable their students with disabilities to attend schools;

b) The removal of architectural barriers from schools, colleges, or other institutions imparting
vocational and professional traiming;

c) The supply of books, uniforms, and other materials to students with disabilities attending

gschool;
d) The grant of scholarship to students with disabilities;

e) Setting up of appropriate fora for the redressal of grievances of parents regarding the
placement of their students with disabilities;

£) Suitable modification in the examination system to eliminate purely mathematical questions

for the benefit of blind students and students with low vision;
g) Restructuring of curriculum for the benefit of students with disabilities.

h) Restructuring the curriculum for benefit of students with hearing impairment to facilitate
them to take only one language as part of their curriculum.

The National Trust Act (National Trust for the Welfare of Persons with Autism_ Cerebral Palsy,
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Mental Retardation, and Multiple Disability, 1999) alse came into existence. This landmark
legislation seeks to protect and promote the rights of persons who within the disability sector, have
been even more marginalized than others. It was the first of its kind in the category of persons
addressed. It recognized the range of mdependence in skills, daily living, and financial management.
It 1s the prime decision-making body for persons with disabilities and aims to provide total care to
persons with mental retardation and cerebral palsy and also manage the properties bequeathed to
the trust.

RPwD Act 2016 1s an important act to ensure the rights of persons with difficulties. A separate
chapter 1s included comprising the rights of PWD in this manual

NEP 2020 clearly states emphasis 1s to be given to Inclusive education. It comprises as under.

1. “Education 15 the single greatest tool for achieving social justice and equality. Inclusrve
and equitable education - while indeed an essential goal in its own right - 1s also critical to
achieving an inclusive and equitable society 1n which every citizen has the opportunity to
dream_ thrive, and contribute to the nation. The education system must aim to benefit India’s
children so that no child loses any opportunity to learn and excel because of circumstances
of birth or background. This Policy reaffirms that bridging the social category gaps in
access, participation, and leaming outcomes in school education™ [NEP 2020 _6.1]

I

“Socio-Economically Disadvantaged Groups (SDGs) can be broadly categorized based on
gender identities (particularly female and transgender individuals), socio-cultural identities
(suchas Scheduled Castes, Scheduled Tribes, OBCs, and mmorities), geographical identities
(suchas students from villages_small towns, and aspirational districts), disabilities (including
learming disabilities), and socio-economic conditions (such as migrant communities, low-
income households, children in vulnerable situations, victims of or children of victims of
trafficking. orphans including child beggars in urban areas, and the urban poor).” [NEP
2020, 6.2]

3 “Recogmzing, identifying, and fostering the umque capabilities of each student, by sensitizing
teachers as well as parents to promote each student’s holistic development in both academac
and non-academic spheres”™ [NEP 2020, Pninciples of this Policy, p 3]

4 “Respect for diversity and respect for the local context in all curriculum, pedagogy,
and policy, always keeping in mind that education 15 a concurrent subject™ [NEP 2020,
Principles of this Policy, p.3]

LA

“Full equity and inclusion as the comerstone of all educational decisions to ensure that all
students can thrive in the education system”™ [NEP 2020, Principles of this Policy, p.3]

It 15 heartening to observe that policymakers are aware of the need and importance of Inclusive
Education. Now it 1s up to us, the teachers. to understand more about mclusive education. This
Manual 15 surely going to help us in the required manner. It 1s high time to re-think the benefits,
Needs, and importance of inclusion 1n an educational setup.

Benefits of Inclusive Education :
The benefits of inclusive education are numerous for both students with and without
disabilities.
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Benefits of Inclusive Education to Students with Disabilities:

A sense of belonging, being loved. having relationships and friendships with others enriches our
lives. Peer tutoning/ child to child leaming

¥ Higher academic achievement: Mainstreaming has shown that these children have done
academically well than in exclusion practices. There 15 Increased achievement of IEP goals
also.

> Higher self-esteem: By being included in a regular school the children with disabilities have
shown to be more confident and display qualities of self-efficacy.

# Better social skills and communication: Social skills are learned just through observation
and imitation. They get greater opportunities for interactions and a better understanding of the
world around them and feel happy about being part of the regular community. Inclusion leads
to Increased social initiations, relationships, and networks. It also can be observed that CWSEN
gets peer role models for academic, social. and behavioral skills 11 an inclusive setup. It leads
to Enhanced skill acquisition and generalization.

# Increased school staff collaboration: An inclusive setup has a basic demand of a collaborative
approach so without a doubt, it ensures increased school staff collaboration.

# Facilitation of Emotional Intelligence

It has been observed through a lot of individual case studies that children with autism especially
benefit a lot 1n their social behavior and 1n improving their communication just by being with the
other children 1n a regular school. Even the non-verbal children express their feelings and thoughts
through some form of gestural communication and they also feel happy when their peers can
understand what they are trving to communicate. All these case studies reflect increased parent
participation. Through inclusion, Families are more integrated into the community in a way. Over
all-inclusive setup mn school leads to Increased inclusion in future environments of

Benefits of Inclusion for Students Without Disabilities: Educating the children with disabalities
with the non-disabled children creates an atmosphere of understanding and tolerance that prepares
the students of all abilities to function in a world beyvond school. The non-disabled children also
showed increased awareness of self-concept. tolerance, self-worth, and a better understanding
of other people. Children develop a positive understanding of other people with disabilities. The
children of the regular school leam to appreciate diversity when they attend the classes with the
other children. The peers of the CWD can assist in various ways in the classroom as a scriber, as
a helper, reader. and also move the wheelchair around the school. These benefits can be observed
through the below-mentioned pointers.

1. Meaningful friendships

2 Increased appreciation and acceptance of individual differences
3 Increased understanding and acceptance of diversity
+. Respect for all people

Prepares all students for adult life 1n an inclusive society
6. Opportunities to master activities by practicing and teaching others

—'..
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8. All student’s needs are better met, greater resources for everyvone

There 1s not any research that shows any negative effects from inclusion done appropriately with
the necessary supports and services for students to actively participate and achieve IEP goals.

Need and Importance of Inclusive Education :

It 13 the right of every child to get an education. Society neads a vanety of people for the progress
of humanity. Inclusive education becomes important to fulfill this. Let us observe the need for
inclusive education from different angles.

» Human Rights: All children have the night to leamn together.

> Educational Need: Eesearch shows children do better, academically and soctallv in
nclusive settings. Given commitment and support. inclusive education 15 a more efficient
use of educational resources.

> Social Need: All children develop relationships with a variety of people around them and
this prepares them for life in the mainstream Inclusion has the potential to reduce fear and

build friendship Mutual respect, understanding, and compassion increase among fellow
individuals.

> Psyvchological Need: It encourages children to stav with their families and communities.
The school atmosphere can improve to the benefit of all the learners. The practice can help
overcome discrimination which 15 widespread 1n every sphere of society. It promotes the
wider inclusion of individuals for the development of the nation.

Conclusion: It can be concluded that there are endless benefits of Inclusive Education. Sensitization
of each stakeholder 1s the need of the hour. It 1s important to realise the journey of inclusivity from
charity based to rights based model and how the concept evolved. It 15 important for a special
Education teacher to expect support from each and every person involved with the students and
spread awareness regarding benefits concessions, policies, laws and provisions for CWSN and
other marginalized people in the society:
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CHAPTER

02

Rights of Persons with Disability

Dr. Sunil Nandal
Assistant Professor,

DIET Ghumnanhera
drsumilnandal@gmail com

Abstract:

It took nearly 20 vears for Indian policvmakers to understavd the need to address the issues related
to persons with disabilities. It was in the Kothari Commission (1964-66) where education for
handicapped children was mentioned for the first time, The issue of education of disabled children
has since then have been addressed by the Government (Central and States, borh). NEF 1986,

POA 1995; The Persons with disabilities (Equal Opportunities, Protection, of Rights and Full
Protectian) Act, 1993; The National Trust for the Welfare of Persans with Autism, Cerebral Palsy,

Mental Retardation, and Multiple Disabilities Act, 1009; 554 2001 (86" amendment); National
Curriculum Framework (NCF), 2005; Rights of Persons with Disability Act, 2016; Rights of
Persons with Mental Iliness (2017) — all have brought the need of education for the children with
disability to the fore. The NCERTI, SCERT, DIETs, and other teacher training institutions are also
toiling hard to make inclusive education successful by bringing and educating the teacher traivieas
and in-service teachers by regularly sensitizing and educating them.

Key Words: ; Rights, Persons / Children with Disabilitics equal Opportunities, education

Introduction :

What are some of the gifts of God vou have receved lately without even asking 7 What gifis
would vou likely to ask for specifically 7 How would those things be used for the benefit of others
as well as vourself 7 Ask vourself the above questions and introspect how fortunate yvou are to be
what vou are today. Not all of us are blessed with the same happiness. It 1s an unfortunate situation
that unprivileged and underprivileged citizens have been given the rights in the constitution after
making amendments. The 1ssue must have been addressed in the first draft of the constitution 1tself
It also shows that the champions of these two groups must have had to run from pillar to post trving
tirelessly to make them accepted as humans. Think of those who faced humiliations, were treated
as less-humans, made fun of insulted and outcasted, and all the unthinkable acts of nhumamty.
The conscience of any person with normal cognitive abilities would have a chill in the spine.
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Tt took nearly 20 years for Indian policymakers to understand the need to address the
issues related to persons with disabilities. It was in the Kothari Commission (1964-66) where
education for handicapped children was mentioned for the first-time. The Commission states
“Major recommendations of the Commission included emphasis on Science and Mathematics,
introduction of work experience as an integral part of schoel curriculum, introduction of common
school system, educational structure with 12 years of schooling, free text-books at primary stage,
provision of mid-day-meals. promotion of education of handicapped and special measures for
ensuring equality of educational opportunities (regional. tribal and gender imbalances to be
addressed). the establishment of school complexes, neighborhood school, three language formula
ete.” and owided on how to educate the exceptional child. “Tn 1tz fourth section, there 1s an emphasis
on opportunities of elementary education for girls and removing the problems in this regard. It has
also been suggested that primary schools be opened in remote areas including ashram or residential
schools 1n tribal regions. The policy emphasized on inclusion of motor handicapped children in
normal schools and arrangement of special schools at district headquarters ™

National Education Policy (NEP). 1986, envisioned the appropriate arrangements for pre-
school preparation for the handicapped children, 10,000 special schools for those handicapped
who cannot be enrolled in common schools, achieve Universalization of Primary Education by
1993, The policy also mentions the removal of architectural barriers in the school building where
at least 10 handicapped children are enrolled. Special schools were to be established at the district
and sub-district levels. The use of technology 1n special education has also been suggested. The
challenges addressed and provisions made by the policy itself 1s a big leap in the night direction.

Program of Action 1992 focused on the educational needs of the physically and mentally
handicapped. National Institutes for the Handicapped was established to supply the tramed
manpower to special schools. POA also observed “General education system 1s not vet mobilized,
to a noticeable extent. for the education of the handicapped. Facilities for the education of the
children with multiple handicaps are yet to be developed.” The matenial supplied under Operation
Blackboard tock into consideration the special needs of these children. The target of increasing
enrollment by 25% per vear was achieved and a further increase 1n the numbers was expected to be
enrolled in general school POA envisaged the provision of an additional 400 special schools at the
district headquarters. It also provides guidelines for adjustments of curniculum and instructional
material and methods for visuvally and heanng handicapped and also on the adjustments and
examinations for the handicapped children.

Regarding the availabilitv of special learning material and aids for visually and speech
and hearing handicapped, POA asked National Institute of Visually Handicapped (NIVH), Al
Yavar Jung National Institute of Speech and Heaning Disabilities (AYINTHH) (now AYINISHD).
National Institute of Mentally Handicapped (WIMH), and the WCERT to take steps in thas direction.

The Persons with disabilities (Equal Opportunities, Protection, of Rights and Full Protection)
Act, 1995

This Act was passed to grve effect to the Proclamation on the Full Participation and Quality
of the People with Disabilities 1n the Asian and Pacific region (1993-2002) as India 1s a signatory
to the said Proclamation. The Act includes the following disability types:
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Vi

Vi1

low vision

leprosy-cured

heanng impairment
locomotor disability
mental retardation and
mental illness

Chapter V of the Persons with disabilities (Equal Opportunities, Protection. of Rights

and Full Protection) Act, 1995 deals with the Rights of disabled students m Education. The Act
provides the following rights:

Every child with a disability has access to free education 1n an appropriate environment till
he/she attains the age of eighteen years.

Promote integration of students with disabilities 1n normal schools.

Setting up special schools 1n any part of the country, either by Government. local body. or
To equip the special schools with vocational tramming facilities.

Emphasziz on non-formal education through open schools or open universities and part-
time classes to continue their education.

Providing every child with disability free of cost books and equipment needed for his/her
education.

Provision of the scribe to the visual handicap (Blind and Low Vision)
The grant of scholarships to students with disabilities.

Appropriate modification in the examination svstem to eliminate purely mathematical
questions for the benefit of blind students and students with low vision

The National Trust for the Welfare of Persons with Autism, Cerebral Palsy, Mental
Retardation, and Multiple Disabilities Act. 1999

Ministry of Social Justice and Welfare, Government of India made an Act specifically to

address the needs and challenges of persons with autism. cerebral palsy. mental retardation and

multipl
@

| ol oo ENCE LI SINE EDILICATION_ECER

e disabilities. The objectives of the trust are:

to enable and empower persons with disability to live as independently and as fully as
possible within and as close to the community to which they belong
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(b)  tostrengthen facilities to provide. support to persons with disablity to live within their own
families

(c) to extend support to registered organisations to provide need-based services during period
of crisis in the family of persons with disability

(d) to deal with problems of persons with disability who do not have family support

(e) to promote measures for the care and protection of persons with disability in the event of
death of their parents or guardians

(f) to evolve procedure for the appointment of guardians and trustees for persons with disability
requiring such profection

(g) to facilitate the realisation of equal opportunities, protection of rights and full participation
of persons with disability and

(h) to do any other act which 1s incidental to the aforesaid objects

SSA 2001 (86™ Amendment of the Parliament) :

To increase the ambit of Constitutional commitment of strengthening the education. Sarv
Shiksha Abhivan (S54) (now, Samagra Shiksha) programme was launched. It has focused on
all major 1ssues related to the universalization of education It focuses on institutional reforms,_
sustainable financing, community ownership, institutional capacity butlding. improving mamnstream
educational administration, community-based motutoring with full transparency, accountability to
community, priority to girls” education and focus on the mclusion and participation of children
from SC/5T. minority groups, urban deprived children. children of other disadvantaged groups and
children with special needs. The scheme aims to improve enrolment. retention and the quality of
education to enable children to achieve grade-appropriate levels of learming ™

National Curriculum Framework (NCF), 2005 :

NCERT prepared National Curriculum Framework (NCF) 1n 2003, which seeks to provide
a broad framework within which teachers and schools can choose and plan experiences that they
think children should have A school culture that nurtures children’s i1dentities as “learners’
enhances the potential and interests of each child. Specific activities ensuring participation of all
children abled and disabled are essential conditions for learming by all.”™

Rights of Persons with Disability Act, 2016 :

With the passage of time and the changed scenario of the nation. there was a need to
address the 1ssues of people with disability to meet the challenges of time. On these lines, Rights
of Persons with Disability Bill was passed by the parliament. The Bill replaces the existing PwD
Act. 1993 which was enacted 1n 1993 The tvpes of dizabilities have been increased from existing
7 to 21. The 21 disabilities are given below:

: [ Blindness
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10.
11.
12.
13.
14
: B
16.
17,
18.
19.
20.
21,

‘are dizcuszed to orient the school teachers.

Locomotor Disability

Dwarfism

Intellectual Dhisability

Mental lllness

Autism Spectrum Disorder
Cerebral Palsy

Muscular Dystrophy

Chronic Neurological conditions

Specific Learning Disabilities

Multiple Sclerosis

Speech and Language disability
Thalassemia

Hemophilia

Sickle Cell disease

Multiple Disabilities including deafblindness

Acid Attack victim
Parkimnzson’s dizeaze

Hearing Impairment (deaf and hard of hearing)

The Act digs deep 1n the details about the rights of the persons with dizabilities covering
almost all the aspects of today’s time and also has left it open to adapt to the changes as and when
time and situations require. Here, chapter IT (Rights and Entitlements)-and Chapter IIT (Education)

Chapter II of the Act deals with the Rights and Entitlements. Some of the important rights and
entitlements related to children with disability (in context to school education) are mentioned here.

L
e,

ZN

-‘

The appropniate Government shall take steps to utilise the capacity of persons with
disabilities by providing appropriate environment.

No person with disability shall be discriminated on the ground of disability, unless it 1s
shown that the impugned act or omission 18 a proportionate means of achieving a legitimate

aim.

The appropriate anemment and local authorities shall ensure that all children with
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‘affecting them and provide them appropriate support keeping in view their age and
disability ™

The National Disaster Management Authority and the State Disaster Management Authority
shall take appropriate measures to ensure inclusion of persons with disabalities 1n 1ts disaster
management activities as defined under clause (¢) of section 2 of the Disaster Management
Act, 2005 (33 of 2003) for the safety and protection of persons with disabilities.

Chapter III of the RPwD Act 2016 deals with Educational Rights. The Act binds all

educational institutions funded or recognised by Government and the local bodies to provide
inclusive education to children with disabilities. The educational institutes shall—

(®

(11)
(1)
(1)

()

(v1)

(vai)

(vid)

Admit them without discrimination and provide education and opportunities for sports and
recreation activities equally with others

Make building. campus, and various facilities accessible
Provide reasonable accommodation according to the individual’s requirements

Provide necessary support individualised or otherwise in environments that maximise
academic and social development consistent with the goal of full inclusion

Ensure that the education to persons who are blind or deaf or both 1s imparted in the most
appropriate languages and modes and means of communication

Detect specific learning disabilities in children at the earliest and take suitable pedagogical
and other measures to overcome them

Monitor participation, progress in terms of attamment levels and completion of education
i respect of every student with disability

Provide transportation facilities to the children with disabilities and also the attendant of
the children with dizabilities having high support needs.

The Act (Section 16) discussed here also emphasizes specific measures to promote and

facilitate inclusive education. It proposes to take the following measures for the purpose of section
16, namely:

(a)

(b)
(c)

| Aol il oo ENCE LI SIVE EDILCATION_ECERT.ndd 13

To conduct a survey of school-going children every five vears for identifving children with
disabilities, ascertaining their special needs and the extent to which these are being met

To establish an adequate number of teacher training institutions

To train and employ teachers, including teachers with a disability who are qualified in sign
language and Braille and also teachers who are trained in teaching children with intellectual
disability
To train professionals and staff to support inclusive education at all levels of school
education
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levels of school education.

To promote the use of appropriate augmentative and alternative modes including means and
formats of communication. Braille. and sign language to supplement the use of one’™s own
speech to fulfil the daily communication needs of persons with speech. commumnication, or
language disabilities and enables them to participate and contribute to their community and
society

To provide books. other learning materials, and appropriate assistive devices to students
with benchmark dizabilities free of cost up to the age of eighteen vears

To provide scholarships 1n appropriate cases to students with benchmark disability

To make suitable modifications in the curriculum and examination svstem to meet the
needs of students with disabilities such as extra time for completion of the examination
paper. facility of scribe or amanuensis, exemption from second and third language courses

To promote research to improve leaming; and

Any other measures, as mav be required.

Rights of Persons with Mental Iliness (2017) :
The main postulates of the Rights of Persons with Mental Illness (2017) states that:

A child with mental 1llness be protected from all forms of physical, verbal. emotional and
sexual abuse.

A person with mental 1llness and his nomnated representative shall have the right to make
an application to the concerned Board for a review of the admission.

A child with mental illness has a right to have reasonable facilities for leisure, recreation,
education and religious practices;

A chald with mental illness has a nght to have privacy.

A person with mental illness shall be entitled to receive free legal services to excercise any
of his rights given under this Act.

Conclusion :

Education for chuldren with disabilities has covered a long way. School education and higher
education have seen a considerable rise in the enrollment of children/persons with disabilities.
Society has come a long way in accepting persons with disabilities and the various provisions
made through Acts and recommendations have proved to be a milestone towards this. The Right
to Education Act (2009). the RPWD Act (2016), and the Rights of Person with Mental Illness Act
(2017) are the stepping stones on which the future of persons with disabilities looks brighter. Much
has been done and much more need to be done for persons with disabilities.
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CHAPTER

03

Early Identification and Intervention of Disabilities

Ms. Atuba Saeed,
PGT-5pecial Education Teacher, DoE, GNCTD

atubal 988 @gzmail com

Abstract

With the advancement in the field of education, early identification and intervention of various
problems in the classroom is among the most burning topic now a davs in India The emerging
concept of inclusive classroom has laid major emphasis on the concept af early identification and
intervention of various disabilities in the classraom, The early identification and interverntions
are those services which are designed ro identify and meer childrens need in 3 development
areas. These are physical, cognitive, communication, social ar emational development, sensory
and adaptive development. Early intervention includes provision of services to such children and
their families for the purpose of lessening the effect of the condition. Early intervention can be
remedial or preventive in nature remediating the existing development to problems or preventing
their occuwrrence. Early identification and intervention are two major topics under a single heading
these two are very much connected to each other, Early identification includes screening out for
the problems in the classroom while reaching and learning and making appropriate referral after
finding some sort of deviation in the student with respect to the the above stated 3 developmental
areas. Early intervention includes a range of healthcare developmental, therapeutic, social arnd
cultural services for young children and their families as children grow very rapidiy in the early
years and any stimulation at this stage helps to promote a child s optimum growth and development.
Both early identification and intervention arve vital in the field of education and inclusion as these
plavs important role in enhancing the child normal pattern of development as early as possibie,
providing support and assistance to the family and for mavimizing the child 5 and family 5 benefit
to society. Inn this in this chapter we are going to study about the concept of early identification and
intervention in detail, we will see that these conicepts are not only impartant in the field of disability
and rehabilitation but it is essential for each classvoom of our education system.

Before going further let 5 ponder upon some important terms that are essential to understand the
topic bettar

Key Words: Early identification, Early intervcution, stimulation, growth milestones
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to the Topic :

Early TIdentification- It refers to the process of identifying the problems that can hamper teaching
and leamming process of children sitting in the classroom as early as possible So that proper
intervention can planned at earliest to stop further progression of the problems.

Early Intervention- These refers to stop further progression of any problem by intervening early
through vanious means including therapeutic, developmental, social, cultural and educational
services for yvoung children and their famalies.

Early Stimulation- Any type of stimulation needed during early years to promote a child’s
optimum growth and development.

Growth and Development milestones- These refers to important developmental events in chald’s
life which are usually seen within the range of particular age. These are used to understand normal
and deviated form of development of children so that appropriate steps can be taken as early as
possible.

School Based Observation and Screening- It 15 a preliminary process carried out by mainstream
teachers, counsellors and special educators 1 an educational setting or in a school to observe
and identify deviated pattern of development, academics, social and emotional behaviour using a
proper observation schedule or checklists.

Referral- The process of referring a child who 1s having academic or behavioural problems in
classroom for further testing to various professionals as per the symptoms or 1ssues of the child.

Early Identification and Intervention-An Introduction :

The New Education Policy 2020 identifies that over 85% of child’s brain develops ID age of 6
and emphasizes on providing entical importance to appropriate care and sttmulation of the brain
i a child’s early years for healthy bram development and growth it states that 1t is therefore of the
utmost unportance that every child has access to quality early childhood care and education. The
overall aim of early childhood care and education will be to attain optimal outcomes in the domamns
of physical and motor development, cognitive development social emotional ethical development
.cultural. artistic development and the development of communication and early language literacy
and nomeracy. Aims of early childhood care and education as stated in new education policy 2020
comncides with the aims of earlv identification and intervention

When 1t comes to early identification and intervention of disabilities 1n classroom the concept
signifies the process which refers to a parent | educator, health professional. or adult’s ability to
recorgize developmental milestones in children and to understand the value of early intervention.

We need to expand our horizon of thinking while discussing about early identification and
interventions, along with academics there are therapeutic dimension too. But Review revealed that
there are very few centres in India which provide early mtervention services but even most of these
centres do not have all the components required for evaluation and intervention in a holistic way.
The medical colleges have Eve, ENT. Psychology. Physical Medicine departments. but nesther the
nstruments nor trained specialists are available to address the problems of the most critical period
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of child development 1. the first three years of life. The paramedical staff like the optometrist,
‘audiologist, clinical psychologist, physiotherapist staff are not trained to handle the children m a
comprehensive way. thus missing the critical period of development.

To solve the 1ssue Delhi State Govt has came up with 21 resource centres where it will be easier
for the parents to avail therapeutic services. There 15 a hope that theze centres will provide early
identification and intervention services too.

Early Identification and Intervention-Concept and Rationale :

It 15 generally observed that the concept of early 1dentification and intervention 1s highlighted only
i terms of children with special needs but 1t 1s equally important for each and every child sitting
in the classroom. The process of early identification and intervention need to be understood and
implemented m totality and inclusivity not in isolation.

Aims of Early identification and intervention program are -

° Early 1dentification of children at risk

® Early identification of developmental delays

. Enhancement of normal development

. Acceleration of rate of development

. Acquisition of new behaviour and skills

. Increase in independent functioning

. Early detection and prevention of secondarv handicaps
L Mimimising the effects of the handicapping condition
. Cost effectiveness

. Acceptance of child and Psychosocial support to families.

Early screening of children ages 3 to 5 vears for vulnerability for learning difficulties nisk can
result in preventive interventions including collaborative interventions planned through parent
professional partnership. The goals of screening and preventive services would be to mitigate
wncreased nsk of learning 1ssues and difficulties in elementary school.

Many research studies provides empirical evidences about the importance of early identification
and intervention how these processes are required to prevent the occurrence of problems For
instance, early identification can help foster simulating environments where families, health-care,
and education professionals are better prepared to support the development. inclusion_ and active
partictpation of all children. Furthermore, it can enable timely, effective and adequate access to
specialized care, where needed.
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The Pre . oTE _, i ﬁm.

As per the chronology. the process of early identification start with the first step of informal
observation and proceeds towards the proper and final diagnosis.

[ Informal Observation ]

(e |

Submission of Final Reports
1n School for Early
Intervention

[Eari},r Identification

Let’s analyse each step of Early Identification by knowing the stakeholders mvolved, where 1t
takes place_ how 1t’s going to take place and what are the equipments needed.

STEPNO. | NAME OF | STAKEHOLDERS PROCESS TOOLS PLACE OF
THE STEP INVOLVED NEEDED EXECUTION OF
PROCESS
1 Informal Class Teacher Informally observe Informal Classroom,
Observation child during curricular |Observation playgrovnd and

Subject Teacher and co-curricular schedule or self |other places in the
activities to pnderstand |made checklizsts |zchool

E]J'Eﬂjﬂ Education the normal and

Teacher deviated pattern If
there iz 3 problem it
should be reported to
special educator of
EVGC and aleng with
them the teacher can
proceed to discuss
isznes with parents
while special educator
can take caze history
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Parental Teacher/Subject (NIMH TESOUICE TODM
Awarenesz  |EVGC Teacher will discuss  |proforma can be
1331ES I & Very nzed) indicating
Class Teacher sensitive manner with  |demographic
child’s parents and case |data, prezenting
history will be taken complaints.
by special educator prenatal natal
to know about the and post natal
onzet of problems. history, family
developmental history of
milestonesz, educational | dinezs/disability
history, family history  |disease,
and past referrals/ educational
reports ete. history, medical
history and past
After taking case referrals,
history Special
Education Teacher and
Class teacher’ Subject
Teacher will decide
if there iz a need for
acreening of not.
3 Screening Special Education After taking case Different Special Education
Teacher EVGC history if Special reliable and Teachers Room,
Education Teacher valid screening  |resource room
Class Teacher'Subject | faels need for a formal |checlklists like
Teacher process of screening | NIMH leaming
the child ke/she may  |difficulty
proceed by taking checklizt
class Teacher/subject | Checklist by
Teacher in the loop. IEB branch,
Wineland Social
If sereeming indicates | Mfaturity Scale.
issues in one or another | Grade Level -
area of child heizhe Azzezzment
should be refer to Device, [ndian
respective professional |Seale for
for a formal assessment | A seesament of
and diagnosis. Autizm ete
4 Referral Special Education Special Education School letter Special Education
Teacher Teacher can give head, HOS Teachers room
2 recommendation and Special
letter to the parents on |Eduvcation
school’s letter hedad and | Teachers
refer the child with signature,
deficit to a specialist of |screening and
respective field orthe  |observation
child maybe talren to |reports of child.
the assessment camp
by organized by IEB
branch and 85A on
specific dates.
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g Comsulting _|Patents, Clinical | Afer taking referal Speialised Disirict Hospitals,
m-_ PS.F_M. e J-T- ¥ :' II E o ! 5 l' il E i : > II I-. iI -—I' I AE
Specialisis  [Physiotherapist, parents have fo proceed | vanions for varions.
for diagnosis |occupational towards the respective |inventories disabilities, IEB and
therapist, team of professional, various  |and diagnosiz  [S5A asseszment
Doctors Mational Institntes and |tocls for proper |campa.
District Hospital for assessment and
formal Diagnozisand  |diagnosis.
certification.
Parents should be
encouraged to tals
their child to the
azzessment camps
branch of DOE and
S58A
6 Submission |Parent. Class Teacher!|After getting a proper  |Eeports of child |Special Education
of final Subject Teacher diagnosis report and from parents Teacher records
reports and certificate parents zide should be
certificates in have to reach Special  |preserve in file |Class teacher
School Education Teacher and all teachers |records
O Class teacher of can retain a copy
their child to submiit of the same.
copies of all documents
z0 that they become
aware about the child’s
condition and can do
holistic planning as
200m as possible.
The Process of Early Intervention :
After thus step by step process of early
wdentification 1t 1s very important to utilise the
records, assessment reports and diagnosis of P Epeecgrenl i
child to plan mtervention as early as possible. s [ rS——
ritem st i
Early interventions are “programs that provide -
services and support for voung children
during their _childhoc:rd years i order to rerem———
prevent negative outcomes in the future they
are designed to aid and prevent [factors that]
place children at nisk for negative outcomes. T
Tkt
Whatever negative outcomes or deviated Cgntir Dt ek
pattern professionals found during early ] rrmEn
i A L 5 ruim
wdentification process can be dealt effectively

by early intervention services.

Each and every 1ssue and condition presents altogether a different picture hence different strategies
-are needed to resolve or remediate them. In a classroom situation, the students may have 1ssues

‘associated with their behaviour, senses. cognition and status of impairment.
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Let's discuss how each area of early intervention can be foster in classroom

Early Intervention Area Activities What We Will Get
Physical Development Crross Motor = Improved body balance
*  Musical chairs *  Faster rate of

«  Baclward walking

+  Bowling activities in class

+ Stapoo

+  Jumping on numbers

*=  Alphabet voga(make shapes
of alphabets with your body
through yoga poses)

=  Basic warm up exercizes

= Obstacle course(make amall but
little bit challenzing obstacles
and agk children to cross that)

*  Dmm beating with proper arm
arms positioning

*  Cleaning the classroom together

= Frograce

«  Fire in the forest game({when
teacher savs fire in the forest,
the students will run and when
teacher says stop, they all will
stop at their place)

Fine Motor and Eye Hand

Coordination Activities

= Making letters in air with
fingers

+  Maling letters on sand with
stick or making letters on a tray
sprinkled with falcum powder
of atta

= Cuotting in a straight line and in
ZigZags.

«  Colovring within boundaries

+  Battoning activity with buttons
of different types and sizes

*  Collage making

+  Paper tearing and pasting in

different shapes

=  Paper flower making

=  Hand printing

= Beading with beads of different
types and size

+  Tie and untie knots

*  Paperorigami (makimng different
shapes, animals with paper
folding)

=  Separating two types of mixed

«  Kneeding with dough or clay

+  Clay moulding

+ Finger exercises

*=  Seguins pasting in & picture.
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Singing slong to the “Alphabet

Sonz"

When communicating with
students. ask them to identify
shapez and colours.

Playing with common honse-
hold things is instructive, enter-
taiming and inexpensive.
Smrdents can be taken to local
children’s muzeusm, library, or
farmer’s market.

Hiding and finding objects
game.

Letfter and number games.

Matching games and puzzles
Games with multiple bot simpls
instructions.

Treasure bont zame can be
played with students by uding
few items in classroom and ask-
ing them to search those ifems.
The one whe found maximum
items will be the winner.

Water play, sand play and other
activities like asking students to
find stems hidden in a tub full
of wheat.

Story telling and azking why
questions to stndents.

Asking students to identify sim-
ilarittes and differences between
two pictures.

Smnple mazes and crossword
games.

Asking why.what when ques-

tions from students.

Asking students {o imagine
themselves as different objects
like bird, aeroplane. fish etc aad
speak about themseles.

increaze.

Level of concentration will im-
prove

Improvement in problem salv-
g zkillz

Development of ability to
establish cause and effect rela-
ticnship.

Their imagination power will
mcrease

Their explorative capacity will

Micrease.

Behavicural Development

Making them work in teams
Azking them to wait for their
turn eith patience while playving
turn taking games

Making them realise which be-
havicur is acceptable and which
one iz not.

By being a role model for the
students

Asking them the reasen behind,
if they show unacceptable be-
havicuors in elazs.

showing them different videos
based on the desired behaviour
for classroom.

developing shaning =pirit by
asking them to share thewr
funch, toys and staticnery with
each other

Nery important for increasing
students acceptability in society
To make them productive mem-
ber=s of society.

To make their lives harmoniouos.
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how they are feﬂh’ﬂg today by
making smilies or just asking +  To make them resilient
them to find appropriate smi- *  Toimprove their socialization

liez or pictore: describing thew
emotions from the chart shown

+  Making a rule of saving sorry
and thank you in class.

+  Team building exercizes like
show and tell exercizes in
Eroups. )

= Giving them information re-
garding appropriate and inap-
propriate touch

+  Telling them lotz of value based
stories and followed by a rich
dizcussion

*  Giving them zimple dilemmas
and azking them questions
bazed on it

=  Associating moral aspects with
every topic of various subjects
like how to protect plants can
be associated with the topic’
“kmowing about plants

«  Asking them to share whatever
they have learnt in the class
with their parents

+  Asbino them to take each oth-
er's help while doing activities
in classroom.

Teachers can fulfil majority of developmental needs of students in classroom but still sone
therapeutic needs have to be handled by various therapists as the child may need therapies like
physiotherapv, occupational therapy. speech and language therapy. behaviour modification and
pavchological counselling. So. 1t 1s very important for Teachers and special educators to identify
these needs and make appropriate referral.

Some Important Therapies for Early Intervention :

Paychalogical Th -
Iehps with forming relatinnship Tidp walh hmﬂ&pﬁp
other skills

/

"Thverapies Related i Lardy
Helps wilh halance, coondnation Helps wilh speech, langmage,
and gross molor Nk mng-dﬂjmh‘ﬂﬁ
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Stakeholders Involved in The Process of Early Identification and Intervention :

Early Identification and intervention can't take place in isolation it requires suppert not only from
teachers but from family and various specialists.

[oe

) ) Stkebalders For Early
Special Tiducation Teachers Memiification and Inlerveniian

| o | | mobabitnion therapin

Conclusion :

Early i1dentification and intervention are inter related to each other. The early identification pave
path for early intervention that turns out to be great for holistic development of children. NEP 2020
and RPWD Act 2016 both supports the concept of early identification and intervention Theiris a
common perception that only psvchologists and Special Education Teacher can facilitate children
with difficulties and spectal needs. But, that not true as every stakeholder plays important role
in identifying and intervening mnto problems of children. The growth of a child with or without
disability can be foster by considering the practices of early identification and intervention.

“ALL THEY NEED IS OUR ATTENTION AND LOTS OF LOVE™
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CHAPTER

04

Schemes for Persons with Disabilities

Dr. 5. K. Mishra,
Deputy Director
IGNOU., New Delln
skmishra@ignou.ac.in

Absiract

Inclusion of persons with disabilities is facilitated by various schemes made by the Goverrment for
the persons with disabilities. However, suiccess of any scheme largely depends on the availability
of funds and its effective implementation. Major schemes of the Government are included in this
chapter such as emplovment scheme in private sector, special emplayment exchanges, ADIP scheme
for purchase and fitting of assistive devices, loan schemes of NHFDC, scholarship schemes to
name a few. Various schemes of the National Trust, Accessible India Campaign (Sugamay Bharat
Abhiyan) and National Awards for the empowerment of PwDs have also been inclided, In order to
go through the schemes in detail, web links are given under Reference section at the end.

Key Words: Schemes, PwDs, ADIP, NHEDC, NTA 1999, Accessible India Camapin, DEPwD
Introduction :

Ever since living beings came nto existence, disability has been there m one form or the other
Indian laws on dizabilities recognize ten types of disabilities, namely, Blindness, Low vision,
Leprosy-cured, Hearing mmpairment, Loco motor disability, Mental retardation, Mental 1llness,
Autism, Cerebral Palsy, and Multiple Disabilities. The World Health Organization (WHO)
estimates that about ten per cent of the world’s population has some disabilitv. However, as per the
last Census conducted in India in 2011, 2.21 per cent of the total population has some disability. In
absolute numbers there were 2 68.10.337 persons with disabilities in India in the vear 2011.

In order to empower and make the persons with disabilities self dependent, both the Central and
State Governments have formulated a number of schemes. Enactment of various laws on disabilities
i1 the country paved the way for developing the schemes. However most of the beneficianies of
these schemes are limited to cities and urban areas. Lack of awareness and limitation of funds are
the major impediments 1n successful implementation of the schemes.

Major schemes available for persons with disabilities are highlighted in the following text. Weh-
links of detailed schemes are grven under the Reference section at the end.
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Schemes for Persons with Disabilities

Scheme for Providing Employment to Persons with Disabilities in the Private
Sector

To promote employment of persons with disabilities 1n the expanding private sector, Government
has approved the scheme of providing incentives to the emplovers in the private sector. Under the
scheme, the emplovees with disabilities covered under the PwD Act, 1995 and the National Trust
Act, 1999 and working in the private sector, with monthly wage up to Rs. 25000/- per month would
be covered. The scheme would be applicable to all the emplovees with disabilities, who were
appointed on or after 1. 4 2008. An amount of Rs 1800 crore was earmarked for the 11th Five Year
Plan payment by Government as the employer’s contribution to the Emplovees Provident Fund
and Emplovees 5State Insurance for the first three vears.

Special Employment Exchanges

At all- India level, 31 Special Emplovment Exchanges are working. In addition to these special
employment exchanges, there are Special Cells for job-seekers among persons with disabilities
in1 the normal Employvment Exchanges. which were also catering to special employment needs of
job-seekers among persons with disabilities. Apart from these special cells and exchanges, normal
exchanges also register job-seekers under the category of persons with disabilities.

Scheme of Assistance to Disabled Persons for Purchase/Fitting of Aids and
Appliances (ADIP Scheme)

The ADIP Scheme 1s in operation since 1981 with the main objective to assist the needy disabled
persons in procuring durable, sophisticated and scientifically manufactured, modern, standard aids
and appliances that can promote their physical, social and psychological rehabilitation by reducing
the effects of disabilities and enhance their economic potential Assistive devices are given to
PwDs with an aim to mmprove their independent functioning and to arrest the extent of disability
and occurrence of secondary disability. The aids and appliances supplied under the Scheme must
have due certification. The scheme also envisages conduct of corrective surgeries, wherever
required, before providing an assistive device. Under the Scheme, grants-in-aid are released to
various implementing agencies (Artificial Limbs Manufacturing Corporation of India (ALIMCO)/
National Instritutes/Composite Regional Centres/Dhstrict Disability Rehabilitation Centres/ State
Handicapped Development Corporations’ NGOs, etc.) for purchase and distribution of aids and
assistive devices.

Procedure and guidelines of each of the following are grven on MSJ&E weblink (http://
disabilityaffairs gov.in content'page/adip php)

. ADIP Scheme

. Revised guidelines of ADIP scheme

. Guidelines / Procedures - Hearing Impaired

. Guidelines / Procedures - Leprosy Affected

L Guidelines / Procedures - Motorized Tricyele

L Guidline for 1ssuing of disability certificate to CWSN-ADIP S5A

J{bf ﬂ% NI H—g 3 3_% , ﬁ"gt\oﬁ SR E\‘fj:é\k'\%pg
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‘Aids and assistive devices - Orthopedically Impaired

Revision in rates of medical and surgical correction for Ortho Impaired

4 Kits approved for Persons with Intellectual and Developmental Disabilities for Financial
Assistance under ADIP Scheme

Cochlear implant

Online processing of Proposals of NGOs / VOs regarding ADIP

Soft loans Schemes by National Handicapped Finance and Development Corporation
(NHFDC) (www.nhfdc.nic.in)

Scheme and guidelines for credit based funding

Objectives of the scheme are as follows:

I

1L

IIL

IV

V
VL

VIL

IX.

To promote self-employment and other ventures for the benefit'economic rehabilitation of
the Divyangians.

To assist, subject to such mcome and’/or economic criteria as may be prescribed by the
Government from time to time, Divyangjans or groups of Divvangjan individuals by way
of loans and advances for economically and financially viable schemes and projects.

To extend loans to Divyvangjan for pursuing general'professional / technical education for
tramning at graduate and higher levels.

To assist in the upgradation of technical and entreprencunal skills of Divvangjans for
proper and efficient management of production units.

To facilitate inclusion and comfortable living in the society for the Divyangjans.

To set up training, quality control, process development, technology, common facility
centres and other infrastructural activities for the proper rehabilitationuplifiment of the
Divyvangjans in support of their economic pursuits.

To assist the State level organizations to deal with the development of the Divvangjans by
way of providing financial assistance and in obtaining commercial funding or by wav of
refinancing VIII. To fonction as an apex institution for channelizing the fund to the Persons
with Disabilities (PwDs) through the Implementing Agencies nominated by the State
Government(s), partner Banks & Financial Institutions and other state level mstitutions
with whom agreements are signed.

To assist self-employed indrviduals/group of individuals or registered factories'companies’
co-operatives of PwDs n marketing their finished goods and assist in procurement of raw
materials,
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‘Divyangjan Swavalamban Yojana

The main objective of the Scheme is to assist the needy disabled persons by providing concessional
loan for economic and overall empowerment such as starting any activity contributing directly or
indirectly in the mcome generation or helping PwD 1n their overall process of empowerment or
for pursuing higher education after class 12th (UG, PG, Professional courses and other courses
approved by UGC/AICTE/ICAR/'Government etc) or for pursuing vocational or skill development
(ITI, Diploma any other course leading to enhancement of employvment or self employment) or
for purchase and/or fitment of any assistive device(s)/customization/retrofitting or conversion of
available machine, equipment. vehicle to disabled friendly mode

Vishesh Microfinance Yojana

The objective of the scheme 1s to provide prompt and need based finance for the target group and
activities at reasonable rate of mterest to pursue small/micro business and developmental activities.

National Scholarship for Persons with Disabilities

Detailed information 1s available on the web link wwwscholarships gov.in however, brief
description of each of the scholarships is given below:

Pre-matric & Post-matric Scholarship scheme

The objective of the scheme 1s to provide financial assistance to the students with disabilities for
studving at the pre-metric level Class IX and X and Post Metric level (Class X1, XII and upto
Graduation Degree /| Diploma level). The financial assistance includes scholarship, book grant,
escort | reader allowance, etc. Selection of the beneficianies under these scholarship schemes

15 done on the basis of ment after recommendation of the State Governments | Union Terntory
Administration.

Top class education from institutes of excellence

Scholarships for Graduate, Post Graduate and Diploma level programmes for notified Institutes of
excellence are available and 30 per cent scholarships are reserved for girl candidates with disabilities.
Scholarship mcludes tuttion fees, maintenance, books and stationary, aids and appliances.

National overseas scholarships

The scheme has been launched with the objective of providing financial assistance for the
students with disabilities for pursuing studies abroad at the level of Masters Degree and Ph.D. The
scholarship amount includes maintenance allowance, contingency allowance, tuition fees and cost
of air passes etc.

National fellowship for M.Phil & Ph.D.

The National fellowship scheme was launched during 2012-13 to increase opportunities to
students with disabilities for pursning higher education leading to degrees such as M. Phil and
PhD in any university recognized by UGC. Under the Scheme, 200 Fellowships per vear are
granted to students with disability. In case of non-availability of adequate number of students with
disabilities. the number of fellowships not availed during a year may be carnied forward to the next
academic sesston. In case the number of candidates exceeds the number of available awards, the

._‘_'_ {
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examinations. (https:/uge ac. m/nfpwd/)

Free coaching for recruitment & entrance exams

Free coaching for students with disabilities (to appear in competitive examinations conducted by
Union' State Public Service Commissions for Class A & B Govt. jobs and admission to technical
and professional courses) through reputed coaching institutes /centres mun by Central/State Govts
and Universities as well as registered private institutions NGOs.

Saksham Scholarship Scheme

The Scheme iz mmplemented by All India Council of Technical Education (AICTE) and the
objective of the scheme 1s 1o provide encouragement and support to students with disabilities to
pursue technical education.

Scheme for Providing Financial Assistance under National Fund for Persons with Disabilities
by the Department of Empowerment of Persons with Disabilities (Divyvangjan) under the
Ministry of Social Justice & Empowerment, Government of India (http:/'disabilitvaffairs gov.
in/‘upload uploadfiles/files/ FinalGuidelinesSchemesNE pdf)

Components Admissible for Assistance under the Scheme are:

A Exhibitions/workshops to showcase the products including paintings, handicraft etc made by
the PwDs.

B. Support persons with benchmark disabilities who have excelled in sports/fine-arts/music/dance/
film/theatre/literature at the State level to participate in the National and International events.

C. Support certain exclusive needs of persons with high support needs as recommended by the
Assessment Boards on specific recommendation by the States on a case to case basis.

Higher Education for Persomns with Special Needs (HEPSN) and Teacher preparation in
Special Education Scheme (TEPSE) Schemes of University Grants Commission

Higher Education for Persons with Special Needs (HEPSN) — The scheme, implemented by UGC,
has the following three components:

1. Establishment of Enabling Units for PwDs. Resource Units ‘are established i colleges to
facilitate admissions, provide guidance and counseling, to create awareness about the needs of
differently abled persons and to assist PwD graduates to get the employment.

1i1. Providing Access to PwDs: Under this component, accessibility are addressed by the college
relating to 1ssues as per the stipulations of the Persons with Disability (PwD) Act, 1993

1i1. Providing Special Equipment to augment Educational Services for PwDs: The colleges are

provided one time grant upto Rs_ 1.5 lakh to procure devices to help PwD students enrolled for
Higher Education.

Scheme on “Research on disability related technology, products and issues by the Department
of Empowerment of Persons with Disabilities (Divvangjan) under the Ministryv of Social
Justice & Empowerment, Government of India

(http://disabilitvaffairs govin/content/page /research-and-development php)

-
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‘scheme on “Research on disability related technology. products and issues” The objective of the

scheme is to promote research of service models and programmes on the basts of life cycle needs.
holistic development of the individuals and their families and creating an enabling environment
for the empowerment of the persons with disabilities and promote research in prevention and
prevalence of disability and the application of science & technology for the development of
digenous, appropriate aids and appliances. The scheme has following 2 components:

(1) Research and Development of assistive technology and product development devices.
(11) Scheme for study/research/survey/internship and periodical collection of data related to
disability.

Schemes of the National Trust for the Welfare of Persons with Autism, Cerebral
Palsy, Mental Retardation and Multiple Disabilities under the Ministry of Social
Justice & Empowerment, Government of India

DISHA (Early Intervention and School Readiness Scheme)

This 15 an early intervention and school readiness scheme for children upto 10 years with the
disabilities.

VIKAAS (Day Care)

A day care scheme for persons with autism. cerebral palsy, mental retardation and multiple
disabilities, above 10 years for enhancing interpersonal and vocational skills.

SAMARTH (Respite Care)

A scheme to provide respite home for orphans, families in crisis, Persons with Disabilities (PwD)
from BPL. LIG families with at least one of the four disabilities covered under the Wattonal Trust
At

GHARAUNDA (Group Home for Adults)

This scheme provides housing and care services throughout the life of the person with Autism,_
Cerebral Palsy, Mental Retardation and Multiple Disabilities.

NIRANMAYA (Health Insurance Scheme)

This scheme 15 to provide affordable Health Insurance to persons with Autism_ Cerebral Palsy,
Mental Retardation and Multiple Disabilities.

SAHYOGI (Caregiver training scheme)

A scheme to setup Caregiver Cells (CGCs) for tramming and creating skilled workforce of caregivers
1o care for Person with Disabilities (PwD) and their families.
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GYAN PRABHA (Educational support)

A scheme to encourage people with Autism. Cerebral Pals‘_v_Mentai Retardation and Multiple
Disabilities for pursuing educational’ vocational courses.

PRERNA (Marketing Assistance)

A marketing scheme to create viable and wide spread channels for sale of products and services
produced by persons with autism_ cerebral palsv, mental retardation and multiple disabilities.

SAMBHAV (Aids and Assistive Devices)

This 13 a scheme to setup additional resource centres i each city, to collate and collect the Aids,
software and other form of assistive devices.

BADHTE KADANM (Awareness, Community Interaction and Innovative
Project)

This scheme supports Registered Organisations (RO) of The National Trust to carry out activities
for increasing the awareness of the National Trust disabilities.

Accessible India campaign

Department of Empowerment of Persons with Disabilities (DEPwD) has launched Accessible
India Campaign (Sugamva Bharat Abhiyan) as a nation-wide Campaign for achieving universal
accessibility for Persons with Disabilities (PwDs). It has the following three important components

Part A: Built Environment Accessibility

An accessible physical environment benefits evervone, not just persons with disabilities. Measures
should be undertaken to eliminate obstacles and barriers to indoor and outdoor facilities including
schools; medical facilittes, and workplaces. These would include not only buildings, but also
footpaths, curb cuts, and obstacles that block the flow of pedestrian traffic.

Objective 1: Enhancing the proportion of accessible government buildings

An accessible government building ts one, where persons with disabilities have no barrier in
entering it and using all the facilities therein. This covers the built environment — services, steps
and ramps, cornidors, entry gates, emergency exits, parking — as well as indoor and outdoor
facilities including lighting, signages_ alarm systems and toilets. Identifving accessible buildings
requires annual accessibility audits that determine 1f a building meets agreed upon standards. Once
a building 15 deemed fully accessible, an annual audit 13 not necessary, but should be required
for any proposed changes to the structure or systems contained therem. A full audit can then be
done on a less frequent basis. Standards of accessibility should be as consistent as possible with
international standards, such as those of the [SO_ taking into account the local context. In regards
to the built environment, IS0 21342:2011, Building Construction — Accessibility and Usability
of the Built Environment, delineates a set of requirements and recommendations concerning
construction, assembly, components and fittings.

Part B: Transportation System Accessibility
Transportation is a vital component for independent living. and like others in society, Pwis rely
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on transportation facilities to move from one place to another. The term transportation covers a
number of areas mncluding air travel. buses. taxis, and trains.

Ohbjective 2 : Enhancing proportion of accessible airports

An airport 15 accessible, if a person with a disability has no barrier 1n entering it, using all the
facilities, and boarding and disembarking from airplanes. This covers the built environment —
surfaces, steps and ramps, corridors, entry ways, emergency exits, parking — as well as indoor and
outdoor facilities including lighting, signage_ alanm systems and toilets.

Objective 3 : Enhancing the proportion of accessible railway stations
Objective 4 : Enhancing the proportion of accessible Public Transport
Part C: Information and Communication Eco-System Accessibility

Access to information creates opportunities for evervone in society. Access to information refers
to all information. People use information i1 many forms to make decisions about their daily
lives. This can range from actions such as being able to read price tags, to physically enter a
hall, to participate in an event, to read a pamphlet with healthcare information. to understand a
train tumetable, or to view web pages. No longer should societal barniers of infrastructure, and
iaccessible formats stand in the way of obtaining and utilizing information mn daily life.

Objective 5 : Enhancing proportion of accessible and usable public documents and websites that
meet nternationally recognized accessibility standards

Objective 6 : Enhancing the pool of sign language interpreters

Objective 7 : Enhancing the proportion of daily captioning and sign-language interpretation of
public television news programmes

The proportion of public television news programmes that meet agreed upon standards of daily
captioning and sign-language interpretation. Public television refers to programmes that are
produced. funded or subsidized by the government.

National Action Plan for Skill Development :

The Government has launched the National Action Plan for Skill development with the aim to
cover 2.5 million persons with disabilities by the vear 2022 through various stakeholders.

The Skill Council for Persons with Disability (SCPwD) has been set up n the year 2013 to offer
Persons with Disabilities meaningful, industry relevant, skill based traiming. The Orgamization was
promoted by Confederation of Indian Industry under the aegis of Ministry of Skill Development
and Entrepreneurship and Ministry of Social Justice and Empowerment. It targets skall development
of Persons with Disabilities as per industry needs which can help them to be gainfully emploved
and contribute to India’s growing economy. SCPwD amms to formulate local and national level
strategies for shaping the future of PwDs in India.

National Awards for the Empowerment of Persons with Disabilities :

Every vear on the occasion of the International Day of Persons with Disabilities 1.e. 3™ December,
the Department of Empowerment of Persons with Dizabilittes, Ministry of Social Justice and
Empowerment El_:).ﬂ._fE'IS National Awards on individuals, mstitutions, districts etc for outstanding
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work done by them in the field of empowerment of persons with disabilities.

Conclusion

There 15 a long wayv to go for achieving the target of inclusion of all the children with disabilities in
educational set up. However, in metro cities like Delhi the awareness 1s growing and the Government
1s coming out with new schemes and programmes for the marginalized sections including persons
with disabilities. Major schemes available for PwDs are mentioned in this chapter. The stakeholders
such as administrators, teacher educators, teachers, parents, policy makers and others would be
benefitted in the implementation of inclusive education at the school level
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Concessions for Persons with Disabilities
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Abstract

Concessions and facilities available for persons with disabilities both by the State and Central
Governments are important for their empowerment and mainstreaming. This chapter highlights
the concessions for admission ro the educational institutions, reservation in Government jobs,
concessions N examinations, concessions for travel by air and train, income tax concessions,
ete. It also includes the grievance redressal of persons with disabilities in Higher Educational
Imstitutions. The Rights of Persons with Disabilities Act (2016) has made provisions for such
concessions and the implementation of these provisions will certainly help in the inclusion of
persons with disabilities in educational set up as well as in the saciety.

Key Words: Benchmark disability, scribe, reservation, Concerssion

Introduction :

Proclamation of the vear 1981 as the International Year of Disabled Persons by the United Nations
was the turning pomnt for the empowerment of persons with disabilities worldwide. Prior to this,
welfare activities for the persons with disabilities were mostly in charity mode. This was followed
by proclamation of the United Nations Decade of Dhisabled Persons from the vear 1983 to 1992,
Subsequently 1n early 1990s most of the countries mcluding India started enacting laws on
disabilities. As a result, this lead to a major paradigm shift from charnity to rights based approach of
the Government. Consequently the Government of India in order to fulfill some of the provisions of
the laws started introducing policies, schemes and programmes for the welfare and empowerment
of persons with disabilities.

Though a number of schemes and programmes have been introduced by the Government the
beneficiaries are largely literate and urban mnhabitants. Lack of awareness about these schemes and
programmes 1s a major challenge Lately the Central and State Governments through their own
networks and with the active participation of NGOs are tryving to reach the smaller cities, however
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penetration of services in rural areas is still a distant dream.

One of the important prerequisites for a person with disability for availing concessions across

“almost all the Government schemes and programmes 1s to have a mintmum of 40 per cent or more

disability certified by empanelled hospital or Umique Disability Identity (UDID) 1ssued by the
Mimstry of Social Justice & Empowerment (MSJI&E).

Major schemes, programmes, concessions and facilities available for persons with disabilities are
outlined below Available web-links of detailed schemes are given in the references. Relevant links
of the websites for some of the schemes are given under the references at the end.

Reservation in Admissions :

The Bights of Persons with Disabilities Act (RPwl)) 2016 under Section 31 provides free education
for every child with benchmark disability from age of 6 to 18 vears. Therefore, no school can deny
admission to a child with benchmark disability (not having less than 40 per cent disability) as per
RPwD Act.

Further, as per Section 32 (1) of the RPwD Act, Govt.’s Higher Education Institutions (HEIs)
and those receiving grants shall reserve not less than 3 per cent seats for persons with benchmark
disabilities. There is also a provision of 3 vears relaxation in age limit for admission, 1f specified
by HEL

Concessions during Examinations :

Department of Empowerment of Persons with Disabilities, Ministry of Social Justice &
Empowerment, Government of India has issued “Guidelines for conducting written exammations
for Persons with Benchmark Diszabilities ~ on 29th August 2018 for compliance by all concerned
{copy of Office Memorandum 1s annexed). UGC has written to all the universities to follow these
guidelines whach are as follows:

E There should be a uniform and comprehensive policy across the country for persons with
disabilities for written examination taking into account improvement in technology and
new avenues opened to the persons with disabilities providing a level plaving field. Policy
should also have flexibility to accommeodate the specific needs on case-to-case basis.

1L There 15 no need for fixing separate criteria for regular and competitive examinations.

HIL The facility of SeribeReaderTab Assistant should be allowed to any person with benchmark
disability as defined under section 2 (r) of RPwD Act, 2016 and has limitation in writing
including that. of speed if so desired by him'her.

In case of persons with benchmark disabilities in the category of blindness, locomotor disability
(both arm affected-BA) and cerebral palsy, the facility of scribe/reader lab assistant shall be given,
1f so desired by the person,

In case of other category of persons with benchmark dizabilities. the provision of scrnibe/reader/
lab assistant can be allowed on production of a certificate to the effect that the person concerned
has physical limitation to write, and scribe 18 essential to write examination, on his behalf, from

.9
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the Chief Medical Officer/Civil Surgeon/Medical Supermtendent of a Government health care

institution i a prescribed proforma.

IV The candidate should have the discretion of opting for his own scribe/'readerlab assistant
or request the Examination Body for the same. The examining body may also identify
the scribe/ reader/lab assistant to make panels at the DistrictThvision/ State level as per
the requirements of the examination In such instances the candidates should be allowed
to meet the scribe two days before the examination so that the candidates get a chance to
check and verify whether the scribe 1s suitable or not.

V. In case examiming body provides scribe'reader/lab assistant, 1t shall be ensured that
qualification of the scribe should not be more than the minmimum qualification criteria of the
examination. However, the qualification of the SeribeReader should always be matriculate
or above.

In case the candidate 1z allowed to bring his own scribe, the qualification of the scribe should be
one step below the qualification of the candidates taking examination. The persons with benchmark
disabilities opting for own Scribe/Reader should submit details of the own scribe 1 a prescribed
proforma.

VL  There should also be flexibility in accommeodating any change in ScribeReaderLab
assistant in case of emergency. The candidates should also be allowed to take more than
one Scribe Feader for writing different papers especially for languages. However, there
can be only one scribe per subject.

VII. Persons with benchmark disabilities should be given. as far as possible. the option of
choosing the mode for taking the examinations 1.e. in Braille or in the computer or in large
print or even by recording the answers as the examining bodies can easily make use of
technology to convert question paper in large print, e-text or Braille and can also convert
Braille text in English or regional languages.

VIII. In case, the persons with benchmark disabilities are allowed to take examination on

computer system, they should be allowed to check the computer system one day in advance
so0 that the problems. if any in the software/system could be rectified. Use of own computer/
laptop should not be allowed for taking examination. However, enabling accessories for the
computer based examination such as keyboard. customized mouse etc.. should be allowed.

IX.  The procedure of availing the facility of scribe should be simplified and the necessary
details should be recorded at the time of fitting up of the forms. Thereafter, the exammmng
body should ensure availability of question papers in the format opted by the candidate as
well as suitable seating arrangement for giving examination.

X The disability certificate 1ssued by the competent medical authority at any place should be
accepted across the country.

X[ The word “extra time or additional time™ that 15 being currently used should be changed
to ‘compensatory tume” and the same should not be less than 20 munutes per hour of
examination for persons who are allowed use of scribe/reader/lab assistant. All the
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candidates with benchmark disability not availing the facility of scribe may be allowed
‘additional time of minimum of one hour for examination of 3 hours duration. In case the
duration of the examination 15 less than an hour.-then the duration of additional time should
be allowed on pro-rata basis. Additional time should not be less than 5 minutes and should
be in the multiple of 5.

The candidates should be allowed to use assistive devices like talking calculator (in cases
where calculators are allowed for giving exams), tailor frame, Braille slate, abacus, geometry
kit, Braille measuring tape and augmentative commutication devices like communication
chart and electronic devices.

Proper seating arrangement (preferably on the ground floor) should be made prior to the
commencement of exammation to avoid confusion or distraction during the dav of the
exam. The tune of giving the question papers should be marked accurately and timely
supply of supplementary papers should be ensured.

As far as possible, the examining body should also provide reading material in Braille or
EText or on computers having suitable screen reading sofitwrares for open book examination.
Similarly online examination should be in accessible format 1.e. websites, question papers
and all other study material should be accessible as per the international standards laid

down 1 this regard.

Alternative objective questions m lieu of descriptive questions should be provided for
Hearing-Impaired persons, in addition to the existing policy of giving alternative gquestions
i1 hieu of questions requiring visual inputs, for persons with Visual Impairment.

As far as possible the examination for persons with disabilities should be held at the ground
floor. The examination centres should be accessible for persons with disabilities.

Concessions by CBSE for Class X and XIT Examinations :

Exemptions/Concessions extended to Persons with Benchmark Disabilities for Class X & XTI
Examinations conducted by the CBSE and Standard Operating Procedure have been 1ssued as a
Circular in April 2019_ A web link of the same 13 given under references.

https://www.cbse gov.in/chsenew/ Examination_Circular/2019/5 CIRCULAR pdf

Vocational Rehabilitation Centres for Persons with Disabilities :

Minsstry of Labour and Employment, Govt. of India has set up 21 Vocational Rehabilitation
Centres (VRCs) in the country at Agartala, Ahmedabad, Bangalore, Bhubaneswar, Chennai, Delhi,
Guwahati, Hyderabad, Jabalpur, Jaipur, Kanpur, Kolkata, Ludhiana, Mumbai, Patna. Puducherry,
Ranchi. Snnagar, Thiruvananthapuram, Una, and Vadodara. VRC at Vadodara 1s exclusively for

the women with dizabilities.

Services rendered to the persons with disabilities by the VRCs are as follows:

Interviewing adult persons with disabilities for knowing their personal. social. family, educational_
economic and vocational background causing adjustment problems.
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‘Evaluation nfmmmmmmmmﬂﬁummm
psychological strengths and weaknesses in respect of their intelligence, aptitude, areas of interest,
psychomeotor dexterity, personality traits and areas of adjustment to unfold their potentials.

Assessing the residual capacities, attributes, and functional skills of different categories of persons
with disabilities.

Examination of the persons with disabilities by a panel of medical specialists to identify the degree
of disability and functional capacities and suggest remedial measures.

Testing of the persons with disabilities on the job capabilities in different trades sanctioned under
VRC’s programmes such as Electronics. Electrical, General Mechanic. Radio & TV repair.
Commercial Practice. Asr-conditioning & refrigeration. Automobile, Cutting and Tailoring,
Computer Applications, Wood Work & Chair Canning, Arts & Crafts, Screen Printing, Photography,
Metal Trades, Secretarial Practice, Painting, etc.

Imparting workshop training to develop vocational adjustment in respect of their work habits, on
the job sustainability, to ensure their job adjustment best suited to their strengths and weaknesses.

Providing assistance to persons with disabilities in the Centre for preparing their vocational plan for
enhancing their levels of knowledge and skills suited to local job market needs and also assisting,
guiding and motivating them for channelizing them towards self-emplovment.

Imparting non formal in-plant training and tatlor made module based vocational training to Persons
with Disabilities for skill building and making them employable.

Sponsoring and assisting the persons with disabilities to utilize the facilities of reservations against
the seats in various educational training institutions.

Sponsorning the persons with disabilities to the employers against vacancies notified to the VRCs
and taking follow up action.

Recommending the persons with disabilities for grant of loans by the concerned financial mstitutions
under differential rate of interest or setting up of different ventures under various self-employment
schemes.

Reservation of Jobs for Persons with Disabilities @

RPwD Act (2016) under Section 34(1) provides 4% reservation i1 government jobs for persons
with benchmark disabilities as per following break-up:

RPwD Act. 2016 has made provision for one per cent reservation each for persons with benchmark
disabilities under clause a. b & c and 1% under clauses d & e.

(a) Blindness and low vision
(b} Deaf and hard of hearing

(c) Locomotor disability including cerebral palsy, leprosy cured, dwarfism, acid attach victims
and muscular dystrophy

(9
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(e)  Multiple disabilities from amongst persons under clauses (a) to(d) including deaf-blindness
11 the posts identified for each disabilities

@ )

Benchmark Disabilities for Reservaton in Jobs
3} Blendress and low vislon
&} Desfand herd of hearng

¢} Locomotor disebility including cersbral pafsy, leprosy
curad, dwarflse; aced attach victirms and mussoular
dystrophy

d} auwstisrm Intellectusl dizability, spectfic leaming disebility
and mental lllnes

2] Maltiple dizablitties from amaongst persons under
@ clauses {2} to [d) incduding deaf-bilndress

Income Tax Concessions :
Concessions Under 80 DD of INCOME TAX Rules

The following section 80DD shall be substituted for the existing section 80DD by the Finance Act,
2003, wetf 1-4-2004:

Deduction in respect of maintenance icluding medical treatment of a dependant who 1s a person
with disability.

80DD. (1) Where an assessee, being an individual or a Hindu undivided family, who 1s a resident
in India, has, duning the previous vear. -

(a) ncurred any expenditure for the medical treatment (including nursing). training and
rehabilitation of a dependant, being a person with disability: or

(b) paid or deposited any amount under a scheme framed in this behalf by the Life Insurance
Corporation or any other insurer or the Administrator or the specified company subject
1o the conditions specified in sub-section (2) and approved by the Board in this behalf
for the maintenance of a dependant. being a person with disability, the assessee shall n
accordance with and subject to the provisions of this section, be allowed a deduction of a
sum of fifty thousand rupees from his gross total income n respect of the previous year:

provided that where such dependant is a person with severe disability. the provisions of this
sub-section shall have effect as 1if for the words “fifty thousand rupees:” the words “seventy-five
thousand rupees’ had been substituted.

{2) The deduction under clause b) of sub section (1) shall be allowed only if the following
conditions are fulfilled. namely: -

(a) the scheme referred under clause (b) of sub section { 1 ) provides for payment
of annuity or lumpsum amount for the benefit of dependant. being a person with
disability, in the event of the death of the individual or the member of the Hindu
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(b)  the assessee nominates either the dependant being a person with disability or any
other person or a trust to recerve the payment on his behalf for the benefit of the
dependant, being a person with disability.

(3) If the dependant, being a person with disability, predeceases the individual or the
member of the Hindu undivided family referred to in sub-section () an amount
equal to the amount paid or deposited under clause

(b) of sub-section (1) shall be deemed to be the income of the assessee of the previous
year m which such amount 1s received by the assessee and shall accordingly be
chargeable to tax as the income of that previous vear.

(4) The assessee, claiming a deduction under this section, shall furnish a copy of the certificate
1ssued by the medical authority in the prescribed form and manner along with the return

of income under section 139, in respect of the assessment year for which the deduction 15
claimed.

Provided that where the condition of disabilitv requires reassessment of its extent after
a period stipulated in the aforesaid certificate, no deduction under this section shall he
allowed for any assessment year relating to any previous vear beginning after the expiry of
the previous vear during which the aforesaid certificate of disability had expired, unless a
new certificate 1s obtamned from the medical authority in the form and manner. as may he
prescribed, and a copy thereof 1s furnished along with the return of income.

Travel Concessions :

Air

Asr India provides 50% of basic fare of Economy class concession for persons with visual or
locomotor disabilities having a valid disability certificate. This concession cannot be combined
with any other concessional fare allowed by the Indian Aurlines. Facilities such as wheelchairs,
modified toilets, ramps, lifts etc are commonly available at the airports. However, facility of
hydraulic lifts for lifting the person with disablity with the wheelchair 1s available at major airports
with certain airlines.

Persons with locomotor disability to the extent of 80% and above and are residents of India can avail

the concession: Conditions falling under this category include cases of Paraplegia. Hemiplegic,
Cerebral palsy, severe cases of Poliomyelitis, Kyphosis, Muscular dystrophies, and amputees.

Eligibility for travel concession for persons with visual impairment 1s total blindness and should
be resident of India.

Further Adr India offers 50% of basic fare of on select classes to war disabled officers and their
family members travelling at their own expense. For the purpose of concession. the famaly includes
Spouse, dependent children between 02 and 26 vears of age and dependent parents. Marmed
children are not considered as part of family.
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Tlﬁlegivmheiw shows the concessions in fare by Indian Railways:

Type of Disability Particulars

Blind 50% in AC 2-Tier and AC-First Class , 75% in Second, Sleeper, First AC Chair Car,
AC3-tier classes of Mail/Express train fares; 25% in AC Chair Car and AC 3 tier class
of Rajdhani/Shatabdi Express train fares; 50% in First and Second Class Monthly

Seasonal Ticket.
Orthopedically 50% in Ac 2-ter & First Class, 75% in Second, Sleeper, First AC Chair Car, AC
Handicapped or Paraplegic | 3-tier class of Mail/Express train fairs, 25% in AC Chair Car and AC-3-tier class
Person of Rajdhani/Shatabdi Express train fares; 50% in First and Second Class Monthly
Seasonal Tickets.
Deaf Person 50% concession in Second, Sleeper and First Classes of Mail/Express trains; 50%
concession in First and Second Class Monthly Seasonal Tickets.
Intellectually Disabled 50% in AC 2-tier and AC Frist Class, 75% in Second, Sleeper, First AC Chair Car, AC
Person 3 tier classes of Mail/Express train, 25% in AC Chair Car and AC 3-tier classes of
Rajdhani/Shatabdi Express train fares; 50% in First and Second Monthly Seasonal
Ticket.

Bus Concession

While some of the States issue free bus passes to the persons with disabilities with escorts for
Journey in the city and 1n the suburban areas in State Govt. run buses, other States allow them to
travel free on production of a valid certificate.

Reservation in all types of dealership agencies of the public sector oil companies

Ministry of Petroleum and Natural gas has reserved 7.3% of all types of dealership agencies of the
public sector o1l companies for persons with disabilities /government personnel (other than defence
personnel) disabled on duty/widows of government personnel (other than defence personnel) who
die 1 the course of duty.

Concessional telephone connection - Rental rebate :

Concessional telephone connection with rental rebate of 50% of the normal rental iz provided by
MTNL and BSNL to the persons with Blindness.

Postage Concession :

Pavment of postage, both inland and foreign, for transmission by post of Blind literature packets 15
exempted if sent by surface route only. If packets are to be sent by atr, prescribed air mail charges
should be paid.

Custom concession :

The Central Government exempts spectfied goods such as Braille writers and Braille writing
equipments, canes, clocks and watches, wheelchair, hearmng aids, etc when inported into India by
a person with disability for personal use.

Provisions for Emplovees Having Disabilities :
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12 days Casval Leave in a year. special allowance of Rs 1000/~ per month for child care, higher
transport allowance at double the rates, education allowance for children having disabilities for
persons with disabilities employed in the Government are some of the facilities.

Grievance redressal through Office of Chief Commissioner or the State
Commissioner :

Every Government establishment shall appoint a Grievance Redressal Officer for the purpose of
gection 19 of RPwD Act, 2016 and shall inform the Chief Commuissioner or the State Commuizsioner,
as the case may be, about the appointment of such officer. Any person aggrieved with the non-
compliance of the provisions of section 20. may file a complamnt with the Grievance Redressal
Officer, who shall investigate i1t and shall take up the matter with the establishment for corrective
action.

Equal Opportunity Cell at HEIs :

Equal Opportunity Cells at HEIs implement the provisions of the UGC (Promotion of Equity
i1 Higher Education Institutions) Regulations, 2012 and further amendments from time to time
and follow the procedure as mentioned therein. The objectives of the Equal Opportunity Cell are
to safeguard the mnterests of all the students without any prejudice to their caste, creed, religion,
language, ethnicity, gender and disability so that the equality 1= promoted among all the sections
of the students without prejudice to their belonging to any social group. The Equal Opportumty
Cell oversees the effective implementation of policies and programmes for disadvantagsed groups.
provide guidance and counselling with respect to academic, financial, social and other matters and
enhance the diversity within the HEIs.

Conclusion :

Inclusion without special concessional provisions is difficult to achieve. Therefore, various
concessional provisions made in the Law have been elaborated in detail The readers can update
and further enhance their knowledge by going through the material available on the websites as
mentioned under the references.
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CHAPTER

06

Role of Stakeholders in Inclusive Education for CWSN

Akanksha Tvam

TGT- Special Education Teacher,
DoE. GNCTD

226947, i@ doe.delhi.gov.in

Abstract

Inclusion is all about including all the diversity of caste, creed, gender, vace, disabilities etc.
together and feel them egqual for their basic rights. In education, involvement of Stakeholders leads
the child to excel in the same while for inclusive education, participation of ail the stakehalders is
necessary. Without them, implementation of the Inclusive Education system is like Earth without
oxyveen. Intoday 5 scenaria, the system is trying to include some stakeholders but somewhere lacking
in their capacity building. Of course the NEP 2020 talks about early identification of disabilities,
but we should keep in mind that some most evident disabilities are identified in later stages of
life, hence partnership between parents and school is very important. It is also very necessary to
listen to their concerns and suitably work upon it. This chapter talks about the importance of these
stakeholders in inclusive education and how we can make them eligible to participate in it with full
capacity ta make this system successful,

Key Words: Person/Children with Disability, stakeholders, Adapted cwrriculum, inclusive
education, attitude, multi sensory approach, kmowledge, skills.

R

Introduction:

In the life of a child there are various stakeholders like parents, teachers, HOS etc. who play an
important role to give direction to her'his life either m positive or negative way. As we know
preschool and school education 15 the component of a person’s life which decides the whole future
of the same If we want our nation to progress efficiently, 1t 1s verv necessary to make an education
system such that it produces skilled human resources and global citizens. Inclusive education was
first introduced 1 India by NEP 1968 which was further ensured by enforcing Right to Education_
2009 and now in the recent national education policy 2020, it has again emphasizsed. But, the
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wrony 1s that after thirty four years we are still struggling to implement an inclusive education
system 1n 1t’s true sense for children with disabilities. There are many factors responsible for these
unsuccessful attempts. In a successful education system, whether inclusive or general. it 1s crucial
that all the stakeholders are involved 1n 1t and participate like a team.

In this chapter we are going to discuss the role of these vanous important collaborators of the
children with disabilities one by one as well as key pomnts which may lead to make inclusive
education successful.

Parents:

Parents are the most important stakeholders in the learning process of the children. They are the first
teachers for a child without this basic learming. Teachers find difficulty in teaching and learning_
The connection between parent and child depends upon the gender, race, outer appearance, after
that abilitv and talent of the child. Data interprets that there are a lot of parents or one of the
parents, who left their child after being informed about gender. outer appearance or disability.

Whenever a special child born 10 a family, the family or most importantly parents go through five
stages of grief (Kubler-Boss Model):

Denial — Anger— Bargaining— Depression—Acceptance

Based on the above model and as per observations, teachers come across different tvpes of parents_
particularly of special needs children. Some major types are given below:

Not Not Accepting Accepting
Typeof | Accepting Accepting Ignorant Disabled Child | the child with
Parent Disabled Disability Special Needs
Child
Researchers | In this, In this. In this, parents | In this, parents
talk about parents don't | parents afe more are empathetic
the reason consider their | neither sympathetic and | toward their
behind this 1z | child disabled | have any overprotective child. They
gender while | at all and expectations | towards their provide need
Features | disability have the same | from the child | child due to based support
hammered expectations | nor do they which they to their child.
one more as thev have | make any give minimal They strengthen
natl into this | with other special efforts | opportunity for | the strength of
attitude. regular for the special | exploration and | the ward and
siblings. needs of the | development. provide ample
chald. opportunity for
exploration and
development.
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Along with the above mentioned model it 15 evident from research that some other factors are
also associated with the parental negative or positive attitude. These factors include: Financial
condition of the family. Education of the Parents, Culture and most importantly, awareness for
rights and concession for Persons with Disabilities.
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‘Why do we need to counsel them?

Many researches across Europe, Africa and Asia come to the conclusion that pareﬂtal nvolvement
leads to decrease m mequality and discrimination experience by children in their day to day

life, increase i social interaction, confidence and academic performance especially in the case
of differently abled children. If a school has positive relations with parents, it will enhance the
wnterests of a child in getting education despite the educational and financial background of the

parent.

Hence, it 13 very much necessary that parents feel that somebody 1s there who 1z empathetic
listening to her’him and welcomed 1n school premises. S'he must realise the value of education
for their child. If a child sees her'his parents being respected i the school. s'he wnll try to build a
warm relation with school also. It 1s also observed that whenever parents get authentic information
about the rights and concessions for children with disabilities, they show better acceptance for the
child which in the long run turns into a positive relationship between parents, child and teachers.
While talking to parents, the teacher must have patience, keeping m mind the Kubler-Ross Model
of stages of grief and tryv to uplift the stage forward.

How can they help our children

1. Early Development

2 Early identification
3 Certification of Disability
4 Follow up physical and mental activities.

Rehabilitation

!\.-'I

Case Study: M. Singh was appointed as Special Education Teacher in a school and interacted
with a child named Yash with locomotor disability less than forty percent. Mr. Singh started to
work on academics as per the syllabus of his class but very soon he came to know that there are
some 1ssues with the I() too. Mr. Singh immediately talked to Mr. Prasad 1.e. parent of Yash and
asked him to go for an IQ) test. But Mr. Prasad denied by saying that Yash i1s doing very well at
home. After several efforts by SET, Mr. Prasad was convinced to do an I() test of his ward which
confirmed that he is having mild intellectual Disability.

After that Mr. Prasad approached the School to change the subjects of hus ward. Due to which Yash
passed the board exam conveniently. Now, Mr. Prasad encouraged him to go for Paralympics also,
where Yash 15 doing extremely well at State level

Parent Support Group

As mentioned above, socio-economic and educational background also plays a significant role in
overcoming and accepting the special needs and ability of a child. One step ahead of this, some
well aware and proactive parents come ahead and made group to help differently abled children and
their parents to provide different facilities ike counseling of parents and child, early identification
of disability, different types of therapies like physiotherapy, occupational therapy, speech therapy,
Special Educator and Education for children, Rehabilitation, sometimes financial help for the
treatment of childrern and much more._ In Delhi there are lots of Parent Support Group like "ASHA
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‘har” autism school, “Amrit Foundation of India™. “Inspiration Ever Forward™ for Children with
Intellectual Disability, “Shristi Parent Support Group™ etc. which are doing extraordinary work for
the benefit of students with special needs.

During recent pandemic, some parent group come ahead and form some whatsapp group like
VOICE (Voice of Parents for Inclusion, Care and Empowerment of Children with Special Needs),
which provide teaching strategies and therapies technmiques to the parents by which they were able
to do 1t for their child dunng lockdown, likewise one more social media based parent support
group 1s SCAN (Special Child Assistanice Network) which 1s actively working on facebook It
provides easy to do activities and live call facilities for children with special needs (Report by Liffv
Thowmas, 03th Dec, 2020, The Hindu)

How can they help our children

As we have evidence from the research. if parents get to know about the job opportunities for their
children, they start to be mnvolved in the school activities and become interested in the education
of the children. While most of the Parent Support group provide vocational rehabilitation for the
differently abled children, these skilled persons get chances of better job prospects. In addition
to this, these PSGs also organise programs for the awareness of rights and vanous schemes for
persons with disability. Thus,_ it 18 very important to inform parents about these Parent Support
Groups so that they can play a major role in human resource development for the nation

School Management Committee

Under Right to Education Act, 2009, there was an organisation School Management committee
for each school It consisted of MLA or MLA representatives, Social Worker, Active and selected
Parents of students of school by voting. Head of the School and School SMC incharge. In recent
vears, SMC has played a significant role in maintaining transparency in the utilisation of government
funds. implementation of central and state government policies, upliftment of school enrolment.
reaching out to the dropouts, infrastructure as per the need of students and sayv of parents.

As per NEP 2020, the enrolment of children with disabilities primary level 1s 1.1% while dechine to
0.25% at higher secondary level, this decline 1s furthermore 1n the case of female differently abled
children. Although the reasons behind this decrease are many but mainly due to lack of awareness

AMOeng parents.
How they can help our children

Due to awareness and tramning programs of SMC members, it helped us to tackle many problems
like high dropouts. low literacy rate, low enrolment of students especially girl child etc. SMCs
either have no or very little awareness about inclusive education and chaldren with spectal needs.
Many researches have depicted that there are lots of cases of severe disabilities where parents
don’t admit them to school due to which they could not include in the statistics of national survey.
In many cases, due to the non acceptance attitude of the parents, persons with disability don’t get
themselves enrolled in the disability category due to which these children could not get suitable
mterventions and rehabilitation on time.

Hence, 1t 15 very much necessary to conduct well versed traiming and awareness programs for SMC
members, for the success of inclusive education which will eventually educate parents to enroll
children with disabilities in the school system.  Due to this, special education teachers will need
not be nvolyed in programs like rallies, admission drrves, nukkad natak etc. and they will allocate
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this time for their students. An aware SMC can play a very umportant role, to create an inclusive
COmMmuMmty 1 Many more ways.

Teachers

Teachers are the important stakeholder to make an inclustve education system successful. Many
researchers state that teachers feel unprepared for heterogeneous groups in the classroom and
find 1t difficult to cope up with their abilities and hence unwilling to accept students with special
needs in their classrooms. There is a positrve relationship between the attitude and competence of
teachers to accept diversity in their classroom. The general teachers kept themselves away from
the special needs education due to lack of exposure of persons with disabilitv, lack of adequate
knowledge and skills which ultimately leads to negative attitude towards children with disabilities.
When a learner feels that there 1s somebody in the svstem who 1s empathetic towards her/him_
listens to her'’him,_ makes efforts to bring her ' him up, students love to come to schools despite many
obstacles. It 1s also being noticed that teachers who have a positive approach towards inclusion
have better pedagogical skills than other teachers.

Need of regular orientation

Like parents, teachers also go through a process to accept and work 1 inclusion.
Knowing

Doing ﬁ Believing

Many international studies depict that teachers who recerve regular mn-service traming regarding
inclusive education become more positive towards the same and showed befter competency,
efficacy in teaching skills and willingness to accommodate more diversity in their classroom.
Inclustve education system cannot be successful without a positive attitude of teachers towards
inclusion while fatlure of inclusive set up will strengthen the negative attitude of teachers towards
inclusion.

Hence quality training programs along with regular awareness programs for inclusivity are very
necessary for the nation as we all know the benefits of inclusive education. These orientations must
be in contimuity while resources and support must be provided to teachers in school set up.

Case Study: A child named Shruti took admission in the class of Ms. Chauhan 1e. KG. She
screened the child as Child with hearing impairment. She immediately called the mother of the
student and understood the background history of the child. As she was having some knowledge
about inclusive education via in-service training and liked the concept of inclusion She started
working towards involving the child equally 1n classroom activities. First she started to learn basic
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sign language so that she could communicate with her and identify a buddy for her. She aware
other students about the special needs of their classmate. She also made some significant changes
in her teaching pedagogy. The child really likes to come into the classroom. interact with other
classmates and participate in every activity of the school

With the collective efforts of Teachers, special education teacher, peers and parents, Shruti 1s
representing herself on many platforms and doing extremely well 1n academics.

Head of School/ Principal

It 1s very evident that by observing a classroom without a teacher, we can learn about the class
teacher. Likewise by observing the culture of the staffroom, we easily leamn about the attitude of
the head of the school towards the education system_ For orgamizations to be successful managers
must become leaders who can inspire, motivate, innovate in advance, and collaborate to get
extraordinary results. As the world 1s full of diversitv and for the school staff this diversity becomes
evident much more as every teacher s proficient in her'his subjects and sach one 1s having her/
his perspective | which s'he communicates very efficiently to others. The head of the school has to
counter different types of reactions of these educators towards inclustve education. For the success
of inclusion, HoS has to take hold of the negative situations and convenience her'his subordinates
to have a positive attitude towards the education of all students.

All the leaders are not born with the skills of leadership but learn by training or experience. For the
success of inclusion, in addition to leadership qualities, 1t 15 very necessary for a principal to have
adequate knowledge about new policies, rights and concessions for the children with special needs.
For this, regular training of the heads of the mnstitutions s very important to enhance leadership
skills and understanding of the programs to be inplemented in school for the benefit of children
These trainings should be scheduled 1n a decent manner so that 1t should not be overlapped with
other programs and they have enough time to implement these programs in her'his institution. It
15 also very important to listen and understand the the concerns and reflections of the HOS by the
higher authorities to improve the planning of policy implementation.

Case Study: Ms. Gupta transferred to a school as HOS, where she observed that three students
who were having disabilities failed in class IX She called the Special Education Teacher and
asked the reason behind and understood that due to the negative attitude of the previous HOS
and Exammation Incharge, students were not able to get their rights of scribe facility and subject
flexibility. She immediately called the parents of the wards and convinced them to change the
subject as per the CBSE norms. She also directed the Special Education Teacher to make a file for
the approval of subject change and scribe facility to the student having visual impairment. She also
took part 1n various actrvities organised by the SET. which helps the other staff members including
assistant staff aware about Children with special needs. She also encourages equal participation of
CWSN in almost all the events of the mstitution. All efforts resulted in that all the students with
disabilities not only passed the exam of class IX but also class X. Now the students are studying in
class X1 and doing very well in academics as well as other co- curricular activities.

Conclusion

Incluzion iz a philosophy that brings students, families, educators, and commumty members
together to create schools based on acceptance, belonging, and community. Inclusionary schools
welcome, acknowledge, affirm, and celebrate the value of all learners by educating them together
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m hﬁt—qmﬂ@ agﬂ-@pwmﬂmgemﬂ education classrooms i their m@bmdmaﬁ schools.
(Sﬁleﬂ& 2005, p. 36). For the success of an inclusive education system, the proper participation
of cach stakeholder should be included. But before inclusion of these important stakeholders,
their regular awareness, orientation and tratning 1s wmportant so that they start believing and find
themselves willing and comfortable in 1t for the benefit of the center of this system 1.e. a chald.

Checklist

This checklist 15 about how much vou and other stakeholders are prepared to participate 1n an
inclusive education system and on which parameters and for whom yvou need to work upon?

8.No.

Stakeholders/Parameters

Parents

SMC

Teachers

HOS

Other Staff
Alembers

Do they know about broader types of
disabilities?

Do they know about how to get a
Disability Certificate?

Do they know about UHID no.?

Do they know about the RPWD Act_ 201467

Do they know about accessible
infrastructure?

Do they know about the nghts of CwD in
the school?

=]

Do they know about the nights of PwDis
after school?

Do they know about their rights?

Do they know about the concessions
provided for CWSN by CBSE and the
Directorate of Education?

10

Do they know about the concessions
provided by the state government and
central government for PwDs?

11

Do they know about their roles and duties?

Total
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Creating an Inclusive Classroom

Dr. Naveen Singh
Assistant Professor,
Amity University Uttar Pradesh, Noida

naveen_nimh@yahoo.co.in

“If a child can't learn the way we teach, may be we should teach the way they learn”

-Ignacio Estrada

Abstract

As per UNESCO 1 billion people having disabilities in world and around 80 percent people with
disabilities living in developing countries. 22.5 lacks Children with Special Needs and only 28,535 special
educators are available. 1,61,608 Rehabilitation Professionals are registered under Rehabilitation
Council of India (RCI) as on December 2020. 4.35 lacks general teachers are trained to deal Children
with Special Needs. The number of disabilities increases from 7 to 21 as per RPwD Act 2016. Education
is a fundamental right of each and every child including children belonging to diverse backgrounds

in India. Students diversities of 21* century classroom highlight the need of implementing curricular

framework that foster instructional strategies and inclusive practices suitable for every child in the

classroom. Teachers needs to learn the strategies to cater the needs of diversified groups of learners
including Students with Special Needs. This chapter highlights how to create an inclusive classroom for
successful inclusion of Students with Special Needs.

Key Words: Inclusion, Inclusive Classroom, Students with Special Needs, Rights of Persons with
Disabilities Act 2016, Teachers
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TIntroduction

“Inclusive education is a system of education where students with special needsincluding disabilities
are educated in neighbourhood schools 1n age appropriate regular classroom settings with non-
disabled peers & are provided with supports & instructions that meet their individual needs™.
Inclusion 1s the acceptance of all people regardless of their differences. It 1= about appreciating
people for who they are because even though we are all different. we are one_ It includes people
from vanious disadvantageous categories such as- SC_ ST, minority, students with disabilities, ete.
Inclusion allows people to value differences in each other by recognising that each person has an
important contribution to make to our society. Provision of inclustve education mnvolving students
with disabilities 1z based on the belief that those with disabilities should not have to depend on
specialised services alone, to benefit from educational resources, activities and practices that are
otherwise available to all. Inclusivity 13 mamtamned when all members of a group are able to
participate in tts activities, which means, provisions made are considerate of all members and not
just those from specific groups or, with special abilities, disabilities, and/or needs. As members of
a group or a community, all have equal rights to participate; the practices and services must thus be
inclusive of all. This right 15 also upheld by the Indian Constitution. which assures all Indians the
right of Equality of Status and Opportunity. Thus_ while 1t 15 the responsibility of the society and
community to mvolve and treat all its members as equals, the Indian Constitution also guarantees
provision of equal access to opportunities. The Right to Education (RTE) Act (2009), which makes
elementary education a fundamental right of every child, is of great significance to the government
as well as private schools. Qur schools and classrooms need to reflect this social, constitutional and
legal right of everv.child to be included in the educational processes and practices.

“Inclusive Education™ means a svstem of education wherein students with and without disability
learn together and the system of teaching and learning 1s suitably adapted to meet the learming
needs of different tvpes of students with disabilities; -RPwD Acr 2016.

Principles of Inclusive Education
Access

Equity
Participation
Empowerment
Quality

Affordability Equality Equity Accessibility

Accountability
Equality means providing evervone similar opportunity.
Equity means providing everyone what 15 needed.

“Fair doesn t mean giving every child the same thing. Fair means giving every child what they
need. " '

. )
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Amesﬁ'bﬂny i's-?_giﬁng equitable access to everyone along the continuum of human ahhﬁy-nrrd
experience,

Darversity 1s all the wavs that people are different and the same at the indrvidual and group levels.
Even when people appear the same, they are different.

Barriers in Inclusive Education :

Teachers™ attitude

Lack of acceptance by regular peers

Lack of adequate support from parents

Rigid curriculum

Inaccessible environment

Lack of support of school management

Lack of skilled teachers to teach with children with disability
Lack of teaching aids and equipment

LEARNING STYLE & PREFERENCES - Information enters our brain three main ways: sight,
heaning and touch, which one we use the most 1s called our Leaming Style.

Type of learning Styk [ key abitty [ - Lkely Professions
LY 4 LY ™) r'zmmm .
s Coge e L_ il Lﬁ- )
i B ™
Bsussions Deboler Counseliors, Medio
N 7N i
[ Demonstrations, V( carpenters, Athietes, |
experiments, Role Ploys, Physical Therapists,
| etc. J\ Mechanics, etc. |

Today s classrooms are having diverse range of learners. If teacher uses a single teaching strategy
then students having different needs may not be benefitted. Every chuld 1s umque 1n 1ts own way.
But the system tries to deal evervone in sunilar manner. Rigid examiation system focus more on
grades/marks. Teacher's role 1s shifted from teacher centric to students centric. Howard Gardner
proposed this model 1n his 1983 book Frames of Mind: The Theory of Multiple Intelligences. He
proposed 08 major types of intelligence. Students with Spectal Needs found good 1 many of these
areas.
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Preparing Schools for Inclusion of Students with Special Needs.

Flexible
evaluation

curriculum
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Visual Impairment

. Reserve a seat i the front row of the classroom.

. When speaking with the Visual Impairment child specifically, address her/him by name.
L Modifv/adapt assignments in braille.

. Provide students with tactile graphs and diagrams.

L Consider alternative assignments.

L Use educational aids like talking books. tape-recorders. computers with software’s etc.
L] Use of color. contrast and texture.

. Mimimize noise so that students with VI can hear vou speak.

. When speaking, face the class.

. Assion a peer to provide help or assist when needed

. Use real objects to allow the student to learn and experience through touch

. Provide students with tactile graphs and diagrams where available

L Use verbal expressions to go with facial expression in class.

Hearing Impairment
L Focus on development of language, communication and concepts in students with HL
. Use assistive device where available_ to facilitate teaching-learning in the classroom.

L Avrrange the classroom so that students can see each other, e.g . organizing the class in a
circle or semicircle allows all students to see each other.

. When showing diagrams_ pictures etc., use slower speech so that the HI child can follow
yvour expressions and also look. study the illustrations.

L] Use shorter sentences, clearer speech.
. Associate words with real objects, pictures
. Use pictures, real objects, real experiences, dramatization, and activities.

. You can write key points on the board or chart.
. When utilizing group work, make sure that the student with HI can follow all the group

members’ discussions.
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. Organize groups in smaller numbers.

. Remind the group members to take turns in speaking to allow the student with HI to follow
and participate with all.

. Encourage children to develop commumication strategies so that they can get into the style
of students with HL

Physical Disability

. Make the classroom accessible.

. Alternative modes of communicating such as audio recorder. or support for note taking,
gestures, pictures, computers may be used.

. Provide accessible seating and a table in the classroom.

. Make writers available for written work and for tests and exams.

L Give additional time for completing assignments’ exams.

. Provide a supportive and welcoming environment by sensitizing other students and creating
a sense of responsibility in them.

L Children should be comfortably seated and with proper posture.

. Free movement of students within the class must be ensured.

L] Students can be shown pictures or other visual cues, concrete objects. a few at a time_ for
better understanding.

L] Audio books, daisy books or books on computer, as found suitable, can be used for reading.
Alternatively, a peer can read aloud to the child.

. Make use of computers for teaching learning, 1f possible.

. For children with problems in writing, modified (large grip) pencils may be provided.

. For assessment, have students present the matenial orally or if required, with the help of a
scribe. Use objective type, multiple tvpe questions using ves/no or true/false answers

. Peer support and'or group work will help in performing various activities like studies,
eating, moving around and also sports activities.

. Plan alternatives for athletic or cultural activities to encourage participation of all students_

L Repeat instructions and recheck after student completes one or two exercises.

L ]

Mathematics can be taught using concrete objects. matching, sorting and identifving

ENETCISES.
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©  Tnteaching language, written outline, graphics and pictures to supporttext are helpful !
‘student may repeat by mumbling to himselfherself This helps in better grasp.
Intellectual Disability
. Involve the Student in class. 1m';,m
o lJ__H
. Facilitate him/her
. Relate class concepts to his'her life.
. Allow hmhet w© ask questions and offer ' — g AR S AR
CONSHUCIVE Criticism. :m“ -'"'m::‘mw "b:::':}h-. el i gty ot
| mehingir=ng msheh e el rag e b sk on -
* Stimulate further relevant discussion. B e e
| g e e et Utend, e sesnacss o 0 sed by e stooknl b
® Don t a]lcm him'her to get distracted — stay | g gl st b
D'I'l :::ld:lhu::n_'m:.wwm-l-n.
T
. Provide resource room facility wherever | pifont dioimpissntasting
H | Wad Db & Rasta) Mot
required |t et e 1 e
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- I e Doty gfong vl T
. Move from simple to complex. e e e
| udmhmd::m
. Teach from concrete to abstract -
&mm;wrmsmmxmr
. Teach from known to unknown.
° Teach from whole to part.
L Analyze the task. Teach one step at a ime.
. The appropriate rewards to strengthen the behaviour
L ]

Generalize the skills taught in one setting

W ST e wic

Current Trends in Teaching Students with Special Needs in Today’s Inclusive
Classroom :

Computer aided technology

Multimedia and customised software
Adaptive aids and equipment

Tablets and Digital smart boards
Collaborative teaching

Individualized Educational Programme (IEP),

Differentiated mstruction (DI)
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. Classroom accommeodations and modifications
° Universal Design for Learning (UDL)

L Positive Behavior Intervention Support (PBIS)

. Response to Intervention (RTT)

. Art Integrated Learning

. Cross Curricular Pedagogical Approach

. Gentle Teaching

. Twice Exceptional

. e-content gmdelines for CWSN developed by MoE
. e-learning platforms such as DIKSHA, SWAYAM and SWAYAMPRABHA, E-Pathshala
. Virtual Labs

. Digital Library

Conclusion :

Diversity among learners has become a known fact. And all teachers; both general and special
educators alike must embrace and promote inclusivity and an education for all. Challenging and
daunting it may sound but teachers with broadened understanding and knowledge both at the
theoretical and practical front regarding inclusion, strategies like UDL, differentiated mstructions
etc. would be able to realise true inclusive classrooms with equal opportunities for all students to
EXPErience SUCCess.
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Curriculum Adaptation for Students with Disabilities

Ms. Anita Sardana,

Former HOD-TTC.

Amar Jyvoti Rehabilitation and Research Centre, New Dell
antasardanal9 @ gmail com

“Since there 1s no single set of abilities running through human nature, there 1s no single curniculum
which all should undergo™ -Jokn Deweay

Abstract

The curriculum adaptation is one of the importait element for implementing inclusive education in
schools. This article highlights the legislative provisions mandating the need of flexible curriculion,
principles and strategies forming the base for accommodations and the matrixes helping to make
necessary curricular decisions. The disability specific adaptations and modifications in curriculum
at the input, process and product level: and the assistive devices which helps the children with
disabilities to have meaningful learning experiences are discussed briefly.

Key Words: Cwriculum adaptation, Accomodation, Modification

Introduction :

Human beings have some universal basic needs and thewr fulfilment are essential for their
satisfactory existence, like physical needs of food, shelter, clothing, social needs, need of education,
employment, individual freedom and ability to participate in the social activities. To realize these
needs of citizens, Indian constitution was amended (86® amendment) 1n 2002 and education was

made a fundamental right The Right of Children to Free and Compulsorv Education Act paved

the way for ts implementation.

This constitutional provision imphed education of the children with disabilities as an essential
responsibility of the government India s also a signatory of United Nations Convention on the
Rights of the Persons with Disabilities (UNCERPD, 2008). The prime aim of it is to promote,
protect and ensure the full and equal enjoyment of human nights and fundamental freedoms by all
persons with disabilities and to promote respect for their inherent dignity
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2000 and the Biwako Millennium Framework for Action, 2003 identified and mentioned. Inclusive
school and Inclusive education as a key strategy for achieving the goal of “Education for all”,
including children with disabilities.

Indian government proved its commitment by amending the Persons with Disabilities (Equal
Opportumties, Protection of Rights and Full Participation) Act, 1995 1n concordance with UNCRPD
and now known as The Rights of Persons with Dhsabilities Act, 2016, This act mandates the
development and progress of any nation 1s determined by the nature of education being imparted.
The Sustamable Development Goals-2030, included quality education as of utmost importance.
The presence of all leamers in the mainstream schools, irrespective of their disabilities, does not
ensure the mclusive education; unless it 15 individualized as per the child’s need.

Therefore, it becomes important to provide education to the learners as per their interest, aptitude
and need. It reminds us that same curriculum and same method of teaching does not fit for all

learners. We need to adapt the curriculum as per our learners. The presence of all learners in
the mainstream schools, irrespective of their disabilities, does not ensure the inclusive education;
unless 1t 13 mdividualized as per the child’s need.

Understanding Curriculum :

Curriculum 1s a planned written document, stating the meaningful experiences that students should
recerve through various activities, inside and outside the school, to develop certain knowledge,
skills, attitudes and beliefs. It 15 more than the content of the various academic subjects 1o be
imparted. It 1s designed to educate children of specific age i a particular society. It helps teachers
to plan their mstructions.

According to Bartram, Fotheningham and Harley 2000: Curriculum 1s a plan which 1s written
in a document and reflects the knowledge, skills and attitudes that any society chooses to pass
on to their children. Prof William Davis defined it as “a systematic organization of instructional
content and related activities designed to provide students with a sequence of meaningful learning
EXpErEnces

Curriculum development 15 an ongomng process. Curriculum should be adaptable and applicable to
different subjects and situations. In other words, it should be dynamic to me the problems of the
students. The teacher plays a primary role in identifying and designing appropriate curriculum for
their students. The goals of the curriculum are reflected in the educational objectives mentioned
1 1t. Any activities or programmes which complement the learning experiences of students in
schools are also included in curriculum as co-curricular activities.

Based on the approach of destgning curriculum_ 1t mav be teacher centred. child centred or subject
centred.

Allan Grathon(2000), as cited by Bilbao et al {2008) described curriculum as seven type:

+ Recommended Curriculum - curriculum given by any national or government /apex body

*  Wrtten Curriculum - lesson plan / syllabus written by teachers

» Taught Currtculum - Instructions’ Activity carried out while implementing written curriculum

« Supported Curriculum - Any instructional material which assist 1n implementing written

curriculum
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+  Assessed Curriculum - Any exams/quiz/ series of evaluation
+ Leamed Cumiculum - Curniculum indicating students actual learning

+ Hidden Curriculum - Unplanned’ vmintended messages communicated to the students in the
school

The National Curriculum Framework and Inclusion :

* In order to evolve mnational system of education, NPE-1986, suggested having a National
Curniculum Framework. This NCF helped inbringing flexibility and new approachtothe lea:rmng
process. It was subjected to revision, time to time, with the aim of bringing improvement in the
system. The NCF-2003, published by NCERT, signifies the need of developing the curriculum
which provides inclusive and meaningful experiences for children It emphasized on the need
of Inclusive curmculum for diverse learners.

* In the National Curriculum Framework-2003, it is stated that “A Policy of inclusion needs
to be implemented in all schools and throughout our education svstem. Need 1s to ensure the
participation of all children 1n every sphere of their life_ in and outside the schools. Schools
need to become centres that prepare children for life and ensure all the children, especially the
differently able ... . While planning for activities, teachers must ensure the participation of
all, including children with disabilities, who may need assistance or more time to complete
their assigned tasks. This would also mark the effectiveness as a teacher.™ (INCERT, 2003)

The Main Features of NCF-2005 :

* Learmng should be child centric, enjovable, leading to holistic development. Curriculum should
be flexible to suit the needs of every learner; helps in constructing knowladge and permit active
participation of learners. It should reduce the burden on learners and ensure quality education.

* Curniculum should connect knowledge to life outside the school; take learming away from
rote methods; be enriched beyond the textbooks and make committed to democratic values of
Justice, equality, secularism

* The examination system should be flexible and non-threatening.

* Curriculum planning should be based on the fact that reading, writing, listening and speaking
contribute to child’s progress in all curricular areas. So focus on language as an integral part
of every subject. Curriculum should develop proficiency in multilanguage. For this learning
should build sound language pedagogy of native language.

+  Mathematics should develop focus en developing skills to think_ reazon out, analyze, visualize
abstraction and solving problems.

+ Teaching of Arts to be interactive and must develop skills of creative expressions through its
different forms. Education for health, phvsical education. peace and work should be mncluded.

+ It has recommended that inclusive schools for leamers with special educational should make
appropriate modifications in the content, presentation and transactions strategies, teacher
training and developmng learning friendly evaluation procedures. Every school should
unplement the policy of inclusion and treat all students with equalnty. respect and digmity. It
should provide equal opportunities for participation, protect and realize the nights of students
and provide flexible and accessible curriculum to all students. The teaching leaming process
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should meet the specific needs of every student. Teacher’s should work in collaboration with
other fellow teachers and organizations to provide education to all children.

UDL (Universal designto learning) UDL 1s an approach to design curriculum with the incorporation
of instructional goals, teaching methods, teaching leaming matenials, and assessments that are
flexible enough to accommeodate individual differences. Mever and Rose (2003) stressed on
building the UDL on the premise that barriers to learning occur in the accessing the curriculum
they are not inherent solely in the capacity of the learner. UDL reflects shift in how educators look
at mdividual differences. It has focussed on the need for a curriculum that can be adapted as
per students need rather than requiring learners to adapt to an inflexible curriculum.

Inclusive Curriculum :

» Inclusive curriculum development should be a continuous process and closely intertwined with
inclusion of students with special needs.

+ The curriculum should have a universal appeal so that it can be tanght to differently able
learners.

* Inclusive curriculum 1s an approach based on the competencies with the aim to get progressive
opportunities.

* Inclusive education should ensure both equity and quality. The integrated curniculum includes
different forms and types of leaming.

+ Inclusive curriculum provides expeniential learming, students inputand self and peer evaluations.

* Inclusive curriculum should be innovative and disciplinary 1n approach to groom the students
productively

Curriculum Adaptation :

The inclusive classrooms have diverse learners. To ensure the participation of each learner, 1t
becomes essential to make curniculum accessible. For this, the changes may be done in the content,
curriculum transaction, in the evaluation process, in the activity | in the learning matenial or’ and
in the teaching learming environment.

The changes made to provide students meamngful experiences, at any level of curriculum, 1= termed
as curriculum adaptation. It 1s an ongoing process, where content and transaction methodologies
are re-examined to find alternate ways for students to achieve the required competences.

Curriculum 1z adapted only after having developed a complete profile of the child’s individual
needs. The nature of disability the child has, its complexity, svmptoms, the intellectual, social and
physical strength and limitations, these all should be kept in mind

In few conditions, you may need to make changes for necessary accommodations while in other
case, modifications may be required. Accommodation and modifications serve as two separate
kinds of curricular adaptations. It enables the teaching team to welcome leamers of all abilsties
and ensures that everv student is challenged to learn. It should meet the objective of providing
opportunities for all students to actively participate in learning activities. Adaptations are not
intended to lower the educational standards rather to make learning accessible for all leamers and
prevent any form of exclusion in the educational process.
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Accommodations :

Adaptations which is not changing or affecting the work standards and does not either lower the
expectations at mstructional or assessment level is termed as “Accommodations™. It generally
involves adjustments to be made 1n the material, curmmiculum or in educational environment to
accommodate specific need of the students and to increase their parficipation in achieving
educational goals.

According to NCERT 2013, Accommodation refers to adjusting assessments, materials_ curnculum
or classroom environment to accommodate a student's needs so he/she can participate 1n and
achieve teaching-leaming goals.

Some examples of acommodations made 1n the inclusive setup -

» Use of audiobooks’ audiotapes or electronic texts to assist children with reading difficulties
» Use of advance graphic organizers to take notes and comprehend the classroom teaching

» Use of speech recognition softwares/ text to speech and speech to text softwares

» Access to computer for written assignments (spell check. idea generator, word prediction)

+ (raded assignments

» use of Preteach-teach- Post teach strategy for developmg concept and vocabulary
Modifications :

Few students in the class may not be able to access the curriculum as their functional levels are
below their grade level. There may be need to alter curricular goals, lower the standards or lesser
expectations from them. Such changes are termed as Modifications. The children with multiple
disabilities, cogmtive and mtellectual disabilities, face difficulty 1n accessing the curniculum and
may require some specific modifications. It may not be required for all subjects and all times. It 1=
a timely intervention and not a penmanent or long tenm solution.

ACCOMMODATION MODIFICATION

Accommodation refers to the changes made | Modifications are referred to the changes
it the teaching strategies, assessment and | made in the learning outcomes which are
evaluation methods, support and services | generally below the age/ grade level in
required by student to access curriculum and / or | which the student is placed

to demonstrate learning

Do not alter the expected learning outcomes for | Alter the grade level expectations on a
the grade level for the grven curriculum given curriculum for the student

Accommodations can be done at the | Modifications are limited to mostly
infrastructural/environment organizational. | academic and modified program may also
academic. evaluation or other levels require accommeodations

Accommodations are done for students of any | Modifications are done mostly for
grade. students in elementary grade
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Accommodations made for a student usually | Modifications has limited applications for
benefits to all other leamers in a class. For | grading purposes.

example: Significant modifications may lead to the
Significant words underlined and bolded for a | compromising of the course

child with learming disability proved helpful to
all learners

It reduces or removes the barriers i accessing | It changes the expected outcome of
the education and increases the opportunities for | learning for an mdividual The changes
success may be in the complexity or inthe number

of outcomes

Characteristics of Curriculum Adaptations :
i) Any adaptation done is said to be effective, if it FLOWSs:

Fit into the classroom environment

Lend themselves in meeting tndividual students needs
Optinize understanding for each student

Work well with the activities planned for the lesson

ii) Adaptations are generally carried out at three levels: Curricular, Instructional and

Ecological

Curricular - adapt what is tanght. The content may be simplified for difficulty level
and with fewer objectives. It mayv be supplemented with additional processing . social
or communication skills along with the general curriculum or may provide alternative
functional skill based curriculum embedded with social. communication and motor skills.

Instructional- adapthow it1s taught and how learning will be demonstrated. The adaptations
are done for mstructions at the both imput and output level in terms of difficulty of
instructions, amount of instructions or the modality/forms of instructions.

Ecological - Adapt the place (where), Schedule (when) and staffing’ group (with whom)

i) Adaptations can be general or specific

General Adaptations — Preparing formats for adapting predictable activities and routines

Specific Adaptations- Time limited adaptations for particular lesson, activity or unit

significance of Curriculum Adaptations :

Curriculum adaptations serves as a means of providing reasonable accommodations to the
children with specific needs during teaching leaming process in the inclusive classrooms
as mandated by UNCRPD _2006.

The simplified and reduced content helps the learners with specific needs, to absorb the
critical part of the curniculum.
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It helps in providing meaningful learing experiences to all learners.

It increases the possibilities of Inclustve education by providing the opportunities of active
participation of all learners

Principles for Curriculum Adaptations :

The original concept of the curriculum should be preserved while adapting it, to provide
same learning experiences to all learners

The compensatory activities planned. should provide a holistic picture of the concepts
taught in the matnstream classes

Modifications done in the instructional material should not only facilitate the participation
of children with dizabilitiez bur also motrvate other learners mn the classroom.

A Curricular Decision-Making Flowchart :

Decision regarding curnculum can be made using following follow fiowchart:

Identification of mndividual educational goals of the leamer to be emphasized duning
educational activity
J
Express expected performance of the learner during educational activity
J
Determine the content of the educational activity (What to teach)
€

Determine if the learner can access the content and participate in the activity and achieve
goals as other classmates. If not._. (How to teach)

P
Select appropriate adaptation
€

select instructional arrangement’ lesson format/ Employ student- specific strategies/
select curricular goals specific to the lesson’ adapt the physical and social classroom
environment’ design modified matenials/ select supports and supervision arrangements

¥

if the above adaptation strategies are ineffective_ an alternate activity need to be designed
¥

Adaptations made are evaluated for their effectiveness.
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Tvpes of Adaptations:

Difficulty level

Degree of
Participation

level of support

Alternate Goals

Adapt the way of delivering the mstructions to the leamers as per their learning
styles

Thers may be different kinds of leamers hike vizval anditory. kinesthetic and
tactile.

This iz to provide multiple experiences with materials for different learning styles
for eg: provide hands on experience for tactile learners: using visnal aids for visual
learners . Cooperative/zroup activities for kinesthetic learners. .

Adapt the way of azzeszing the leaming ontcomes

provide flexibility to respond the instrructicns: provide alternative fo written
examinations

Eg: A student with cerebral palsy, having pross and fine motor isspe:, may be given
options to record thesr response of provide tab to type their response; allowing the
uze of communication board to express the

Adapt the amount of content & child iz expected to learn or complete: The content
1z reduced of some part may be omifted and only crocial part may be focussed
Thedecizion regarding content is determined by the pyramid model where content
iy clazsified at three levels: all most and some. What content all stndents may
learn: What most of the studentz may learn and what only zome students may
learn.

Egz: Beducing the number of terms= a student may learn at a time for light unit of
science subject

Adapting the time either by giving exira time to complete the task / aszignment:
learning / test or reduce aumber or natore of questions.

Some stodents may require freqguent breaks and extra instroctional time hike
children with low vizion or children having attention deficits

Teachers” after analyzing the limitations and needs of children decides the support
syatems which can be provided to the students to redoee the difficulties m learning
and maximising their potential. The adaptaticns may be done in the attainment of
sialls_ types or nature of problems or the approach for addressing the worl
Allowing the pse of caleculator todo maths work to chid having dyscaleulia
Changing rules to no deduction of marks on spelling mistales for children with
learning dizabilities

Adapt the activities to emsure equal oppeortunities and active participation of
allleamers.

Foreg: In Geography clazs a studentwith intellectnal disability may be asked to
hold the globe, while other students may be pointing the location

A stndents, physical cognitive and sensofry 133nes are analysed and as per nead the
support svstems are provided to meet liz'her specific naeds.

Ez. Providing scriber to the child with visual impairment ; peer tutoring to children
with learnings disabilities ..

Adaptations are done in the learning goals or cutcomes while teaching on the same
content Since goals are bazed on skill acquisition, it 1= alzo termed as fonctional
acadentics

For Eg: A smdent may be expectad to learn names of states only when other
students-are expected to learn both the names of the states and their capitals alzo.

@




»  In this adaptation different instructions and materials to meet a learner s individual

Substitute goal

»  The intended corriculum is replaced by an easier one:

Curriculum » For eg: a learner with severe ntellectual disability may be given a fanctional

Individual Accommeodation and Adaptation Plan :

Indrvidual Accommodation and Adaptation Plan 1s the written planned document having details of
the students’ educational goals, his/ her learning needs and adaptations done to meet those needs.
Following points should be kept in mind while developing the IAAP for the students.

Teachers should identify the leaming needs of different students within the unit or lesson
being taught.

She identifies the areas of adaptation required for the leamers. It mav not necessanly be
required for all the nine areas, all time and for every subject.

Adaptations done should meet the learner’s nead.

It should be reflected in the Individual Adaptation’ Traming plan of the leamer.

Teachers should use a combination of approaches to manage the mdividual differences
among leamers. They are expected to teach same program with multple ways of
representations, activities and expressions.

Providing Support to the Students with Disabilities in Inclusive Classroom :

Student Level support - Every student 1s vnique and so his’ her learning needs. It becomes
essential to evaluate the learning level of the student, analyse the support and adaptations required
for effective learning . In other words, individual educational planning is to be done.

The basic principles for developing an IEP are:

Centered around educational needs

Classroom interactions- teacher-student. student-student interactions are evaluated

The teacher s attitude and skalls for inclusion matters

Approaches to meet the educational needs are effective

strength based collaboration 15 done with other resourceful service providers’ teammates

it 13 systematic and transparent

Determine the accessibility of the curriculum for the learner :

Whether the curniculum as such can be used
different objectives within same activity and curniculom should be made

any matenal or environment adaptations are needed
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o ey phyica support i 10 b provided

. alternative or substituted curriculum is to be planned

Classroom Level Support :

In this, we look for the strategies for interactions in inclustve classrooms, ways to make curriculum
accessible for students with disabilities without compromising the academic goals activities and
creating the opportunities for thewr participation 1n various activities.

De Vroey, A (2016), Inclusive Education has developed a matrix to analyse the In-class support
need for the students. Study of the matrix developed for a student helps to identify the moments

when the child can be observed for individual goals, also who can monitor, when the participation
of child 1 easy and when 1t 15 hard.

An Example of Matrix for In-Class support : Planning, Participation and
Learning :

The efforts are made to align the individual goals of students with goals of the groupto ensure the

participation of all leamers and maximizing their learning For example:

Goals of the group/class Individual goals of a child

Class Activinies Alignment of activities as per needs of students

Group instruction Group Instruction, Peer/ buddy support

Group Discussion Group Discussion, explicitly invited to join

Individual work Small group work, Co-teacher support + closing with Peer Sup-
Presentation of Individual |2

work Presentation of individual work with peer support

Activity Planning Matrix

Planning Arrival | Story Art Field Free Toilet train- | Sand

. . time work visit lay in lav
Consideration P B B

Material Accessi-
ble

Child’s Name
Incidental Learn-
| ng
Child’s Name
Interesting Activ-
ity

Child’s Name

I, - | LNy
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Child’s Name
Obvious goal
Child’s name

Actrvities Assembly | Wniting | English | Math | SUPW | Lunch | EVS | games
Indrvidual goals 555100 break

Sensory Integration- =X XX XX XX
Occupational therapy

Matching Number XX XX XX XX XX
Names
Speech-clanty and XX XX XX XX
fluency-Speech therapy

Independent walking- | XX XX | XX
Phy=io-therapy

Increase in peer XX X XX
interaction-

source: McWilliam, R.A. (2005). Activity Planning Matrix for encouraging engagement.
Centre for Child development, Vanderbuilt University Medical Centre, Nashville, TN

Curriculum Adaptation for Students with Visual Impairment :

Students with visual impairment have their understanding and grasping abilities intact. Hence,
adaptations are not required in the curricular content. However, the teaching strategies have to be
adapted as per the extent of dizsability and 1ts implication on the learner.

Following points need to be borne i mind while adapting the curniculum for SWVI:

. The educational needs of low vision students differ from those who are blind. For example:
Student with low vision require magnmifying devices or large print material, some extra
inputs and tume to learn while those who are blind, use braille or recorded tapes as the
means of instruction and may require a substituted curriculum

. ICT has played a significant role in making Science and Math subjects accessible for SWVI

L To enable SWVI, use their residual vision to maximum and access same learming material
as other sighted students, a teacher should be aware about the unique needs of vision, its
diagnosis and implications on functional ability of student. This would also help to make
appropriate visual, tactile and auditory accommodations and adaptations for them.

. Adapt and orient school and classroom environment for SWVI This would help them to
form an accurate image in mind and move safely and efficiently.

. Adapt early childhood curniculum for developing concepts, language and social skills and
to follow rules and routines.
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Em‘m}ﬂmem] science to make 1t acc&s'ﬂble

. Adaptations in the leaming materials are done by increasing size, contrast, clartty as well
as reducing visual clutter, making tactile adaptations like tactile graphics and converting
material in braille code.

L Teachers need to make movies and assemblies accessible, adapt lectures and instructions.

Develop Individual Schedules & Communication Cards for students.

. Show models instead of illustrations for concept b While writing on board, teacher should
also say 1t orally. She must be flexible in taking assignments in braille, tapes or orally. She
should repeat orally the information written on board.

L CWVI can be provided necessary assistance with buddy system. The peer’s assistance
would help in taking notes, assisting 1n various curricular and co-curricular activities. They
are given summary of the lectures as handouts with large prints.

L Familiarize students with the topics to be covered 1n advance or any changes in the schedule

or venue. Place materials on same place for easv access
L Low vision children should be provided extra time to complete the assignment.

L Adaptations in chess board, plaving cards, cricket ball has encouraged their participation.
Besides, this they can participate in kabaddi, skipping, musical chair and other in corricular
activities like storytelling, recitation, debates and many others with providing some
flexibility 1n modus operandi and support system.

L Do not lower expectation or accept excuses for lower performance.

Table: Specific Accommodations and Adaptations for Students with Visual
Impairment

Assisiive Braille. tactile and embossed matenial matenals for smell. taste and feel,
Teaching Aids models; 3-D objects, raised fonts, tactile graph sheet, Real objects, Real
and Adaptation life expenences, Demonstration by Hand Ower hand, electronic text,
audio tapes. verbal description. large print. use of contrast. geometrical
kit, magnifiers. ABACUS. Refreshable Braille displayer. Braille slates
- stylus, xerox copy of notes, bold / highlighted lined copies. Assistive

technology
Other Appropriate lightning. reduce distracting glare, removing dangerous
Adaptations obstacles, eliminating unnecessary noise
Proper seating preferably near teacher’s desk, board and classroom door.
Close or open door fully.

Curricular Adaptations for Students with Intellectual Disability

The centre and state boards have standardized primary level of education for the sake of uniformity
and have prescribed mimimum levels of learmning (MLL) to be achieved by the learners. It 1s dafficult
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for the students with intellectual disablitie ﬂi}maﬂtﬂ-thme-igtﬁlm Children with mild intellectual

disabilities manage till 4* or 5% grade skills depending upon the interventions and adaptations done
for them. However. inclusive education is still a preferred mode for them as it helps to develop
coping skills, social skills and many other life skills among them.

. Curriculum for SWID should be adapted as per their need by the holistic team including
their parents and the siblings.

. Functional literacy and numeracy skills need to be focussed; any such content which
increases the probability of their independent functioning should be selected from the
existing curriculum and anything irrelevant for them should be discarded. For example:
reading and writing their own and parents and sibling names. Address, concept of quantity,
distance, ttme and money, understanding more -less, empty - full, cheap -costly, tall-short
and so on which helps in performing daily activities are included.

. Feducing the content 15 essentially important to do as they take longer time to leam any
concept.
. They learn better by “learning by doing methods™ and through concrete matenials. Hence,

plan classroom activities to provide hands - on experience.

. The content and skills should be related to their daily life. This 1s essential as SWID have
poor memory and more they practice the skill, better will be their learming and concept
development.

. Breaking the task in the smaller steps and sequencing them from simple to complex.
concrete to abstract would help them to master the skills. For an example: to teach number
work: counting, initially we start with real objects. The following sequencing would help

the SWID:
Steps in sequence Modality
Object handling and Child 1s asked to pick up the concrete object like seeds/ beads/ pencil
counting and say the number and place it 1n the contamner
Objects in a line Count by pointing with fingers without touching
Objects n line Count without pointing and tell the total
Dbjects 1n a cluster Count without touching and tell the total
Objects drawn on paper | Count, tell and write the total number
Count moving objects | Count and tell the number-Cycles, birds, kites

. Collaborate with parents to provide opportunity to child to apply the learned skill at home.
For example: to count vartous object like glasses’ plates/ potatoes etc. thiz would help him
to generalize the concept also.

. Follow a “whole word approach™, where child i1z given the whole word / name of object/
picture than for developing reading and writing skills. For writing skills, steps followed
are: Tracing, joumng dots, copyving, filling a missing alphabet, filling two or more missing
alphabet and then independent writing Words are introduced 1n the sequence of nouns,
action words and then abstract words. These steps could be followed with abled bodied
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A teacher should plan for multisensory involvement like provide mitially physical prompt,
then verbal prompt. Moving to gestural prompt. For this teacher may use the buddy system
also.

Besides these_a teacher should keep reminding them earlier learned concept and provide
opportontties to apply the learned skill in different situations. Provide good role models to
whom they can imitate and appreciate them for every attempt they make.

Change the activity for student, on observing any distraction or sign of fatigue.

While selecting teaching learming material with them, teachers need to keep 1n mind that
they have difficulty in generalization and hence use of anv specialized material malke
difficult for them to adapt in another situation. The use of multisensory teaching aids
leads to better understanding and learning of the concept. Few students mav also require
functional aids which compensates for their disability and may require them permanently
or for longer time. The functional or learning aids mav be used as such available or may
sometimes require modifications and adaptations. For example: few functional aids may
be modified calculator, digital watches' address card or pictorial shopping list {in case of
inability to read) etc.

Any material developed or selected as TLM should have the qualities like durability, multi-
utility. affordability, accessibility, low maintenance, age appropriateness; non-breakable,
non-toxic, transferable, novelty, availability and updated. It should lead the learner towards
independent learning and living.

As discussed above, SWID face difficulty to generalize. So, it 15 suggested to plan direct
traiing on particular activity which they mav need to perform more frequently. Such
activity tramning 1s more functional and 1s termed as functional programming. For example:
while teaching addition, teacher should take mnto consideration the functional requirement s
needed m evervday living and give expenience for the same. Such functional programming,
aims to reduce dependence on others and helps to develop personal, social and occupational
competency among SWID.

It 1s imperative to involve parents in making decision regarding planning and implementing
of the program. This helps parents to have realistic expectations from the chald.

Table: Specific Accommodations and Adaptations for Students with Intellectual Disabality

Assistive Teaching | Concrete objects. pictures. flash cards. sight words, colour coding. tactile
Aids and Adaptation | material, adapted worksheet, mind mapping, multisensory approach,

models, outline of the topic to be taught, Assistive technology. provide
real life experiences. Verbal description

Other Adaptations | Teach one concept at a time, one step at a time_ task analysis. opportunities

to practice, use verbal and physical prompts, small group or individual
instructions, repetition of activities
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Curriculum Adaptations for Children with Hearing Impairment :

Az we know, language 15 a critical tool of learming. But imparment cause due to hearing loss,
act as a barner i language development of the child. As a result, CWHI face difficulties in
developing social and cognitive skills_ It becomes essential to intervens for optimizing the language
development more precisely communication skills as soon as heaning impairment 1s diagnosed. It
1s mncorporated in school readiness program for children with severe and profound hearing losses
where focus 13 on total development of the child. To start with any intervention program, the
availability and usage of functional hearing aid 1s must. The support services of audiologist and
speech pathologist along with parents and special educators 1s imperative for auditory training and
developing skills of speech reading. The auditory traming 15 a process where child 15 tramned to
use his'her residual hearing ability and develop the skills of becoming aware of the sound, gross

differentiation between the environmental sounds and discriminate among speech sounds.

. To encourage meamngful interaction among teachers and CWHI, total communication
method (combination of oral and manual methods) should be preferred. For Example, sign
language 15 supplemented with one or more manual communication techniques like sign
language, finger spelling, cued speech should be used. This would result in the receptive
and expressive communication skills among the CWHL

L Sign language as per NPE-2012 has considered as the optional language subject in the
schools for which students with abled bodied should be encouraged. This would help in
mainstreaming CWHI with severe and profound conditions.

. The curricular adaptation for CWHI i1s done differently for Hard of Hearing students
(mild to moderate hearing loss) and for those having substantial hearing losses (severe to
profound).

. Children with mild to moderate heaning loss can hear sounds of most of the frequencies.
Hence, they can be taught well with information presented orally and a combination of text
books. lectures and class discussions.

. Teachers should encourage, support and create opportunities for the interaction of CWHI with
other students in the class. She should also use other tactics like puzzle technique, sharing,
discussion and modelling for each other This would kelp in clanfying, comprehending and

arriving at the correct solutions.

For children with severe to profound hearing loss, the child oral approach programs proved to
be slow, arduous and attainment of achieving intelligible speech goals seems difficult. So, sign
language and total communication methods are preferred.

Table: Specific Accommodations and Adaptations for Students with Hearing Impairment

Assistive  Teaching | Sign language, finger spelling. cued speech

Aids and Adaptation | Use of pictures and sight words, mind mapping, real objects and real
experiences, Assistive technology. amplification devices, assistive
devices. captioned videos, use of visual supplements- white boards,
charts, vocabulary lists
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Other Adaptations |Enhance classroom environment for speech reading, extra time for
practicing and processing information, rephrase and repetition of
wformation, paraphrasing, step-by-step directions, frequent checking of
understanding

Curriculum adaptation for Children with Locomotor Impairment and Cerebral
Palsy :

Children with locomotor impairment have intact senses and mental abilities and so can
follow mainstream curriculum. They generally have loss/ deformity or weakness in
their limbs. The extent of mobility effected would determine the adaptation area like
providing extra time, tvping the assignments or recording and submitting the assignments.
In caze locomotor disability 1= associated with other conditions then disability specific
accommodations need to be done.

In the indinvidual plan for children with cerebral palsy priorities are given for motor
skill development, functional movements and postures needed for classroom and school
activifies.

Expanded core curriculum, focussing on functional and daily skills are planned for them.

Svstematic activity-based mstructions are used to teach skills in the context, i which they
will be used.

Ecological approach i1s used to facilitate the sense of belongingness and to develop
friendship.

Classroom activities are planned in such a way that, they have the opportunity for
perceptual motor activities (visual memory, visual discrimination, visual figure, visual
maotor integration and visual spatial) and Auditory perceptions (auditory memory, auditory
discrimination and auditory figure ground).

Table: Specific Accommodations and Adaptations for Students with Locomotor disability
and Cerebral Palsy

Assistive Teaching | Gnip handles, using paper clips to hold papers while writing, modified
Aids and Adaptation | writing material with broad space between lines, modified pens/pencils

with large felt-tip. weighted bracelet, reading stands raised edged table,
adapted computer technology,

Other Adaptations | Modified furmiture/ seating arrangement. levelling all areas of school with

ramps,

Curriculum Adaptations for Children with Learning Difficulties :

Students with leaming difficulties may have problem in perception, interpreting the information
by brain and processing the information. The implication of these concems results in difficulty for

organizing their thought and 1deas and later retrieving the information, they have leamed.

Research supports teaching that 15 explictt, strategic_ scaffolded and meta cognitive.
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illustrating example of what is leamed.

. Strategic teaching involves use of organizers and specific approaches that facilitates
memory and making connections across information and applving mformation in new co
iexis.

L Strategies based on the information processing model (Input-processing -output) have

proved to be very effective.

. Scaffolding of mstructions includes moving from simple to complex, concrete to abstract
and from supported to independent.

. A metacognitive approach to teaching means helping students understand how to “think
about their thinking It also helps students in developing self-regulatory skills.

. For students having problem at the input level, strategies like giving outline of the content.
using advanced organizers, providing overview of the syllabus, using multiple learning
styles (VAKT). use sight word techniques, provide vocabulary list, or allowmng preferential
seating, has proved to be effective.

L SQ3R (survey, ask question, read. recite and review), self-check and “fix 1t fast”™ strategies
have proved effective for developing their reading skills while prewriting organizations,
use of notecards for references and creating mental readiness by setting the stage using all
gense s help i writing skills

. Memory aids like poetic devices, “thirty davs hath September” linking techmques-linking
words to form a mental image, location techniques - visually “walking through™ the exercise
are effective for developing set of skills among students.

. Students with visual difficulties mayv be provided graphic organizers, colour coded or
highlighted information or, clear contrast printed handouts. Such students are promoted to
read a loud and use cards to guide eyes across the page while reading. Some of them prefer
audio or recorded tape books. Similarly, students with auditory difficulties can be permatted
to use head-phones, tape lectures and listen to music while working.

. Use of study guides, simulation and action games, chunking information and frequent short
breaks helps them to process information.

. Ensure that students have understood the mstruction before they start working on any task.
. Give the amount of task the student is able to manage and reinforce when child 1s on task

. Allow choice of paper (2 lined, 3lined, graph paper, regular paper. highlighted copy) to
work on

. Avoid anxiety of timed test of basic facts
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Assistrve Multisensory matenials, Mnemonic aids’ devices Mind mapping, highlighted
Teaching Aids | textbooks. adapted worksheets, colour coding, large print matenals, summary
and Adaptation | sheets, Multiplication cards, calculators, copies with highlight lines and areas
of writing, tapped lectures and text books, sight words and practical activities,
word processing packages like BANK STREET WRITER

Other Time for drilling/ repeating activities, reduced paper -pencil tasks’ assignments,
Adaptations visual demonstrations of concept, Matenials to be presented in small steps.
Paraphrasing the matenial. assist in note-taking, using graphic orgamza:ts_
small group or individual instructions, Manuscript writing rather than cursive

Curriculum Adaptations for Children with Autism :

. Children on Autism spectrum may have difficulty with a range of motor skills (gross
and fine) and face problem in imitating. Thev also have iability/ difficulty 1n interacting
socially or making eye contact with others. These children face difficulty in focussing
attention, organizing thoughts to solve problems and in communicating or expressing their
thoughts. Thus, to cater these needs of children with autism, teachers plan small group
activities or team games where prompting and reinforcement of appropriate behaviour 1s

made.

L Peer mediated intervention and social stories serves as an important and effective strategies
for developing an appropriate behaviour not only in children with autism but also for whole
class.

. Children with Autism learns by “direct Instruction’ rather than observation and expernience.

Those having difficulty to communicate even at the basic level, are promoted to use
alternative and augmentative methods of communication like using communication boards
of pointing out to pictures.

L IEPs are planned for students with Autism, where focus 1s on improving social skulls,
language development and plan to cope with disturbing behaviour patterns.

. Structured Teaching: Students with Autism, have difficulty to confront unorgamized
environments and becomes anxious in an unpredictable classroom. They are provided with
‘Schedules” which list out the activities or steps to be performed to complete the task
These schedules may be 1n language and visuals

Tahle: Specific Accommodations and Adaptations for Students with Autism

Aszziztive Objects, pictures, words with 1llustrated pictures, sight words, flash cards, real
Teaching life experiences, multisensory approach. visual cues, support schedules, social
Auids and stories. calendars, work systems, highlighted areas for writing, flexibility in
Adaptation- writing, colour coding AAC, computers, commumication cards, PECS (Picture
Autism Exchange Communication System. VOCA (voice output communication aids),
computers with synthetic speech
Other Avoid clutter, reduce use of language while teaching, shadow teacher, signage,
Adaptations labelling environment for literacy, short sensory breaks to help child to refocus
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Curriculum Adaptations for Children with Speech and Language Disorder

Children having speech and language disorders face difficulty in communication. Their EXpressive
and receptive both languages are affected. These problems may be associated with other disabilities
like intellectual and developmental delavs, Cerebral palsy, leaming disabilities, autism_ hearing
unpairment, deaf blindness and many others. Since language 135 the crucial tool for all areas of
other areas of development-cognitive, social, emotional and others, 1t 13 essential to cater these
needs.

. Ignore short pauses or slow speech

L Give importance to what 15 said, rather than how it is said.
. Respect them as other students of the class

L Agccept thetr speech difficulties without labelling them

. Use cooperative learning to increase their communication with others

L Classroom environment 15 made conducive for them by setting up with the engaging
materials

. Small group activities with planned participation approach are organized.

L They are provided peer mediated social support.

. They are provided with pictorial directions.

L Use augmentative and alternative communication methods

L Blissymbol- a computerized communication system with graphics and picture exchange

SVSTEMm are used in severe cases,

Table: Specific Accommodations and Adaptations for Students Speech and Language Disabihities

Assistive Use of visuals to support expressive language. use pictures or written cues to
Teaching prompt students to use a longer utterance or imtiate a phrase within specific
Ajids and situation pr activity

Adaptation |Sortng / grouping similarities and differences to increase vocabulary

Use preplanning strategy for oral and written task, talk out the student’s story or
idea first and then help the child to organize thoughts by creating a task outline.

use visuals, symbols or photos to organize Ihmizh:ts include visuals while grving
instructions, use gestures, cues and routines, assistive technology.

Other Repeat, what student have said, model correct pronunciation, word or sentence
Adaptations | structure.

Provide students with choice of grammar, sentence structure or word choice to
help them process the correct form of word

Prepare for verbal questioning by informing them when they will be called and
grve extra time for responding

Help them to connect new words with previous knowledge

Reduce auditorv-and visual distractions_ keep directions short and simple.

Write short and east to manage steps on the board for reference.
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Conclusion :

The process of Curriculum adaptation 1 a key for successful nclusion. It has made the education
for all possible. It helps in individualizing the education, making education child centric i true
sense. The dynamic nature of curriculum helps in accommodating needs of diverse learners and
modifying it for those having severe and associated disabilities. Teachers” need to think out of
box, how can [ make learning possible for a particular child with disability. The efforts done to do
it practically 1s what we call as Curniculum Adaptation. Teachers having qualities like sensitivity,
empathy, accepting challenges, mnovativeness and creativity readily identifies the educational.
social, emotional and physical needs of these learners and think the way for required factlities,
support system and skills required at her part.

The technology, software’s and other new resource have provided with ample of solutions for any
problem/ barriers in the learning process of Children with disabilities. Need is to be informed and
create awareness about these resources and their usages, creating positive attitude and inclusive
friendly environment and accepting the child with disabilities.

Training the teacher trainees for developing and adapting the curriculum should be at intensive
level and incorporated as an essential skill in every teacher training program.

Assignments - Think what and how in the given situations :

1) Sanva s a child with developmental disabilities. She is in inclusive set up. She faces difficulty
to grasp all the concepts in the math class. As a math teacher, what adaptations would you
make so that she could master the concept?

2) Barkha 15 very verbal and 1s able to explain what she reads; she articulates well and shows
good comprehension. She 1s artistic and creative. But she has great difficulty with written
assignments. When she i1s asked to express in writing, what she has comprehended after
reading. What adaptations could be done for Barkha so that she can demonstrate mastery of
reading comprehension?

3) Yogesh has ADHD and face problem in staving focussed. When he beginz ant task. he
concentrates on it but very soon he loses his attention and becomes disruptive. When he 1s
pointed out, he redirects his attention and 1s able to continue with the task. What adaptations as
a teacher, would vou make for Yogesh as to be able him to perform as per set standard

4) Think of different adaptations and support required 1n a curricular and a co-curricular activity
for any 4 different disabilities.

Answers 1) Alternate goals 2) output 3) Level of support
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09

Teaching Strategies In Inclusive Classrooms
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Abstract

The effective implementation of the curriculion is equally important as its strategic planming. The
paradigm shift of education from integration to inclusion has given inclusive teaching strategies
which not enly help the learners to learn at their own pace but also learn with their preferved
style, The differentiated instructions and the wiiversal design of learning caters to the individual
needs and make teaching learning process inclusive and child centric. The article gives the insight
far the need, importance and the steps for successful inclusive practices like activity methods,
collabarative teaching’ cooperative learning and peer tutoring.

Key Words: Differentiated Instructions, Universal design of learning, Collaborative Teaching,
scaffolding

Introduction:

Effective curniculum transaction is equally important as adapting curricular content. It incorporates
planning of the experiences to be provided, organizing the planning, implementing the organized
activities. The planning and implementing of activities define the teaching strategy. Inclusive class
has diverse leamners and teacher needs to provide learming experiences to all learners. They need to
develop strategies of teaching on the principle of universal design of learning.

According to Stone and Morrnis, in Issac 2010, Teaching strategv 15 defined as a generalized plan for
a topic, which states the structure, instructional objectives, an outline of planned tactics, necessary
to implement the strategies. The tactics here refers to the teacher behaviour, manifested by the
teacher in the class like questioning skills. stimulus vanations, reinforcement to the responses.
In other words, teaching strategy 1s a combination of methods which a teacher uses to achieve
the desired educational objectives. It 1= a macro approach, considenng teaching as science and
creating a conducive environment for achieving the goals.
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Few teaching strategieseﬁedlve in the inclusive classrooms are discussed here:
1)  Universal Design for Learning:

It 15 a strategy which brings flexibility into the teaching process/ instructions so that the maximum
students can use the information or access the environment. This approach stress on three important
steps for effective inclusion:

. Provide multiple ways to access the information like vsing audio-clips, videos
. provide multiple method to interact with the information and develop new skills

. provide multiple ways to students to communicate their understanding of a given topic.

N Differentiated Instructions:

It 15 a method of designing and planning instructions and learning experiences on the basis of the
abilities and learning styles of the diverse learners, to reach to all. For this a teacher should know
their learners well; their interests. readiness similanties and differences among them According
to Carol (1999), differentiation means giving students multiple options for taking in information.

. Ongoing formative assessment of the leamers 1s carned out to identify their current level,
their strengths and interests.
. Diversity among the learners in recognized in terms of their experiences i reading, writing,

thinking and problem-solving skills

. Students are involved in small group activities, where they observe and leam from each
other. The group members are changed as perneed.

L Classroom instructions are differentiated on basis of concepts and issues, to encourage
every student to explore their understanding of key concepts.

L Flexibility 15 provided to students in completing their projects and tasks as per their choices
to motrvate student’s drverse needs and varied interests.

Differentiation can be done by four wavs: content (what). process (how) and product (what
is created) and learning environment.

Content: Content 15 differentiated by planning activities related to anv concept, across the range of
educational objectives grven by blooms taxonomy, Students grouped on the basis of their abilities
are expected to perform the corresponding activity. For Example: group of students who have no
previous experience related to content are expected to perform the actrvity related to lower order
skills like rememberning and understanding while students having previous experience on content
may be expected to perform activity related to higher skills like analvsing the content.

Process: Learning activity becomes meamingful and interesting for the leamer, if the content
delivered by teacher match with their learming style. Learning styles are categorized as visual
auditory, kinaesthetic and tactile. Differentiation in process 15 done by providing information to the
learners in their preferred style. Students may like to work in small groups, i1 pairs or indrvidually.
Few students may learn by interaction while others may prefer to listen to others. Teacher ensures
providing support as per their need.
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Instructions are differentiated on the following principles :

Product: The teacher differentiates at product level by providing flexibility to the learners i the
way thev prefer to express their mastery over the content. For example: A student expresses the
understanding of an educational philosophy by making a presentation, by writing an essay or by
dramatizing it, based on the learning style.

Learning environment: To create a positive and conducive environment for learming, teacher
works at two levels: physical arrangements or infrastructure and the psychological environment.
Keeping 1n mind the diversity of the learners, teacher choose and arrange furniture accordingly. for
example,_ if a child is wheelchair bound. his'her seating should be arranged near the door, or child
with cerebral palsy may require chair with different size and posttioning. Similarly, arrangements
are made for group activities and also corners for individual and self-study.

Teachers with their positive attitude, motivate the leamners. They use classroom management
techmques to create safe, supportive and mclusive friendly learning environment.

Differentiated instructions has proved effective for students with all range of abilities. Having
flexible options, they take responsibilities of their own learming and are more engaged in meaningful
activities

Flow chart: Process of Differentiation

Desipn the
activities / Group the :
Aszzess the : leszons learness as Create Azzess “joct the
Recognize i . content to
learner= bis fpns across the per their leaming the ot b
to pnderstand |2 i o |=¥| eductiomal || abilities and ||  fiendly |05] students o3
e earming styles e z ; ‘ learnrs
their level objectives learning environment learning
; nesd
and learning ztyles
styles

3) Peer Tutoring:

There mayv be few students in the class, who have mastered the task while few are still strugghng
and may require more instructions or learming expertences. In such case, a teacher may identify
students with higher performance. They serve as a tutor for a’ group of students (tutees). This
orgamzed peer mediated strategy provides opportunities to the students to use their knowledge in
a meaningful social expenience and review the critical academic or behavioural concepts with the
students of same or different age group. Teachers use this strategy effectively in both monograde
and multigrade schools. Since it 15 well planned and structured by expenienced teachers for specific
topics /cases, 1t 15 termed as Structured peer tutoring.

There are also incidences of students cooperating or helping other students while socializing,
studving or plaving. Such peer tutoring 1s termed as incidental peer tutoring.
Maheady, Harper and Mallette, 2001 have suggested following models of peer tutoring:

L Class wide tutoring— In this entire class is divided into small groups en the basis of their
abilities. Students play the role of both tutor and tutees. It requires structured procedure,
rehearsals, competitive teams and scoring

. Cross age Peer tutoring— In this older student act as tutors for yvounger ones to teach or
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. Peer Assisted Learning strategies— In this groups are flexible and change with skills or
subject areas. Every student gets the opportunity to be tutor. Students paired may be at
same level of skill without mush discrepancies.

. Reciprocal peer tutoring— In this student are paired and reciprocate the role of tutor and
tutee for equal time in a session. This model follows a structured format — utilization of
teaching material, monitoring of answer, evaluating and encouraging peers.

. Same age peer tutoring— In this model students of nearly same age and ability are paired
to review key concepts. Its procedures are flexible.

Flow Chart: Process of Peer tutoring:

zelect and explain tram the i et e i
“y frame the rules Em::;ﬂ::he the model of students for process of moni-
B Peer t‘utf.milg feedback tor the progress

Peer tutoring teaching strategy proves beneficial to both tutees and tutors. Since tutors and
tutees in this are cognitively closer, tutors commumnicate subject matters with their own model
of understanding, using their own personal experiences and examples from their everyday life
Tutees receives effective and efficient communication and cooperation.

Tutors develop a deeper and clearer knowledge on a subject; develop abilities and skills to guide
and teach; their self-esteem rises.

Peer Tutoring 1n a Mult Grade class- For using this technique 1n multi grade class, a teacher should
be familiar with the grouping techniques and have herself implemented a mixed ability and mixed
age grouping 1n the classroom.

She should prepare the tutors and tutees 1n advance and appoint older students as tutors informally.
She should prepare a structure with respect to time and cogmitive matenial and give guidance
regarding this to the tutors 1n advance. Teachers should supervise the tutors.

Peer evaluation provides feedback on quality of teaching . effectiveness of teaching processes and
educational environment. It can be structured by 1dentifving the areas on which they prefer to have
feedback.

4) Collaborative /Cooperative learning:

This strategy focus on providing both academic and social experiences through classroom
activities. It 1s a structured and organized way of using group activities to enhance student’s
leaming and structuring positive interdependence. Students have to work 1n group to complete
the given assignment. Every child is responsible for completing a task and has accountability in
contributing in successful completion of the project. This wav students learn to work as a team_
become responsible and learn to depend on others.

Cooperative learning motivates students to learn from each other It promotes learning through
positive interaction and active participation of students. It also develops critical thinking among
learners.
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no options to form or change the group on their own. Groups may be changed by teacher after two
months. If possible. students should work with same students only once in a year.

Cooperative Learning Strategies :

Think Pair Share - In this strategy, students have to think individually and then 1n group before
sharing their responses in front of whole class. Firstly, teacher pose a question to group of say four
students. In second step - every student of the group thanks about the answer and note down the
responses. In third step, they discuss the responses in-pairs. In Fourth step, teacher may call few
students to share their thoughts/responses to entire class.

Three step Interview - This strategy is used for solving problems that have no specific right
answers.in first step- teacher presents an 1ssue for which varied opinions exists and poses several
guestions to the class to answer In second step, students, in pair conduct interview, one of them
become interviewer and other as interviewee. In third step_ the role reversal 15 done. After this,
responses are read by each pair in the class. After each student has had a turn, a summary report of
the interview results 1s prepared by the class.

Round Table/Rally Table: This cooperative leaming strategy emphasize on content, writing
skills and developing team spirit. In this_ teacher poses a question which have many answers_
each student in the group 1s supposed to write one answer. The first member writes answeron a
paper and pass 1t to another student clockwise. The group having a maximum number of correct
responses 15 appreciated.

For example: Examples of camivores.

Group Investigation: Students are supposed to select a group project which aims at investigating
higher order thinking skills such as analysis and evaluation.

STAD (Student Teams- Achievement Divisions): this method 15 used to master the topic already
taught by the teacher. Each group 15 assigned 4-5 members of different abilities. They study the
topic to reach at their optimum level of achievement. Each student 15 provided a certificate as per
the degree of improvement as compared to their previous performance

Jigsaw: It 15 used for the learning of narrative materials. Each member 15 assigned a specific part
of a topic. The members mteract with the member expert. on the same topic of another group.
After interacting with the experts, members come back to their own group and discuss the findings.
Team members are assessed on complete topic.

Round Robin Brainstorming- Class 15 divided mnto groups having 4 to 5 students in each with
one of them appointed as recorder (11) Teacher then poses a question, which have many answers

are shared among the group one by one clock-wisely and answers are recorded b}r-the recorder.
This strategy 1s similar to round table

Three-minute review -In this teacher in between her lecture, takes a pause for three minutes.
During this, students 1n their group review what 1s taught and clanfy each other’s quernies, 1f they
have any.
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3) Activity Based Learning and Activity Learning g Methods thods:

Activity Based leaming and Activity learning methods are child centered approach of teaching.
The activiiies make learners active, smart, motivated and teaching as an mteresting process.
Students ngorously participate in the activities and expenence efficient learmning. It 15 well proved
that leaming by doing stimulate sense organs, leading to more learning which could be retained
fora longer time. According to Pine G (1989), 1 activity-based teaching, students internalize and
apply the concepts relevant to thewr needs, willingly and wholeheartedly. They not only leamn the
content but also develop many skills.

Activity based learning stimulates creative expressions, provides reality to learming, facilitates

varied expeniences to facilitate the acquisition of knowledge_ skills and values, develop interest
and confidence among learers. It also strengthens the relationship between student and teachers.

Activities can be Exploratory (gathering kmowledge. concept and skills), Constructive (getting
experience through creative works), or Expressional-(presentation)

Educators focus on activities which provides expeniences, strengthen memory and understanding
of the concepts among leamers. For these, following activities can be planned:

Expenencing Watch, observe, compare, describe, discuss, question, investigate, repott,
collect, select, test, listen, read, draw;, calculate, imitate, model, pla],r_ Write,
act, taking on roles, writing about sensory experiences, experiment, imagine

Memorizing Sequence, ordening, finding similarities and dissimilarities, regularities,
pattern, relate to the given knowledge, use varied modes of perception and
depiction

Understanding | Activities related to structuring, ordening, classifying, constructing, solving,
planning. predicting, transfermng. applving kﬂﬂwied.gf_ formulating ones
mndividual understanding. interpreting. summarizing, evaluating, judging.
explaimng and teaching

Organizing Activities:

The activities must be organized in-accordance with the curricular atms. Synergy between the
needs, 1deas, mterest, characteristics of children with the knowledge, slalls and experiences of
teacher. Activities can be planned as individual activity or group activity. The individual activities
have determining effect on the relation between teacher and student.

Planning 1s very important and foremost step 1n organizing activities. It should be on the principle
of what’how' with whom' where’how long and what after The answers to these questions wall
ensure effective planning of activities.

Clear instructions must be given before any activity in simple language.

Teacher has to play the both role- a team plaver and authority/ supervisor. Besides organizer
and planner of activity, she also has to be facilitator. decision maker, knowledge provider and
a disciplinarian Each activity offers new learming, releaming and unlearning even for teachers.
Knowledge 15 not predetermined sets of facts but a conglomeration of changing perspectives, new
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education system to be focussed on skill development than mark oriented.

6) Multi-Level Teaching:

In Multi-level mstruction. teacher teach a concept to the whole class with one primary objective
while allows for varied outcomes for an individual or group of students. Teacher delivers standard
instructions as per grade but may also respond to those who may require instruction below or higher
than the current objective. This critical skill of teacher enables all learners to remain engaged even
if they feel the concept too difficult or too sumple for them.

In other words, it 15 a strategy of providing appropriately adjusted instructions for all those learners
for whom the on-grade objectives have to be adjusted. This has made possible to teach children
with substantial differences together and thus increased the probability of successful inclusion of
children with mild to severe disabilities.

. Teacher begins with the review of on- grade level standard objectives and determines the
expected outcome of the leamner for the same.

. Then she develops a lesson/ activity-based instructions to teach at the on-grade level. She
might engage leamers 1n the activity through any strategy -discovery, cooperative learning,
or any other

. After drafting of lesson, she reviews, ifthe eriteria of on grade and activity-based objectives
are met through it

. She then forther review, which all students in class would have difficulty to master these

objectives without additional support or adjustment List their names in the additional
instructional decision form.

. Nextstepis to answer the guestions related to decision-making regarding level of adaptations
required for their successful participation in leaming activities.

Strategies for Multi-level Teaching

1) Teacher may conduct individual short sessions on reading, writing and spelling during
workshop or activity time. This would help her: to focus what students are learmning; to
group students for short lessons on some specific skills; can record her observations about
progress of students, strategies which work with them and idea about their interest areas.
(Graves, 1994: Tomlinson. 1999, Zemelman, Daniels and Hyde 1998).

2) Students are made to keep record of their thinking about the books and school activities.
These write ups help teachers to have nsight about their learming and can guide them about
what they are reading.

3 Projects related to students leaming can be given as home-task, and they may perform them
at multiple levels as per their abilities and interests.

4) Teacher should make groups with students having diverse abilities and skills —heterogeneous
groups.
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6)

Grouping should be done Mﬁrﬁ&mmm that students are not aware

‘about the criteria of grouping.

Students are mvolved 1n such activifies, where they need to help each other This would
help them to understand that in real communities. we develop our own sklls and can
encourage others to do well.

An example of Strategy for Multilevel teaching :

Literacy Science Mathematics

Students have options to Identify experiments for Identify math-based games
choose books at different different groups as per their | and puzzles of different levels
levels abilities, skills and learning Preparing learning groups

Buddy reading for those styles based on basis of interest and
having difficulty in reading Using graphic organizers for | readiness
Read aloud activity to provide | taking notes and focussing Identify math project with

role models and develop important points multiple types of tasks of
confidence those performing | Creating heterogeneous different levels

below grade groups for completing Community projects based on
Stick figure drawing to write a | assignments with cooperation | interest of a whole class

story line of all

Individual spelling list

There are certain principles which a teacher teaching 1n inclusive classrooms must remember.

F 3 (O) Sl B8 L&
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Teachers should aveid making any labelling, derogatory remarks or harsh comments
against the chald.

She should clearly report, about the goals planned, achieved and the areas that need further

mprovement.

She should work 1n collaboration with special educators, parents and other support service
providers/ therapists. CWD can be successful in the inclusive set-up, if child s considered
as team responsibility and not of only special educator.

Child may have low self -concept and so 1t becomes an important duty of the teacher to

encourage, praise, motivate and reinforce every attempt of the child to achieve goal.

Teachers should know their learner’s interest and abilities and use them to develop their
internal motivation. She should develop the skills to teach in the inclusive set up and adopt
flexible teaching approach. She believes that “all children can leam™
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Tmhmg,mﬁg:ﬁs are planned selectively amitﬁmtwc}}rﬁrm learners if she has few core

values as stated here:
Level Core Value Values in action
Student Valuing diversity Considers diversity/ | Promotes teacher-
among learners difference among child interaction, one
learners as to one interaction,
opportunity, resource | individual learning
and asset to education | support and
and not barriers developing belonging
relationships
Classroom Supporting all learners | Teacher have high Encourages teacher-
ations for all students interaction,
learners and hence peer interaction
make efforts to
optimize their learning
School Working with others | Teachers collaborate | Involves parents,
with other teammates | siblings and families
including parents in making decisions
regarding goals
selections. Also
organize/ attend the
case conferences to
discuss the way to
proceed
School and Continuing Teachers believe in Teacher reflect its
Community Professional level own skills and keeps
development herself updated
by organizing/
attending various in-
service professional
development
programs.

7 Scaffolding:

It 1s a strategy. in which teacher, shadow teacher or buddy models the action or behaviour expected
from student and also required guidance 1s provided to assist student in understanding the concept
at different stages. with the increase in understanding of the student, teacher withdraws the support.
The main objective of this strategy 1s to help student in internalizing the concept, use and apply
dependently.

8) Reciprocal Teaching:

In this teaching strategy, small group of student and teacher, discuss any particular topic by tum
taking in this exercise, four activities are focussed: questioning, clanfying, summarizing and
predicting. Initially, teacher models to show, how to carry out these activities. Later students
unitate_ they play the role of teacher while teacher acts as students. As students play an active role,

activity becomes Eﬂjoyable for them.

M .

ﬁ@g

ol fuaal ot BN LISINE EDLCATION_ECERT.ndd “BS

"\'_“'K_h.‘

Lb_g Fxé__y\g
5

Jé

my Sl =

L1
4
o

130400 ES40 |



Conclusion :

Asg we know. one curriculum does not fit for aiL similarly one teaching method does mest every
student’s need. Every individual has preferred learning style’s. They may learn different subjects/
topics by different ways. The first and foremost thing for teachers 1s to know their learners. She
may carry out the SWOT analvsis of each learner to understand them in depth. This knowledge
will be helpful to her in differentiating the content, instructions, evaluation process and the
responses’ learning product. It also helps 1in devising the criteria for grouping the students for
dufferent activities.

The teaching strategies. whether it 1s peer mediated learning. cooperative methods, multi-level
teaching or activity-based learning, all intends to provide education to learners on equity principle,
develop a conducive environment, where bonding between teacher-student and student — student
1s strengthened, and each student 1s given the opportunity for expeniential knowledge. These
strategies give way for not only to academic inclusion but alse for creating an inclusive society.

Assignment :
1) Do swot analysis of all students of your class and develop their learning profile.
2) Choose a topic and differentiate mstructions for students with different learning styles.

3) Design a lesson based on multi-level strategy for vour subject and for vour class
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Universal Design for Learning

Deepti Dayanand Krishna,
PGT-5ET, DoE, GNCTD
ddkrishnal8@gmail.com

“The fact is that people learn in lots of different ways, and depending on the subject, you may choose
a different method to learn along the way. To reduce barriers in learning, it is important to provide
appropriate support, making information equally accessible to all learners by presenting the same
content in varying materials.”

-Patriacia Ritschel-Trifilo, Director of online learning, Wayland Baptist University

Abstract

Universal Design for Learning (UDL) provides the opportunity for all students to access, participare
in, and progress in the general-education curriculum by reducing bavriers to instruction. UDL effers
options for how information is presented, how students respond or demonsirate their nowledge
and skills, and how students ave engaged in learning, Each student in our classroom have different
learning stvles ( Visual, Auditory, kinesthetic , vestibular) and UDL gives a platform to Teachers
by using different teaching strategies to make legrining process easy . Children with Special needs
(A child has special educational needs if they have a learning problem or disability that makes
it more difficult for them to learn than most children their age. Thev may have problems with
schoolwork, communication or behaviour, phyvsical, emotional and semsory difficulty erc. UDL
provides the access to all learning activities by all leavyners in classrooms irrespective af their

diverse learning stvles and needs.

Key Words: Universal design, multiple means of represention engagement, expreéssion
Introduction :

Universal design implies a design of instructional materials and activities that allows learning
goals to be attainable by individuals with wide differences in their abilities to see, hear, speak,
move, read, write, understand English, attend, organize, engage, and remember. Such a flexible,
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area without having to adaptlhecurﬂcniummled]ytn meet special needs. Universal Design in

schools means differentiated materials, methods, and assessment alternatives are considered and
created in advance with the full range of students’ diversity in mind. Schools must make available
for teachers books on tape or Braille, take advantage of natural peer support and use authentic
assessment techniques such as curriculum-based assessment, portfolios and demonstrations.
Initiating a universal design approach requires educators to think about three distinct curriculum
access points; content, process and product.

L] Content concerns what 1s taught or what we want students to learn, know and do.
L Process concerns how students go about making sense of what they are learming.

L] Product concemns how students demonstrate what 1s learned (Tomlinson, 1993).

Why do we need UDL in our classrooms?

WHY UNIVERSAL DESIGN FOR LEARNING?

Classrooms are filled with students who:

come from have different
different attention spans have different
have different h.:“m and interests hnguup
needs Arunds sbilities have different
cultural

20l

Every learner has a preferred learning style. The term “learning styles” may be defined as a
predisposition on the part of learner to adopt a particular strategy regardless of specific demands
of learning tasks. (Schmeck, 1977). Eddy (1999) describes a learning style as the way in which we
prefer to organize, classify, and assimilate information about the environment. That is, the modality
by which we learn best. There is a great deal written on learning styles — and probably as many
theories as there are writers on the subject.
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different kinds of supports and scaffolds to learn (Rose, Meyer, & Hitchcock, 2005). In fact, they are

a heterogeneous group struggling to learn for a wide variety of reasons:

. Sensory or physical disabilities.
. Emotional or behavioral challenges.

L Learning disabilities or reading diffienlties.
. Autism spectrum disorders.
. Attention deficit hyperactivity disorder.

L Lack of appropniate background knowledge.
. English-language barriers.

Unfortunately, the typical curriculum — usually centered on printed materials — is designed for
a homogeneous group of students and is not able to meet different learner needs. That design
puts the burden on learners to adapt to inflexible curricula and on educators to create modified
materials personalized to the needs of each student. The real challenge for educators, then, is to
provide learning opportunities in the general-education curriculum that are inclusive and effective
for all students.

What is Universal Design for learning (UDL)? :

Universal Design for Learning

ﬁ‘l‘“«: A QP&

G

Engagement  Representation  Expression

Universal Design for Learning (UDL), by facilitating the design and implementation of a flexible,
responsive curriculum, UDL offers options for how information is presented, how students
respond or demonstrate their knowledge and skills, and how students are engaged in learning. UDL
implementation provides the opportunity for all students to access, participate in, and progress in
the general-education curriculum by reducing barriers to instruction.

UDL Principles :
The UDL framework values diversity through proactive design of an inclusive curriculum, thereby

eliminating or reducing barriers to academic success. Initially proposed as a means for including
students with disabilities in the general-education classroom, it is now better understood as a

general-education initiative that improves outcomes for all learners.
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According to the following three UDL principles, each area of the curriculum should provide
multiple, varied, and flexible options for representation, expression, and engagement:

Principle 1: Provide multiple means of representation.
Principle 2: Provide multiple means of action and expression.
Principle 3: Provide multiple means of engagement.

Multiple means of representation: Video captioning and video description (i.e., adding text or
audio to describe what happens in a video to support access by persons with visual difficulties);
highlighted vocabulary in subject matter content, such as science and social studies materials; main
ideas offered through graphic organizers; vocal directions matched with printed and visual/image
representations (e.g., pictured directions in learning centers); pre-teaching opportunities for new
vocabulary and concepts; color shading used for emphasis.

Multiple means of action and expression: Models of expert performance provided using differing
approaches; paired voice with visual displays; outlines of subject matter content.

Multiple means of engagement: Choice of topics for projects; simple self-monitoring checklists
in learning centers for students to self-assess completion and accuracy; consistent attention-getting
techniques that use visual as well as auditory cues; paired peers to share small-group activities.

Created by Kedy Ranaber
Maontgomery County Pulblic Tehoals

All learners have strengths, weaknesses, and preferred areas of interest within the context of the
learning environment. Using a UDL lens, speech-language pathologists and other educators can
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ba:ckgmunds learning styles, and interests do they bring to the learning situation? What forms of
communication do they use? How do they execute a plan for learning? What are their talents?

Understanding learning styles can help us create more inclusive classrooms where everyone has
a chance to succeed. For instance, a student from a culture that teaches children to listen quietly
in a classroom (or a visual learner who is uncomfortable with speaking) can be at a disadvantage
when a portion of the grade is based on participation in class. Sensitive teachers can allow for group
work during class to create smaller, safer environments for these students to speak, and for their
classroom performance to be evaluated.

The issue of inclusion of children with disabilities in mainstream education cannot be separated from
other issues of diversities as a whole. When we talk about the diverse learners of our classrooms, we

should not forget the needs of CWSN.

Students with special and exceptional needs are placed in inclusive learning environments more
{requently than in the past. For general educators with a limited special education background, this
can often be anxiety provoking and stressful. Every teacher wants to provide the best instruction
and education for her students.

The UDL approach asks teachers to look at the needs of the children first. Reflect on the interest of
the children, their specific learning needs and styles, and then begin the planning process.

Thus, Universal Design for Learning (UDL) principles are very effective while dealing diverse
learners in our classrooms because content is being presented in front of them by using various

methods and it helps all the students to have equal access to learning (including children with
special needs). This approach offers flexibility in the ways students access materials, engage with it
and shows what they know. It encourages active learning, grouping of students by learning styles
and it promotes project based learning.
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Resource Room for Inclusive Schools

*Atuba Saeed,

**Deepti Dayvananda Krishna_
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ddirishnal 8@ gmail.com

Absiract

The resource room 15 a classroom present in school premises meant for those students who belong to a
regular class but need some special mstructions in an individualized or small group setting for a portion of
the dayv. This program inchides remedial. compensatory and developmental instruction. which 1z provided
mnsmall groups for usually three to five or more hours per week as and when required. Academic support 15
also provided through the consultation with the in-service teacher by adjusting the learming environment or
modifiing the instmuctional methods.

Keywords: Resource room, Children With Special Needs, mamstream, therapeutic support
INTRODUCTION

A resource room 15 the most inclusive place in the school from where every student get need based matenal
The resource room 15 specially made for students who have additional academic and therapeutic needs. It
1s the space where students can sit and avail services as per their requirements_ these services are meant to
facilitate their age appropriate development. This room 1s only for CWSN bat 1t 15 for evervone who seeks
extra support A resource room 15 a place for mutual growth for everyone.
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L To provide equal opportunities for children with special needs to access government schools

L To facilitate retention and completion of schooling for children with special needs by

creating conducive education facilities for effective inclusion

. To effectively address educational needs of chuldren with special needs

. To enable children with special needs, leam daily life activities essential to lead life with
independence and confidence

. To enable children with special needs and those without disabilities to learn from each other
and enable them to become socially responsible adults who can contribute to welcoming
‘and inclusive communities.

Features:

. The inclusive schools have CWSN friendly mfrastructure and supportive school
environment.

. CWSEN are pulled out only to be taught by a special educator until they can be mainstreamed.

. CWSN participate with other students of the school in all activities of the school including
Games. PT Period. Drawing Period. Prayer, Art and Craft. Eco-club. Bal-Sansad.

_l‘!.
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. Disability-wise Therapists visit the Resource room as per the timetable and provide
Therapeutic services and also provide support to Special Educator and Teacher in planning
and achieving the goals set in [EP.

. Special Educators conduct weekly meetings with schoolteachers to help them teach
academic subjects to CWSN with appropriate curricular adaptations. This 15 expected to
make the program sustamnable and scalable.

School Equipments for Children with Special Needs

Requirements of Equipments for Resource Room disability-wise as suggested by NCERT (1987) are given
below as a reference for schools:

Equipments Required Disability-Wize
A. Speech and Hearing Impairment

1. Sound diserimination toys (loud to refined)

2. Group hearing aids

3. Indrvidual hearing aids

4 Audiometer with all accessories

3. Speech tramer with all accessories
6. Charts slides on sign language

7.  Manual alphabet

& Model of speech and heaning mechanism
9. Shdes, charts on defects/deformities of speech and heaning impairments

10. Charts/Slides on speech articulation/felt cut outs in English and 1 any other regional
language.

11. Speech correction exercises available at All India Speech and Heaning Institute, Mysore.
12. Mirror for speech correction.
B. Visual Impairment
1. Braille alphabet English/Any other regional languages
2. Snellen charts required for eye check —ups

3. Braille kit including abacus, stylus slate, taylor frame_ etc. embossed tape rubber sheets, push
pins.
4 ]’.'uiub&lrty cane, blind folder.
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13.

Feading and writing stand with Braille marker.
Talking books.
Touch and audio learning material.

. Model on eve mechanism
- Slides charts on eve defects and deformity:

Tvpewnter with Braille marker.
Thermoform machines.

C. Orthopaedic Impairment
ChartsModel/'Slides on upper and lower body impairment.
2. Slides on techmques of physiotherapy.

3.

4

2

Purchase prosthetic aids, wheel chairs, Braces, hand rails, adjustable fumiture, thick pencil
holder, book stands and page tumer, etc._.

Slides on the diseases and correction related to orthopaedic impairment.

D. Imtellectual Disability

i
2
&

Psvchological tests used for testing.
Model of bramn.

Charts/Shides on left and night hemisphere functioming and problems related to Intellectual
Disability.

Slides on mtellectual Disability(mild to severe) Adaptive behavicurs in relation to intellectual
functiomng (NIEPID, Secunderabad).

E. Learning Disability

1.
2.

- 7 ™

Tests used for assessment.

Charts/Slides on basic areas of learming dizability- perceptual. reading, wnting, anthmetic,
listening and comprehension.

Charts/Shdes on nistakes done by children

Toys games, any other material used for correction of these problems.
Sand trays
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Few Glimpses of Resource room developed by Special Education Teacher of a Delli Government based
school

Purpose of Resource Room

. The only purpose of the resource room 1s to tap the underlying potential of a child whose
performance in tests and exams 1s way below actual potential or ability, through innovative
highly individualised teaching methods. The resource room has the amazing and valuable
capacity to recogmse and assess difficulties as early as possible as well as draw up early
intervention programmes for children as early as kindergarten

. This actually minimises the number of children who develop various problems due to

secondary factors. The resource room also has 1ts eves open for children who might develop
late emerging learning problems.

L The resource room 1s a treasure house of classroom activities for all topics tn all subjects.
If a systematic interactional process between regular class teachers and special education
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teacher is put in place, exchange of ideas, exchange of knowledge and creativity leads to
a situation where the resource room could actually become m&mﬂaﬂwﬂh evuyteache.r
becammg acquamted with ways to prcrﬂd: individual assistance to ﬂﬂﬂd}" students within
the classroom 1tself

. Role of Special Education Teacher in Resource Room
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bl Teaching in Resource Room
. Some special education teachers spend part or all of their teaching time in a resource

room. The teacher works with a small group of students or one-on-one with a student to
accomplish specific learning goals that are not part of the regular education curriculum.
Some students mayv be in the resource room for a limited amount of time.

. For example, a student may only require resource room services for mathematics, or a
student in an inclusion program may need to resource room only for the administration
of tests. Other students spend the majonity of the day in a resource room if 1t 15 deemed
necessary.

. Students should only be placed in a resource room if 1t can be demonstrated that modifications and
accommeodations in the regular education classroom will not provide a surtable learning environment. In
guch cases, the resource room 15 determuned the least restrictive environment. A student’s IEP dictates how
much time she should spend 1n the resource room 2ach day or week.

L Some resource room programs are designed for students to spend the majority of their time
. Students with emotional and behavior problems or severe cogmtive disabilities who
would not experience any success in the regular education classroom. may be in a pull-out
program for the majortty or all of their day.

. The resource room offers several a&vamages Th.e spemal education teacher does not hanre
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Resource room teachers are responsible for planning daitly lessons. A large amount of
planning may be needed depending on the number of students and subjects taught In
addition to the classroom duties, the teacher is required to write and administer each
student’s I[EP.

Resource rooms can provide a safe, no pressure place for students with special needs to
master given skills. Furthermore, teachers can have a great impact on students” lives in a
resource room setiing.

Services Offered in a Resource Room

Education Services - These include services related to the academics of a student as per
need . In resource room functional academics syllabus{academic part essential for day to
day living, e.g: addition. subtraction and reading labels of harmful substances). adaptive
curriculum syllabus (e.g : simplified version of photosynthesis) and reduced syllabus are
taught by Special Education Teachers in small groups or in one to one situation.

Therapeutic services- In disability specific resource room therapeutic services are given as
per the nature, need and severity of the condition/disability. For example: If

a child has muscle weakness m hand and not able to grasp pencil effectively. the occupational therapist wall
try to develop basic tripod grasp using different activities and devices and at the same time physiotherapist
will work on strengthening the hand muscles involved m tnipod grasp using different exercises.
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learning goal can be easily repeated as anich s needed for an individual student without
the pressure to follow the standard curriculum. The resource room may be less distracting
for the students and teacher.
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Resource Rooms in Delhi- An Initiative of Delhi Govt

Delht Govt 1s developing 21 resource rooms across the districts of Delhi those are going to cater
children with various dizabilities and issues. Few resource rooms have already been developed
having facility of therapeutics, psvchological guidance and counseling, educational preparedness
and remediations.

Free services are being given by multt disciplinary team of therapists and professionals at every
resource room. The rooms which are developed are micely functioning and catering needs of many

CWSN. The Inclusive Education branch of Directorate of Education 1s providing support to each
TES0Urce rooMm.

Resource Room in R K Puram area by Delhi Govt

Pics Courtesy: Ditter

On a concluding remark, to make inclusion possible we need to prepare our differently abled
students and for that resource room plavs extremely crucial role. That not only helps them in
developing their skills but also contributes in their development and ultimately in their inclusion.
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CHAPTER

12

Use of ICT for Students with Disabilities

Mr. Sandeep Kumar Singh,
Assistant Professor, DIET Rajinder Nagar, Delhs

sandeepfatzabadi@gmail com

Abstract

As we all kmow that education plavs an impoertant role in the development aof child. Some times it
is not effective due ta some barriers specially in terms diversity and special reference to Students
with Disability. ICT helps in identifying these type af children, their requirements and also in the
creation af learner friendly environment without any technological barvier: It also helps to manage
social and educational envirenment in Inclusive setup. For this its helps students to Increased
confidence by use their potential in required area and help them to achieve positive outcomes
without considering their weakness and strength. ICT alsa helps teaching and non-teaching staff
with parents also to reduces isolation aof teachers and make them comfortable te communicate
electronically with colleagues. It supports them inte reflection on professional practice. This

chapter focused ow various technology available for different categories of Students with Disability,

Key wards - ICT, Software, Technology, Disability, Inclusive Education

Introduction-Information Technology

As 1t 1z clear from the previous study that inclusive education 13 a completely opposite concept to the
exclusion of children with disabilities from the general classroom. It 1s not a substitute for special
education, but a complement to special education. It helps children with disabilities to overcome
various obstacles in an inclusive classroom. Information technology 15 an important invention
of the present times. By 1ts use, where interest and curiosity is included in the classroom, on the
other hand_ 1t helps to a great extent 1n the inclusion according to the needs of the children And
the parents will feel the ease in providing proper direction to the children, the same handicapped
children will also find 1t easy to overcome the difficulties 1n reaching the height of success on their
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own through this technique.

Information technology 1s the field in which electronic devices and computers are used to exchange

information. The children with disabilities can be used technological tools for different purposes.
In education its play an important role in INCLUSION, rehabilitation to playful and entertainment
activities. Talking more in detail, in this, a function 1s accomplished through operating system,
hardware, software, server, database store, etc. Is. Today, the use of mformation technology has
revolutionized the field of inclusion. Today, information technology 15 the medium that has not
only helped in bringing the concept of learning by doing but has also expanded it. Information
technology goes to the credit of presenting the process of going from the smallest mobile being
used i the house to Mars in the simplest form.

Today, when many laws such as PWD Act 1995, RPWD Act-2016, many policies {National
Education Policy 2020) when it comes to promoting mclusive education. the role of ICT in
fulfilling this objective proves to be not only relevant but important. Through this, where teachers
are successful in establishing a positive social and emotional environment through proper teaching
method by using teaching pedagogy in the school and parents enable themselves to speed up the
development of students along with the social environment. At the same time,_ the important pomnt
is that the students understand themselves and experience the help i being able to flv the wings
of their own desire_ that 1s_ through the use of ICT, the teacher. parents and students are able to
contribute paramount to the student interest by participating in the process of all three inclusions.

Advantages of ICT Tools in education -

L Manageable Cost, Secure and saves time
. Teachers can learn how to Provide better learning methods.
L Its makes management of students become more easv than prior Classroom teachings are

in direct form
L Improves Modes of communication
L Encourage Collaboration
. Makes Eco-friendly environment by eliminate the usage of paper
. Information’s are available all time in one click
L Helps teachers in better teaching

. Researchers, scholars, teachers, students and other staff can link together at one time by
using Web-based LMS tools for discussion on education.

. In the creation of interesting classroom activities with Audio- Visual System.
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Role of Information Technology in Inclusion Process:

When we talk about the use of information technology in the inclusion of a classroom. then it
becomes more sure that they can use the resources of information technology properly. Through
this, the inclusion of disabled children will be done in the classroom in a proper way. ICT not only
provides a variety of resources to the students, but alzo helps in the smooth conduct of class work,
understanding it and the examination system by completing the school curriculum.

In UNESCO training guide there are three major roles which are used as information technology

are
“ICT m education for people with special education™
1. Dedactic Uses :

These type of tools are uses for general process of using ICT to transform approaches to education

and help to make inclusive learning environment.
2. Communication Uses
communication technologies are enable communication.
3. Compensation Uses:
Compensation are enable participation in reading and writing.
ICT plays and important role in effectrve education environment

While visually impaired students will be able to got help from computer with the help of some
software’s like Jazz, NVDA etc. will give them more easy than before.

Students suffering from specific learning disability can communicate easily with the use of ICT.

Student suffering with hearing impairment make himself or herself as per their community and

much confident than previous by using voice communication aids and appliances. Students can
make homework interested with the help of ICT.

Benefits for teachers:
- Improve skills of teachers for inclusive classes.

- Teachers gain the capacity to select the appropriate e-tools and resources and evaluate 1t.
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interested and nclusive.

- ICT improve professional growth of teachers via alone communication.
Benefit for parents
- ICT encourage parents to make new goal for their students in their life with the help of ICT.

- Parents can reduce their anxiety by using [CT.

ICT Use in classroom
Digital books —

It 15 a book which 1s available 1 digital form (both in the form of audio and video). These books
consisting texts or images or both. It 1s a book which s available in digital form. Its help in text to
speech vocabulary support with the help of electronic devices such as computer, Mobile, Laptop
etc. By These devices digital books are able to hear and view simultansously.

Avaz

Avaz 15 an Augmentative and Alternative communication (AAC) tool mvented by Mr Ajit
Narayanan_ It 15 a communication app used for children whose are suffering from non-verbal
disabilities. Ex. - Downs syndrome, Cerebral palsy. Autism spectrum disorders etc.

Literacy Software

Its opens the world of reading to students of all skill levels. The purpose of designed this tvpe of
software was to engage and entertain young minds with the help E-books, actrvities and resources.
Now it 1z helps those students whose are suffering from low vision, It 1s accessible with Specific
accessibility tools which creates same level for all.

BARRIER BREAK TECHNOLOGIES

In India the best example of these technologies are Signtalk website. By using 1t heaning impaired
children’s are able to communicates there feelings with others through sign language.

Podcast

It 15 an episodic series of digital audio files which can be download by CWSN in a personal device
and can be listen when they want. There are also a podcast search engines, which help users to find
podcast series.

Prosthesis Devices
I'r" 1 I ':;"I i\ .‘..t._"-\.
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Wheelchairs

A chair along with wheels. It is used by children whose are suffering from spinal cord injunies which
results are in the form of paraplegia, hemiplegia and quadriplegia. Apart of these children whose
feels difficulty in walking due to illness, injuries due to accident or disability such as muscular
dvstrophy, cerebral palsy, motor neurone disease, brain injury, are used it

There has been used over the last 200-300 vears. The folding wheelchair came 1n 1933, and
powered wheelchairs were developed 1n the early 1970s

Normal Wheelchairs are come to use over last 200-300 years. The folding wheelchair came 1n 1933,
and powered wheelchairs were developed in 1970, Now motor wheelchairs are in the market.

Feeding devices

These devices feed children themselves. It 1s used by the Children who have not able to coordinate
with head and hand due to dizability or injury.

Braille terminal devices

It 1s used by Visual impairment children. It 1s an electro-mechanical device used for displaving
characters. In this usually a flat surface raised through holes by round-tipped pins.

Speech synthesizers /Speech computer / Screen Reader

It 15 a artificial machine used for production of human speech. It can be implemented both in
software and hardware. A text-to-speech (TTS) system are used in computer, is able to converts
normal language text into speech. It also read text which are tvped by the users.

JAWS (*Job Access With Speech™)

It 1z produced by the Blind and Low Vision Group of Freedom Scientific. It 15 a computer’'s screen
reader program accessible for Microsoft Windows. It helps visually impaired (Blind) children to
read the screen of computer either by a refreshable Braille display or with a text-to-speech output.

NVDA (Non Visual Desktop Access)
It 13 also a portable screen reader which 13 free. It 15 most popular software.

Digital accessible information system (DAISY)

It 15 a technical standard for digital audiobooks, pertodicals, and computenized text. It 158 mamly
designed for Children with “print disabilities™. including blindness (Visual Impairment, Low
Vision, and dyslexia.

Screen printing
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Ttis a printing technique where a mesh is used to transfer ink onto a substrfate. It prints in larger
than normal. Mostly it 1s used by low vision students.

Hearing Aids

A heaning aid 15 a device designed to improve hearning by making sound audible to a person with
hearing loss.

It 13 a revised form of ear trumpets or ear homs, which used long years ago. for gather sound
energy and send 1t direct into the ear canal. Now Modern devices are available in the market which
transform environmental sound to make it audible. These are also able to noise reduction.

Alternative Key Boards

These kevboards are used by the students, have trouble in typing. Learning Disabled children may
benefit in customization, graphics ete.

Intellikays, Keyguards, Compact Kay boards, Big Kavs keyvboards etc. are available in the market
with their specialities.
Electronic math worksheets

These are software programs. It helps students to organize_align and work, on a computer screen
through math problems. speech synthesizer software can read aloud Numbers that appear onscreen.
Children suffering from dyscalculia are got help from this.

Speech to text tools

These tools are available on your computer through vour device, browser or extensions. It 1s
developed 1n 1936. Time to time 1ts become more advanced. Now it converts text in to speech on
screen. Its allow children with reading disabilities (Dyslexia) to listen to written words. It deals
with Newspapers, Books etc.

Talking Calculators

Its looks and function like a common calculator. It 15 different because it has a built in speech
synthesizer. When we press a kev 1t spoken out loud. As perform anv operation on it user venfy
at once that the numbers and operands have been entered correctly. This type of calculators also
speaks the answers.

Talking Calculators are available in different styles also.

For reminder talking calculators are available with alarms and music,

for visually impaired Children calculators with extra-large number kevs, for input, are available.
Be My Eyes

It 1s a Danish mobile app. It help visually impaired Children to identify or recognize objects. This
app 1s available for Android phone and 108 . This app permitted children to access live chat to
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assist them. m"mi] sighted volunteers. They receive photos or videos affected

Braille technology is assistive technology

It allows visually impaired children to do common tasks (typing in Braille, wniting, browsing the
Internet ). It helps blind or visually impatred students to complete all assignments which given
from school .

Flash Card

It contains set of words or images on a card. It 1s mamly used for education and training of many
things which are not possible to live. Flashcards are often used to memorize some dates, formulas
etc. which are important i life. These are printed on both sides. One side contains QJuestions and
other side answers.

Same on E-flash card 1t is prepare but 1t has another side instead of both side.

Conclusion- Use of ICT plays most important role in education. It is more important when
it comes to Students with Dhsabilities. Continuous research is bemng done in the field of ICT.
so a teacher should be constantly updated with these researches so that students can be helped
on time to time as per thewr requirement. ICT enable greater leamer autonomy m education. It
unleash there hidden potential with communication difficulties, enable students to demonstrate
their achievement in that ways which are not possible with traditional methods.
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Abstract

Indiats earlier policy goals have been primarily emphasizing on expansion and eguity with very
few focus on skill and holistic develapment. The NEP-2020 could break from the histo-
¥y by including multidisciplinary programmes with strong skill base as owne gf the critical
regulators for enhancing student learming outcomes. While skllfully indicating that higher
education is wiuch bevond human resowrce development, the policy rakes a long-term view in
terms of the emiphasis on multiple in entrv and exit, and option to skill courses to comfirm
that our youth are equipped for a rapidly changing job scenario. The Policy is truly for-
ward looking, innovative, democratic and learner centric. Access and eguity are key challenges
Jor creating an inclusive and high guality higher education in India, and the institutions
are obliged to addvess these issues through inclusive processes. India is a country known
Jor Umity in Diversity. This chapter will disciiss the perspectives of inclusive education from the
perspectives af national Education Policy 2020.

Key Words: National Education Policy 2020, Inclusion, Sustainable Development Goals, Access
INTRODUCTION
The global education development agenda reflected within the Goal 4 (SDGH4) of the 2030 Agenda

for Sustainable Development, adopted by India in 2013 - seeks to “ensure inclusive and equitable
quality education and promote hifelong learning opportunities for all”™ by 2030, Such a lofty goal
would require the whole education system to be reconfigured to support and foster learning, in
order that all of the critical targets and goals (SDGs) of the 2030 Agenda for Sustainable Devel-
opment are often achieved. Education thus, must move towards less content, and more towards
learning about the way to think critically and solve problems, the way to be creative and multidis-
ciplinary, and the way to mnovate, adapt, and absorb new matenial in novel and changing fields.
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‘Pedagogy must evolve to form education more experiential, holistic. integrated, inquirv-driven,
dlsmery—m:im learner-centred. discussion-based. flexible. and. of course, enjovable. The cur-
riculum must include basic arts, crafts. humanities, Fames. sports and fitness, languages. literature.
culture, and values, additionally to science and artthmetic | to develop all aspects and capabilities
of leamners; and make education more well-rounded, useful, and fulfilling to the leamer. Education
must build character, enable learners to be ethical rational, compassionate, and caring. while at an
equivalent time prepare them for gamnful, fulfilling employment. The gap between the present state
of learning outcomes and what’s required must be bridged through undertaking major reforms that
bring the very best quality, equity, and integrity into the system, from early care and education
through higher education.

@ SUSTAINABLE GOALS

17 GOALS TO TRANSFORM OUR WORLD

1.'I

EQUITABLE AND INCLUSIVE EDUCATION: LEARNING FOR ALL

ECCE ideally consists of inquiry-based learning concepts which comprise of alphabets, languag-
es, numbers, counting, colours, shapes, indoor and outdoor play. Puzzles, logical thinking, prob-
lem-solving, drawing, painting and other visual art, craft. drama and puppetry, music and move-
ment are also an integral part of the concepts. Over 83% of a child’s cumulative brain development
occurs prior to the age of 6, indicating the critical importance of appropriate care and stimulation
of the brain 1n the early years i order to ensure healthy brain development and growth . Presently,
quality ECCE 15 not available to crores of voung children, particularly children from socio-eco-
nomically disadvantaged backgrounds

A National Curricular and Pedagogical Framework for Early Childhood Care and Education (NCP-
FECCE) for children up to the age of & will be developed by NCERT in two parts,

. 0-3 year-olds,
. 3-8 vear-olds,

This policy talks about reorganizing the existing 10 + 2 schoel system mnto anew systemof 3 +3 +
3 + 4, the basis of the curriculum and teaching of all children aged 3 to 18 years. At present, chil-
dren between the ages of 3 to 6 are not mcluded 1n the 10 + 2 structure, as 6-year-olds are admatted
i class 1 The current 10 + 2 system 1s to be replaced by a new 3 + 3 + 3 + 4 cumiculum structure
as per the age of 3-8, 8-11, 11-14 and 14-18 years respectively.
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ECCE shall be delivered through a significantlv expanded and strengthened svstem of early-child-
hood education institutions consisting of

(a) stand-alone Anganwadis;
(b) Anganwadizs co-located with primary schools;

(c)  pre-primary schools covening at least age > to 6 years co-located with existing primary
schools; and

(d) stand-alone pre-schools - all of which would recruit workers/teachers specially trained in
the curriculum and pedagogy of ECCE.

It 15 envisaged that prior to the age of 5 every child will move to a "Preparatory Class™ or “Bala-
vatika™ (that 15, before Class 1), which has an ECCE-qualified teacher. All school children shall
undergo regular health check-ups especially for 100% immumzation in schools and health cards
will be 1ssued to monitor the same. Anganwadi workers/teachers with qualifications of 10+2 and
above shall be given a 6-month certificate programme in ECCE; and those with lower educational
qualifications shall be given a one-vear diploma programme coverning early literacy, numeracy.
These programmes may be run through digital/distance mode using DTH channels as well as
smartphones, and other relevant aspects of ECCE Students currently in elementary school - esti-
mated to'be over 3 crore 1n number - have not attained foundational literacy and numeracy. 72 %
of Children with Special Needs (CWSN) i India between the age group of 0-3 years never re-
cetved early childhood education. (Source -UNESCO TOI 4th July 2019) . The highest priority of
the education system will be to achieve umiversal foundational literacy and numeracy i primary
school by 2025, A National Mission on Foundational Literacy and Numeracy will be set up by the
Mimstry of Education.

. Pupil-Teacher ratio (PTE) 23:1
. Enjovable and inspirational books for students at all levels will be developed
. A National Book Promotion Policy will be formulated.

As per the 75th round household survey by NS5O in 2017-18, the number of out of school chil-
drent 1n the age group of 6 to 17 vears 1s 3.22 crore The first 1s to provide effective and sufficient
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from {u‘e{!ﬂﬂlﬂfj" st:hﬂﬂI to Grade 12 Em{!&u pmmdmg regular uamed teachers at ea:ch smge
Art-integration 15 a Cross- _curricular pedagogical approach that utilizes various aspects and forms
of art and culture as the basis for learning of concepts across subjects. Sports-integration is another
cross-curricular pedagogical approach that utilizes phvsical activities including indigenous sports,
in pedagogical practices to help in developing skills such as collaboration, self-inttiative, self-di-
rection, self-discipline, teamwork, responsibility, citizenship, etc. Universalization of education
from preschool to secondary level with 100% Gross Enrolment Ratio (GER) in school education
by 2030.To bring 2 crore out of school children back into the mainstream through an open school-
ing system It will also have 12 years of schooling with three vears of Anganwadi/ pre schooling.
School governance 1s set to change, with a new accreditation framework and an mdependent au-
thority to regulate both public and private schools Emphasis on Foundational Literacy and Nomer-
acy. no rigid separation between academic streams, extracurricular, vocational streams in schools.

L Vocational Education to start from Class 6 with Internships.
. No language will be imposed on any student.

Assessment reforms with 360 degree Holistic Progress Card, tracking Student Progress for achiev-
ing Learning Qutcomes A new and comprehensive National Curriculum Framework for Teach-
er Education (NCFTE) 2021, will be formulated by the National Council for Teacher Education

(NCTE) & NCERT.
. By 2030, the mimmum degree qualification for teaching will be a 4-year integrated B Ed.
degree.

L Teacher recruttment by TET, NTA & Demonstration

Equity and Inclusion in Higher Education :

‘Gender-Inclusion Fund”™ to build the nation s capacity to provide equitable quality education
for all girls as well as tranzgender students. It is recommended that regions of the country with
large populations from educationally-disadvantaged SED{Gs should be declared Special Education
Zones (SEZs). where all the schemes and policies are implemented to the maximum through ad-
ditional concerted efforts. in order to truly change their educational landscape. Gross Enrolment
Ratio i higher education to be raised to 50% by 2033 Also, 3.5 crore seats to be added 1n higher
education. The current Gross Enrolment Ratio (GER) in higher education 15 26.3% Holistic Un-
dergraduate education with a flexible curriculum can be of 3 or 4 vears with multiple exit options
and appropriate certification within this period Academic Bank of Credits to be established to
facilitate Transfer of Credits Multidisciplinary Education and Research Universities (MERUs), at
par with ITTs, ITMs, to be set up as models of best multidisciplinary education of global standards
i1 the countrv. The National Research Foundation will be created as an apex body for fostering a
strong research culture and building research capacitv across higher education Higher Education
Commission of India (HECT) will be set up as a single umbrella body and will be having four in-
dependent verticals namely,

1. National Higher Education Regulatory Council (NHERC) for regulation,
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3 Higher Education Grants Council (HEGC) for funding,
4. National Accreditation Council (NAC) for accreditation.

An autonomous body, the National Educational Technology Forum (NETF). will be created to
provide a platform for the free exchange of 1deas on the use of technology to enhance leaming,
assessment, planning. administration National Assessment Centre- "PARAKH' has been created
to assess the students It also paves the wav for foreign universities to set up campuses in India
National Institute for Pali, Persian and Prakrit, Indian Institute of Translation and Interpretation to
be set up Currently, India spends around 4.6 % of its total GDP on education. The 12th Frve-Year
Plan (2012-2017) estimated that 1n Indian in the age group of 1924 (less than 3%) recerved for-
mal vocational education Whereas in countries such as the USA the number 1s 52%, in Germany
75%,_ and South Korea it 1s as high as 96% These numbers only underline the urgency of the need
to hasten the spread of vocational education 1n India.
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Conclusion: This policy focuses on access, equity, quality, affordability and accountability. The
policy intends to create a future where the student is at the heart of research-based. individualised
learning. The focus areas of the reforms seek to cultivate “21st-century skills” among students,
including critical thinking. problem-solving, creativity and digital literacy. The success of this new
education policy will depend upon how 1t's implemented. Therefore, 1t are ofien said that India
1s that the country with the voungest population and India’s future will depend upon providing
high-quality educational opportunities to those vouth. The NEP 2020 aims at making “India a
worldwide knowledge superpower .
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Abstract

Assistive technology for the visually impaired persons is a research field that is gaining increasing
prominence owing to an explosion of new interest in it from disparate disciplines Assistive
Technology for persons with visually impairments is expected to grow at a swift pace and impact
the lives of individuals and the elderly in ways not previously possible. There are various advance
assistive and adaptive technologies ave available to provide a support for students with visual
disabilities and Low Vision which enhance the quality of life and alse support them to be empowered,
This chapter is highlighted various assistive technology as a form of aids and appliances used by
students with visual disabilities.

Key Words: Aids and Appliances, Assistive Davices, Students with Visually Impaired
Introduction :

An aid for the visually impaired as anv prosthetic device, item of equipment, or animal used in
assistinga beneficiary in overcoming the impairment assoctated with blindness and vision loss
including, but not limited to 1) Devices or items specially designed for use by persons who are
blind or visually impaired. such as long canes, wrniting guides, Braille writers, Braille or low vision
talking watches. signature gmides, talking calculators and optical character readers. 1) Devices
vsually used by sighted persons but which have been approved for use by blind or visually
impaired beneficiaries o the specific purpose of assisting them in overcoming functional deficit
related to vision loss 1 addition to ensumng safety e g . electric razors, voice activated organizers,
typewnters, recording device, computers, Brett guards (Pa stic corner device for saws) and large
print playing cards: 111) Guide dogs specially trained to assist visually impawred persons. 1v) Any
device or ttem requining evaluation and/or traming-by low vision. specialist or visually impamred
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rehabilitation professional with the exception of optical low-vision devices. v) Specially adapted
medical device such as glucometers and audible prescription reading devices. rehabilitation
BASIC LOW-VISION SERVICES Basic low-vision services include spectacles or increased bi-
focal aids, simiple magnifier or telescope, absorptive lenses, lamps, reading stands and other optical
and non-optical device that meets the needs of low- vision children. lamps, OPTICAL LOW-
VISION DEVICE focus, Optical low-vision devices alter the image. focus, size (magnification
or munification), contrast, brightness, colour or directionality of an object through the use of
lenses or other technology. Such device include but are not limited to prescription eveglasses
or spectacles, specially contract lenses, microscopic spectacles, hand +held magnifiers, stand
magnifiers, telescope {monocular and binocular), head-bome lenses, prisms and Closed-Circuit
Televisions (CCTV) and Electronic Optical Enhancement Device (EOEDs). These optical low-
viston devices must be prescribed by an appropriate ophthalmologist. image, size NON-OPTICAL
LOW-VISION DEVICE Non-Optical Low-Vision Devices are those that use senses other than
vision to enlarge. Examples include but are not limited to large phone dials, touch watches, large
print books, audible clocks and alarms. These devices do not require a prescription by eye care-
provider Different Aids and Appliances are discussed down below which can De used as per the
need and situation. These appliances 1f used by visually impaired will help them for better life and
will certainly make them self-sufficient. These appliances are made by different groups and with
time the technique and know how developed by research and development development will be
improvised with the advancement of technology

¥ Braille Slate Louis Braille (1809-32), a visually impaired discovered writt system for
the visually impaired 1n 1834. Braille 1s a six do writing system. Each letter 1n the braille
alphabet consists of more raised dotes. Braille slate 1s used to write braille. Braille slate 15
a wooden board with holes on either sides, a metal guide 1= fitted n these holes on erther
side, a metal guide 15 fitted 1n these holes and brought down as writing processes.

Each cell i the guide has six notches representing six dotes in
braille. On the top there 1s clamp with pins to hold the paper in
position. This 15 the simplest appliances used for writing Braille.
riting one or Standard Braille Slate and Styvlus This is a Braille
and a stylus 15 also provided. A thick paper sheet of the same s1ze
as the slate, should be inserted between the two leaves of the
zlate. Braille text in any language it should then be embossed on Brailler state

the paper sheet, one letter each cell of the slate, using the stvlus. Each cell has three notches
on each of 1ts vertical edges, to control the exact position of the stylus while embossing the
dots 1n corresponding posttion. It must be remembered that the embossing of the text has
to be from right to left starting from the night edge of the sheet, with the individual letter
codes being embossed laterally inversed. This 15 necessary as the paper hasto be turned
over for the embossed matter to be read by touch.

7 Abacus Abacus helps to count and calculate. Numerical
values are set by moving beads 1n the two sections of
a column towards the dividing beads away from the
separating bar. Beads 1 to 4 are moved with the right
forefinger While values are thus being set or cleared 1n

&
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any one specific column, with the fingers of the right hand. the identity of this column
should be remembered by keeping the lee forefinper on the next column on its left.

How to Use Hold the abacus straight. The bottom portion of the centre bar contamns four
beads 1n each column The abacus i1s held 1n such ways that the 4 beads below the centre
bar are at the bottom and the zingle bead above the centre bar 1s at the top. Each bead in the
lower portion or the abacus denotes one unit and the bead above The centre bar denotes
five. Each column denotes the position of the number it represents, The extreme right
column i1s the units column from the right 1= the tens column, the third column from the
right 1s the thousands column and so on so forth. Writing a number on the abacus one will
have to move one bead from the lower portion from the abacus towards the centre bar. For
instance. if one had to set one on the abacus one will have to move one bead in the unit
column from the lower portion from the abacus towards the centre bar. For example to set
45 on the abacus one have to set 4 in the te column (second column from the right) and 5

in the unit column o extreme right column) . " .
L2 2k R R -
Taylor frame Taylor Frame is a well-established device that ® @ ® & & #
provide a complete tactile solution for the visually impaired to  ° ot L
3 ; LB 2 B & R g
learn mathematics. The Taylor frame consists of a large flat plate sssens W
carryimg several rows octagonal holes. e - @

Rectangular rod like mserts are provided. and one insert can be placed in each octagonal
hole in one of § directional positions. One or both ends of the inserts are inscribed with one
of 4 standard raizsed shapes that can be 1dentified by touch. The four shapes are as in row
one.

Magnifiers: Magnifiers are available for persons with low vision If any person is
suffening from progressivesyveconditionslike retinitis pigmentosa Dimuscular degeneration
then manifiers should not be used.

Natesan Block: The Child should be taught first to rotate adjacent disk so that the
Braille code for a desired letter 1s formed on each pair of adjacent edges. Letters will be
formed by rotation of each pair of adjacent disk i the same way in each succeeding pawr of
edges. The sequence of letters will thus form whatever word 15 desired (the standard block
has 10 disc to create simple words with up to five letters). The child -should be trained to
acquire speed and accue 1in forming words 1n this way and reading them by touch.

Natesan Block
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Alphabet Plate This devicecalledthe Alphabet Plate has the
‘alphabet of a selected language inscribed on 1t in the normal
from along side with the comresponding embossed Braille
form to enable children to leam the alphabet 1 both forms
at the same time, The normal letters are etchedon the plate to
enable both sig_hted and blind children tﬂ_fD]:luw the shapf:s Alphabet Plate
of the letters with the tip of a pen or pencil and thus acquire

handwrniting skill.

The device would have special value for blind children for enabling them to sign their
name or even later becoming a teacher for he sighted. The device would be useful even for
sighted children to stabilize handwriting skill.

Geometrical Set and Drawing Tool A vanety of devices are available for geometry. The

basic elements of a geometrical device or any other
drawing device are the following A wooden board

Arubber mat placed on the board Plastic sheet placed on
the rubber mat A drawing can be made with the help of
Spur-wheel which has a toothed wheel which makes the

embossing but in the process the paper has to feel the
embossed diagram.

A diagram can also be made with an ordinary ball point pen. The advantage 1s that the
paper need not be reversed An ordinary Braille guide can be used to give names to the
diagram_ A compass can also be used to draw circles. Visually impaired person should
first be taught the drawing tool to emboss dotted line on plain paper, which can be sensed
by touch. They Should than be taught to draw straight or curved line along the edges of
the ruler or set square set or the protector to represent line, angles and curves. Then they
should be taught how to use the ruler to measure length of embosses lines and the protector
to measure angles between lersectingg embossed lines. Teaching has to be innovale and
imagnative lo enable the leamer to understand the concept of shape, size, measurement of
length and angles, and calculation of area, volume etc.

Vikas Composer:

The vikas composer is a long block with a rowof 20 cells, each having a setof 6 holesm a
2x3 matrix Short pins are provided, which can be inserted 1n successive cells in different
patterns, each pattem comprising a braille code umquely representing a letter of any
language. Thus a sentence in braille can be composad and can be read by touch of the finger
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10. Folding Cane: It 1s used by visually impaired to move on their own.

11. Automatic Braille Embosser: Automatic Braille embosser are newly invented device of
visually impaired.
12, Other devices:

Some other devices are

1) Thermoform Machine: This 15 a duplicating machine. A master copy 13 made in
Braille but under a plastic sheet; heat 1s applied from below. This transfers the dots
or diagrams on the Braille or plastic sheet. A large number of copies can be taken_
This is the best device for making embossed maps and three dimensional diagrams.
11) Talking 1) Talking Calculators: A talking calculator can make calculations for

the visually impaired easier as shown in picture.

11) Close Circmit TV: It 15 a projection device which grve great much higher
magnification These devices are of great value to elderly people. 1v) Talking watches:
Talking watches are available in the market v) Tactile Image Maker: Tactile image
makers are available in the market Instructions to Parents Following instructions
can be given to parents of visually impaired child who are using aids and appliances
to make them safe and comfortable: Parents try to adjust the lichting 1n the house.
Sometimes the child who has low vision can see better with light bulbs, Keeps door
and windows folly opened or folly closed in order to prevent them from bumping.
Do not rearrange the furniture without informing the child with visual impairment.
Making edges of the doors and stairs with contrasting colours. If there are low tables
i1 the room; 1t would be helpfiil to cover cloth so that the low vision child can easily
see them without bumping in to them. Pamnting the door locks, handles and switch
boards 1n different colours will make the person to locate them easily. Avoid using
multi-coloured-or patterned table cloths. It will be easier for the low vision person
to see objects on the table 1f it 1s dark coloured. Instructions to Teachers Following
instructions can be given to teachers who are dealing with visuvally tmpaired child
so that they can use aids and appliance safely and comfortably. Teacher should give
seat to the child near the illuminated portion in the class. The amount, direction
and changes lighting condition are crucial for optimal visual functioning Teacher
should have professional judegment in matching appropriate learning medium with
the child’s individual sensory and learming capabilities.

Onentation and mobility training should be given to teachers so that they can help
child as sighted guide whenever needed. The children should be placed in the middle
of the front row. The blackboard should be cleaned regularly and properly Writing
should be clear, large and uncluttered. Speed while wrniting on B B should be slow
and teacher read the words while writing so that child can take short notes 1n braille.
White and vellow chalks should be used as they provide best contrast. Short breaks
during writing activities reduce fatigue. Children with low vision can be allowed to

“E R RO R RS

Aol o INCELISINVE EOUTATION BCEST.ndd 121 13-04-D00F ES41E



hours those children can be allowed to use scribe for their exams. Teacher should
avoid standing against the window.

Conclusion :

As per RPwI) Act 2016 “Information and Communication Technology™ includes all services and
innovations relating to mformation and communication. including telecom services, web based
services, electromic and print services, digital and virtual services;

Assistive technology has from tume to time helped the people having different types ofdisabilities.
It help people with disability to live an independent life The needs of the visually impaired and
blind people aregreater than ever before. Asszistive technology as a maturefield will continue to
gamn prominence and impact the lrvesof the visually impaired 1n ways not previously possible.
With the help of assistive technology students with visually impaired enhances their quality of life
and help them in empowerment too.
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Child Sexual abuse is one the most henious crime. It is not only prevalent in India but all over the
world. It shows that we have made excellent development in other aveas but lagging behind for
Human Rights, This offence is many fold higher in the case of Girls with disabilities which leads
to negative attitude of parents and society towards disability and this is dangerous for a country.
Mere implementation of strict laws cannot solve this problem, we need to collaborate with all the
stakeholders and work as a team. Regular sensitisation, awareness and frainming programs are
necessary for the effective implementation of these strict laws. Teachers can play an imporiant
role for the protection of children with disabilities from sexual abuse. We also have to make our
children aware about sexual abuse, their rights and laws for them. They are also being trained how
they can escape from these situations and if struck what they have to do.

Key Words: Person/Children with Disability, Sexual abuse, gender based violence, attitude,
rights, trainings, Sensitisation.
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Introduction :

WHO defines child sexual abuse in its report as involvement of children 1n sexual activity that
they do not fully understand, are unable to give informed consent to, for which they have not
developmentally prepared, or that violates the standards of the society in which children live™.
Child sexual abuse iz a serious concern not only our country but all over the world. Aa per several
reports, it has been concluded that Sexual abuse 1s lower in the case of bovs than that of girls.
While children with disabilities are many fold at higher risk of being victtmised against their
counterparts. Beside this, 1t has also been reported that there 15 discrepancy in informed cases and
uninformed cases means there 1s very less number of cases of sexual abuse reported and it goes
further down 1n the case of children having disabilities.

As per the census 2011, approximately 2.21% persons with disabilities constitute the Indian
population 1.e. 26.8 million in which 15 million are men and 118 million are women. Although,
the data can vary a lot as there are manyv cases who are not certified due to many reasons, and
having persons of oniy seven disabilities. The renowned survey tell us that in India a child 1=
sexually abused in every 13 minutes. While children with disabilities are the easiest target, due
to various reasons like myths, culture, ethnicity, class/caste, rural'urban etc. As per Women with
Disability India Network (WWDIN, 2019:19). girls with disability are at higher risk than those of
bovs having disability. In addition to this, children with intellectual disability are far more at nisk
than their counterparts children who are not having Intellectual disability. Also being researched
that they go through more serious and repeated form of the sexual abuse. Various reports depict the
violence against Children with Disabilities to the several folds during the recent pandemic.

In addition to the above cited reazons, some more reazons for the mereazsed zexual abuse with
children with disabilities. Children wath physical disabilities like Orthopaedic Impairment, Visual
Impairment find difficulty to escape from the site of abuse while children with hearing and language
unpairment become unable to call someone for help and 1t 1s not easy for them to communicate
the incident happened to themn. While children with Intellectual /psychosocial Disability could not
understand that cnime 1s happening with them and 1t should be reported. It 15 also depicted from
several researches that sexual abuse enhance the level of dizability due to anxiety, depression, fear,
s'he go through. Moreover in many cases sexual abuse leads to disability 1 children.

For a better society it is necessary to have physically and mentally fit human resources. in this
direction 1t becomes umportant for a country to safeguard the rights of all children.

Provisions for Children with Disability :

India has ratified the Convention on rights of Persons with disabilities (CRPD), 2007 and brings
out the revised form of Persons with Disability (RPWD) Act. 1995 as Rights of Persons with
Dizabilities Act, 2016. This act not only directs for the rescue, protection and rehabilitation of
persons with disabilities but also to take steps to avoid these incidents. States are made responsible
to create awareness and information available among the public. This act provides the right to free
legal aid for PwD.

In addition to this, India brings out The Protection af Children from Sexual Offenices (POCS0)
Act, 2012 and then POCSO (Amendment) Act, 2019, In this_ not only they included abuse against
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persons with disabilifies but also more srict punishment. This act cater the sexual abuse problem
with Person with Disability as sexual abuse with CwD kept in aggravated penetrative sexual assault
The punishment for this offence is ten year imprisonment which may extend to life imprisonment
with fine. This act orders for mandatory complamt filing in the police station by the first informed
person for example any family member or teacher if not s’he will be punished. Under thas act, it
has been directed to courts to conclude the case within a vear of the case file. For the case of CwD_
the law talks about collaborative efforts of counsellor, special educator and police to resolve the
problem of difficulty in communication by the children with disability.

Gaps

Despite being strict laws for the protection of children with disabilities from sexual offences. there
are various gaps in the implementation. Few gaps are given below:

1. Lack of data of the violence against children with disability due to which these issues
cannot be highlighted.

2. Lack of adequate training of police personnel regarding handling the cases of CwD which
results that in many cases. cops excluded girls or boys with disability from the complaint
as the victim was unable to prove her/himself as CWSN.

3 Lack of collaboration between special educators, counsellor and police.

4 CwlI) are not being sensitised enough for good touch, bad touch concept.

& Lack of awareness among parents for the POCSO Act, 2019,

6. In many cases, the first informer could not file a complaint file due to lack of support
from the parent and children. Sometimes these incidents affect the attitude of the person
negatively.

Case 1: One day Simmi, a 13 vear old girl told her teacher, Ms. Sharda that his own step father
repeatedlv assaults her in the absence of her mother who is working in a factory. Ms. Sharda
also noticed that performance of Simmi is deteriorating day by day in academics and other co-
curricular activities. Hence, she immediately informed the head of the school and called Simmis
mather to school. The mother told Ms. Sharda that she nows evervthing but cannot file against
her hushand as he is the breadwinner of the family and she also has three more childven. Despite
many attempts, Stmmi s mother didn t get ready to file a complaint and finally compelled Simmi to
drop the School

Think what you would do if vou were placed at the place of Ms. Sharda?

Case 2: Soumyva is 19 vears old but still in school. She is Deqf and Dumb. Her special education
teacher Ms. Divva, made mary efforts to retain her in the school system, moreover she taught
her at his home after the school also. After some time, Divya deputed somewhere else by the
department hence was not able to give time to her students, After several monthis, police came to
Divya 5 home to investigate and told her that Soumya was missing for the last 10 davs. After some
davs, at midnight the police returned back to Divva and asked her to help them to communicate
with Sawnya at that time only. Bur Divya refused to come to the police station at midnight but
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assured them to come to them in the early morning. But Police adamantly refiused that they cannot
retain Saumya till the morning this will be against the rule, -

In your opinion, was Divya right or wrong? What would be your actions if you were at her place?
Way Ahead

From the above cited cases it has been evident that merely implementing strong laws cannot protect.
the children from sexual abuse, participation of each and every stakeholder 1s very necessary to
reduce sexual abuse with children with disabilities. There are few suggestions given below :

Al Keep proper observation on the children if there 15 any change 1 her’his behaviour or
physical condition.

2 Build rapport with children and their parents, so that they can share their condition with
vou openly and consider vou as well wisher of them_

i

Regularly sensitise children for safe and unsafe touch.

o

Sensitise them what to do if they are feeling badly touched by someone.

Make them aware of the POCSO (Amendment) Act,. 2019 and their rights.
6. Motrvate them to take strong steps if something wrong happens with them_
¥ Sensitise Parents of CwD), about the Sexual abuse and POCSO0 {Amendment) Act, 2019

8 Train School Management Commuittee of the school to protect children from sexual abuse
and further 1t aware the community.

Conclusion :

For the prosperity of a nation_ it 15 very important to protect children from sexual abuse to made
them best human resources for the country. It has been proven from several studies that sexual
offence with the persons with disability 1s several folds higher than that of persons without
disability. Mere forming strict laws will not solve the problem until and unless the attitude of the
stakeholders is not positive towards CwD. For this, regular sensitisation. awareness and traming
of all the stakeholders like, police, SMUCs, counsellors, parents, teachers and students 1s needed.
Moreover policies or law should not be implemented 1n one go but with proper planning.

References :

Carly Murphvl etal, 2015 Sex Education and Intellectual Disability: Practices and Insight from
Pediatric Genetic Counselor

Heather Sequeria and Sheila Hollins, 2003 Clinical effecis of sexual abuse on people Clinical
effects of sexual abuse on people with learning disability

Human Raights Watch, 2018 Disability and child sexual abuse in institutional contexts Sexual
Violence Against Women and Girls with Disabilities in India,

L

N R N
— | -

ol il oo ENCE LI SIVE EDLTCATION_ECERT.ndd 128 13-04-D00F ES41E |



Kathleen C. Basile et.al, 2016 STOP SV: A Technical Package to Prevent Sexual Violence
Leigh Ann Davis, et.al 2017 People with Intellectual Disabilities and Sexual Violence
Rights of Persons with Disabilities Act, 2016

Shanta Memorial rehabilitation Centre and Pranjay Trust. 2020 Sexual and Gender based violence
against women with disabilities in India

The Protection of children from sexual offence Act, 2012
The Protection of children from sexual ﬂ_ﬁénc:e:ﬂ‘imendmmj,dcr, 2019

| Aol il oo INCE LI SIVE EDLTATION_ECERT.ndd 127



CHAPTER

16

Disability and Social Issues

Mr. Ajeet Singh Patel.

Aszistant Profeszor,

DIET Rajinder Nagar, New Delhi
ajeetpatelsk@gmail.com

Absiract

India is a federal country from a unity but vemains mdependent in terms of its culture, caste and
refligions. Disability is been often considered as a social issue in our country because people
believe that a disabled person canmot perform well as compare to a person without disability.
Therefore the experts those who arve working for the welfare of the handicapped has shown their
concern that these individuals are been neglected by the sociery which will show a great negative
impacts in the life of an individual with disability at present as well as i future. Therefore overall
holistic development will have a lot of barrier if the backward thinking of the people living in the
217 century will not get changed. So to remove such barrier education act as a wedpown fo concur
the needs of people with disabilities for standing out in the society for the means of achieving
social justice and egquality. As per Census 2011, in India, out of the total population of 121Cy,
about 2.08Cr persons are labelled as 'Disabled’ (2.21% of the rotal population) which is a huge
amount of count in itself for such a diverse cowntry like India. In this study special attention
has been drawn for following social issues like gender ineguality, poverty and lack of school
Jfacilities for girls with disabilities ete. Three models approach has been discussed 1w this chapier
Jor Divyemgian Medical Model, Functional Model and Social Model. In this study we will discuss
the issues related fo a person with disabilities and how the teachers and the community role help

in building a dynamic social change in the life the person with disabilities.

Key Words: Divvangjan, Social Issues, RPwD Act 2010, Sacial Security
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Introduction :

India is geographically a vast countrv and every region of the country has its own diversity. People
live in groups in different parts. These small groups later take the form of a society. Society is a
group of two or more people in which people live together to satisfy each other’s needs. Indian
society 15 known as a traditional society. People of different castes and religions, regions and genders
reside in India wheremn a group 1. Divyang 1s still hiving on the margins. From the beginning_
the attitude of the society towards disabled persons and children iz very negative that creates a
hindrance in their overall development. On one hand, we say that India 1s a country that follows the
principle of Vasudhaiva Kutumbkam while, on the other hand, the discriminatory practice on the
basis of caste, religion, region, gender and disability 1s very common m our country. The attitude
of society towards Divyangjans 15 not so healthy since people lock down upon the Divvangians
and considers them as unproductive members of the society.

Generally, after the birth of a disabled child. people think that i1t is the result of his parents™ Karma
i1 their previous lives, and also have negatrve feelings towards such disabled children The society
thinks that the Divyangjans 1s of no use to our society and they are alive as a burden on their family
members. It 15 noticed 1n many places that people stop visiting that house where a disabled child 1=
born and call their parents unfavorably. We see that such parents are also avoided in many social
functions or festivals due to being the parents of disabled children. and they are not allowed to
participate in any function or festival. Such conservative spirit of the society creates a huge obstacle
in the overall development of the disabled children It 1s very unfortune that even the attitude of
some teachers are not so positive towards these disabled children and they are sometimes asked to
sit at the back benches in the classroom.

Thus, we see that the way of handicapped are being neglected in the Indian society today, their
complete development will hardly be possible 1 such an environment unless we change our
attitude towards them. Here lies the main problem since it 15 a big challenge to change the 1deology
of society. In this chapter, we will discuss all the 1ssues related to people with disabilities and will
trv to tell how a teacher in a society contributes to the community itself then the handicapped
people should contribute to the progress of the family, society and the whole country. Today the
soctal 1ssue has become most important for consideration and dealt with the problems as disabled
persons are children also lives in the same society and the people of the society will be responsible
to deal with them.

NEP (6.1) Education 1s the only and most effective means of achieving social justice and equality.
Eaqual and inclusive education is not only an essential goal but-also an essential step for building
an egalitanian and inclusive society, i which every citizen has the opportunity to develop dreams
and contribute to the national interest. So that the circumstances related to birth or background
do not hinder any child’s opportunities to learn and advance in the country, confirms that access
to school education, bridging the social category gaps in participation and leaming outcomes The
main target of all education sector development programs will be In the National Education Policy
2020, some provisions have been made related to Divyvangjan, which are mainly as follows -

6.2.5 The policy also recognizes the importance of creating enabling mechanisms to provide
children with special needs (CWSNs) or children with disabilities equal opportunities to receive
quality education at the same level as any other child.
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be at the top of this policy. Children with disabilities will be enabled to participate in educational
processes from primary level to higher level

6.11 For this. keeping in view the integration of children with disabilities. clear and efficient
provisions will be made in terms of financial assistance to the school and school premises.

6.12 As per the RPWD Act 2016, children with basic disabilities will have the option of regular or
special schooling.

According to the Government of Ontario, there are five 1dentified barriers to accessibility for
persons with disabilities. These barriers are attitudinal, Organizational, or systemic, architectural
or phyvsical, information or commumications, and technology.

Let us go on discussing a figure which 15 such that 44% of disabled people have missed social
events or family gatherings because of barriers related to their impatrment. 33% of disabled people
felt they are unable to engage in hobbies or pastimes as often as they would like because of barriers
linked to their impairment.

Every vear on 3rd December “"World Disabled Day’ 1s celebrated all over the world. The important
purpose of celebrating this day 1s to bring change in the behaviour of people towards the disabled

and to bring awareness among them about thewr rights. Every year on this day there is an intense
discussion on the development. welfare of the disabled, giving them equal status in the society.

As per Census 2011, 1n India. out of the total population of 121 crore, about 2.68 Cr persons are
‘Dasabled’ (2.21% of the total population)

L Out of 2.68 crore. 1.5 crore are males, and 1.18 crore are females.
. Majority (69%) of the dizabled population resided 1n rural areas.

According to the 2011 census data, the number of people with disabilities 1 India 15 about 2.68
milhon, this population 1s 2 21 percent of the total population of the country. However, according to
disability rights activists and academics working on disability issues, these numbers are a very small
fraction of the actual numbers in the census. The “International Day of Persons with Disabilities’
1s not limited to just phyvsical conditions, but also includes mental disabilities. According to the
survey conducted by the National Stanistical Office in 2018, about 3.9 million people suffer from
psychosocial disabilities. This type of disability mcludes suffening from depression and other

mental illneszes.

Dr. Prakritit Poddar, Managing Trustee, Poddar Foundation, Director, Poddar Wellness Ltd.,
says, ~People with disabilities are exposed to social stigma and attitudes, lack of educational
and employment opportunities every day in the society. India still lags behind 1n addressing the
infrastructural, institutional and behavioural barrers for persons with disabilities. Though the
debate about disability has certainly gained momentum 1n recent vears, 1t 1s possible to unlock the
potential of people with disabilities. There 15 still a lack of additional effort adequate funding and
expertise fo do so. Governments can no longer ignore the millions of people with disabilities who
have been denied access to rehabilitation. health. support, education and employment, and who
have never had access the potential of person with disabilities and Didn’t get a chance to showcase
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Dr. Jyvoti Kapoor, Senior Psychiatrist & Founder. Mana: Asthali said. “During the COVID-19
pandemic, life has taught us that our health 1s very delicate and precious. We have leamed how
a disabled person may suffer during this ttime. It has been observed that the risk of developing
suicide or suicidal thoughts have increased people with disabilities. Various social barriers make
the people with disabilities prone to dangerous depression. Similarly, a disabled person also faces
the discrimination at home, school, society and place of work. A misconception about disabled
people 1s that hinng a disabled person will require more expensive living, or people alzo believe
that people with disabilities will not be able to work much more as required. So. this kind of feeling
against people with disabilities should be stopped. Apart from this, awareness should be created to
treat them equally so that they become part of the society. I can feel connected.”™

There are some social 1ssues on which we would like to draw your attention which are as follows-
Poverty and homelessness

Climate change

Overpopulation

Immigration stresses

Civil right and racial diserimination
Gender tmiquity

Health care avatlability

Child obesity

Bullying

Poor leadership

Depression

Drug use

Academic problem

Peer pressure

Marriage of girls at an early age
Iisteracy

Negative attitude towards disabled
Gender discrimination

Lack of school for girls with disabilities
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» Female foeticide

If we consider all the social issues mentioned above, then there is a very pathetic condition of
Divyangjan in our understanding even today while we are living in 21st century. If we look at all
these 1ssues_ then we understand the three main things-

- The negative thinking towards the traditional handicapped.

* Infostructure of public buildings of places and schools are not disabled friendly or

accessible.
- For away to reach various various modern technologies.
Now we will discuss the three main tvpes of models for Divyvangian-
L Medical Model
s Functional Model

3 Social Model

Medical Model Functional Model Social Model

* Disability as a ® Disability is caused by * A person’s activities
consequence of a health physical medical or are limited not by
condition, disease or cognifive deficits the impairment or
caused by a trauma * Limits functiomng or condition but by

® Disrupt the functioning the ability to perform environment
ofapersonina functional activities * Bamiers are
phvsiological or consequences of a lack
cognitive way “of social organization

Here we will mainly discuss the social model of disability which tells about the social model of
disability-that the social model of disability 1dentifies systemic barriers, abusive behaviours and
social exclusion (consciously or umintentionally), which may lead to the loss of their valuable
functioning for persons with disabilities. Makes it difficult or impossible to obtain. The social
model of disability differs from the dominant medical model of disability, which is a functional
analysiz of the body as a machine that has to be judged according to normative values. While
physical, sensory, mtellectual, or psychological differences can lead to indrvidual functional
limitation or impairment, they do not necessarly lead to dizability, as long as society considers
and includes people regardless of their individual differences fails.

If we talk about the social condition of disabled people or children in India, then 1t 15 verv pathetic
and insulting. Even today the attitude of ordinary people towards such people 15 negative, people
understand that this Divvangjan 1 only a burden on the parents, society and the country, time has
come to change this narrow mindset. This feeling 1s the responsibility of every indrvidual i the
society.

Role of teacher in social change :

A teacher is a person who sets high 1deals in the society. Education plays an important role in the
building of any country or society. It 15 said that the teacher 1s the mirror of the society. In Hinduism_
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it has been said for the teacher that “Acharya Devo Bhavah™ means that the teacher or Acharva 1s
equal to God. This status 1s given to a teacher 1n return for the contributions he has made to the
society. The status of teacher has always been reverad in the society. Some call him ‘Guru’_ some
call him “Teacher . some call him "Acharya . some call him "Adhvapak” or "Teacher . All these
words portray a person who gives knowledge, teaches and whose contribution 1s to build the future
of any country or nation. In true sense_ a teacher creates the life of his’her student and the teacher
is the cornerstone of the society. A teacher plays the role of a guide till the end of his life and keeps
showing the way to the societv, onlv then the teacher 1z grven a high status in the soctety.
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Souroe : Essentizl Handbook on Inclusive Education for Edecators: Laws, Initiatives, Benefits & Challenges

By making more and more people aware and sensttive in the society towards the disabled
person.

convince the parents of these children in society, especially aware the parents of disabled
girls to educats them 1n maximum numbers.

Inzpire school children to work with these children in the spirit of coexistence that todav's
children are tomorrow s future.

To increase the education of these children by enrolling more and more children with
disabilities in their schools.

To develop a sense of positivity towards the disabled in the society.

By contributing to the social activities happening from time to time in the society and
bringing change i the attitude of the people towards the handicapped.

To reduce bullying and ragging of children with disabilities in their schools, ask other
children not to do the same.

Advice the parents of Divvangjan to make their children as strong and capable as possible.
Inspire the people of the society to remove all the evils existing in the society.

Motivate the people of the society that Divyangjan 15 also a part of our society, we need to
work together with them so that our society and nation can develop.

By organizing seminars 1o schools from time to time, invite kev members of the society
and talk about the development of Divyangjan, which will spread awareness in the society.
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Motivate others teachers and stakeholders to provide extra support to children with
disabilities in their classroom.

Role of community in social issues related to persons with disabilifies :

Dur community can play a major role in resolving the 1ssues related to Divyangjan. which we have
discussed above, which are as follows-

Commumnity members may enrol thetr children with disabilities masximum 1n numbers 1n as
far as possible to nearest school of the society.

Community will help financial to Parents of poor disabled children.

By removing the negative attitude towards these differently abled children and other people
from the society.

For the education of these children community may form various groups, collect donations
and help them in every positive way for their higher education.

By providing facilities for their rehabilitation and employment as far as possible.
By making aware other people of the society about the rights and duties of Divvangjan.

Person with disability may participate in various camps orgamized by government and other
non-government agencies for aids and appliances and other equipments.

By boosting the parents of Divyangjan to for their and overall development.

Oppose the atrocities, discrimination being done on Divvangjan in the society. That
Divyangjan 1s also an integral part of our society. He also has equal rights in this society.

The Rights of Persons with Disabalities Act 2016 has brought various rights for education, security
and social participation and all-round development of persons with disabiltties, which advocates
socio-economic discrimination of persons with disabilities.

Equality and non-discrimination.

&
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3 Protection from cruelty and inhuman treatment.
4. Protection from abuse, violence and explottation.
5 Protection and safety.

6. Home and family.

1 Reproductive rights.

8 Acceszibility i voting.

£ Acecess to justice,

11. Legal capacity.

12. Provision for guardianship.

13, Designation of authorities to support.

Social Security :

(1) The appropriate Government shall within the limit of its economic capacity and development
formulate necessary schemes and programmes to safeguard and promote the right of persons
with disabilities for adequate standard of living to enable them to live mndependently or in
the community: Provided that the quantum of assistance to the persons with disabilities
under such schemes and programmes shall be at least twenty-five per cent. higher than the
similar schemes applicable to others.

{2) The appropriate Government while devising these schemes and programmes shall give due
consideration to the diversity of disability, gender. age, and socio-economic status.

(3) The schemes under sub-section (1) shall provide for-

(@

(b)

(c)
(d)
(=)
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Community centres with good living conditions in terms of safety, sanitation. health
care and counselling

Facilities for persons including children with disabilities who have no family or
have been abandoned. or are without shelter or livelihood.

Support during natural or man-made disasters and 1n areas of conflict.
Support to women with disability for livelithood and for upbringing of thetr children.

Access to safe dnnking water and appropriate and accessible sanitation facilities
especially in urban slums and rural areas.

Provisions of aids and appliances. medicine and diagnostic services and corrective

surgery free of cost to persons with disabilities with such income ceiling as may be
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(g)  Disability pension to persons with disabilities subject to such income ceiling as may
be notified.

(h) Unemployment allowance to persons with disabilities registered with Special
Employment Exchange for more than two vears and who could not be placed in any
gainfil occupation.

(1)  Care-giver allowance to persons with disabilities with high support needs.

(1) comprehensive insurance scheme for persons with disability, not covered under

the Employees State Insurance Schemes. or any other statutory or Government-
sponsored msurance schemes.

(k)  any other matter which the appropriate Government may think fit

Conclusion :

Disability arouses interest because it 1s considerad a social problem. It 15 either a personal tragedy
or a feeling of guilt. Social problems create public concemns and private miserv and require
collective action to improve them. Disability is theorized in various ways, most of which identify
individual problems rather than the broader social, political and economic implications. This affects
the location of responstbility for social 1ssues, and as a result, they are depoliticized. This study
indicated that The Rights of Person with Disabilities Act 2016 has brought upon various rights for
the overall development of person with disabilities so that their social nghts can be empowered.
Under this study the role of teacher in social change was to create awareness towards the society
for disabled persons as well as to increase the educational enrolment of disabled children in school.
The role of commumnity in bridging the gap between the social issues and person with disabilities
was to provide facilities for their rehabilitation and employment as well as boosting the parents of
Divvangjan for their overall development. Social issues 15 a major challenge for the person with
disabilities but by providing certain support by the government and other stakeholder working
with the dizabled people all these 1ssues could be resolved and an barrier free environment could
be provided.
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Annexure-B

Assessment Guidelines

Low Vision )
Note: Presence of any 4 of the following symptoms indicates Low Vision.

1.

2.
3

o @ Ne W

1'L'I

11
12,
13

14.
15.

The child has difficulty in reading from the black board, even if s/he is
sitting in the first row,

The child keeps the book too far or too close to his/her eyes while reading.
The child is not able to write in the prescribed spaﬂeﬂine due to low
vision,

The child finds difficult to identify objects/people at a distance (4-5 meters
or further).

The child has problem in following moving objects.

The child is not able to identify/match colours.

The child has difficulty in identifying numbers, symbols and patterns

The child has problem in following path.

. Lighting variation in the environment confuse the child.

The child functions better when given bold print, good contrast, required
illumination.

The child is not able to reach the objects at about 14 inches.
The child is not able to follow 2-D representation of any object.

. The child has difficulty in focusing because of unstable movement of the

eye balls.
Thedﬂldgetscnnﬁmedbehwmﬂﬂahadnwsandﬂmlewlchanges
The child has problem in recognizing actions and facial expression.

16. The child mobility is badly affected in semi-dark area.

Cerebral Palsy

Note: Check from the parents [if the child has a history of delayed milestones,
fits, prolonged symptoms of drooling and involuntary movements before the age
of 6 years. Presence of 2 additional symptoms along with the underlined

J&F L2 () S0 LAUBE
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statements indlcates Cerebral I’a.ls:.r

The chﬂd has d:fﬁuﬂty in gross mntnr ahlls 5u|::h as slttmg on a reguiar
chair without support, walking, jumping, climbing, bending etc.

The child has problems in fine motor and eye-hand coordination skills
such as holding and placing objects, cutting, pasting, writing etc.

The child has pmhlems in performing Activities of Daily Living,
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The child has problems in articulation and regulating breathing while
speaking,

The child may have arssnmated problems in hearing/vision/mental
retardation/seizures, etc.

The child requires assistance in reading/writing due to in-co-ordination.
The child is too stiff or too floppy to be able to sit or stand.

The child is stuck in one position and is unable to move.

Has not achieved head and neck control.

Autism

Note: Presence of 2 additional symptoms along with the underlined statements
indicates Autism,

The Child has pmb]ema in undersrand.mg body lmguage of others. For
example: ‘yes’ or ‘no’ by movement of head and ‘come here’ by use of
hands.

* The child appears to be aloof.

The child does not always respond to his/her name immediately.

The child exhibits mpehhve motor mannerisms like rocking, spinning,
hand fapping etc.

The child interrupts or disturbs the class very often by asking a question
repetitively or out of context.

The child is pre-occupied or fixated on a topic, object or an activity.

The child has exceptional rate memory for numbers, dates, phone
numbers, names, etc.

The child is over seleétive about his/her seat, subject, students and shows
resistance to change.

The child may show compulsive tendencies to smell/touch things, cover
his/her ears/eyes.

The child is not able to explain that s/he is angry, sad, in pain, etc. and
why?"
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Multiple Disabilities (MD)

Note: Since this is a combination of more than one kind of disability, symptoms
from other disabilities also must be kept in mind. 'I‘heahvimmnympmmufmn

« The child goes very near to the objects and totiches them to identify.

o Is the child aware of the school bell and does he understand the
movement of people when the bell rings.

s The child talks or shows gestures to his/her classmates or never interacts
at all.

s The child dueanutremgmze that his/her friends are writing and copying
from the board,

. Thechﬂddoumtmmntamapmperpmmrewhmttmphymcaleducahm
class is being taken.

 The child prefers any particular corner of the classranm.

Intellectual Impairment (Mild Mental Retardation, Slow Learners, Specific
Learning Disabilities)

Mild-Mental Retardation

Note: If the child shows behaviors below 3-4 years when compared to peer group
behaviors with 1Q between 70-50 (if IQ report available). If 1Q report not
mraﬂable, then the underlined statements indicate presence uf Mild Mental
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Have the parents repnrhed child having history of-

. Head injury :

- Fits

- History of ill health due to jaundice, loose motions, poor nutrition,
brain fever,

- Poor attention as a child.

- Poor ability to remember, sequence of instructions

Does the child have difficulty in imitating actions, sequence of task.

speech by abserving peer group. ,

Does the child have difficulty in understanding meaning of lesson content,

sequence in a story appropriately?

Does the child have difficulty in solving puzzles, mathematical

manipulations or decision making in conflicting situation.

Does the child look for approval before initiating the task or wait for

Does the child has difficulty in classification of objects by groupmng
characteristics. Example

- ‘Mango deseribed by colour, taste, texture and its name.

- Dog described as animal, helping to protect, with friendly nature.

- Water described as liquid, without colour and shape.

Does mechﬂdhavedifﬁuﬂtyinieandngmkinamnﬂnuauaaequmce of
more than four to five steps?

Does the child have history of scholastic {a.llumln previous classes or
history of changing schools frequently?

Does the child behave in an immature manner rr.mnhhng children lower
than 3-4 years?

&Enﬂm

Note: If the child has IQ between 90-70, if indicates problem of slow learning, 1t
1Q repnrt not available, then the underlined statements indicate problem of slow

13-04-0F SRS |



* Does the child have limited vocabulary in using words yet communicate
comfortably to express needs with parents, teachers and peer group.

s Does the child need repeated instructions with practical examples and
instructions in a smaller group to cope with lesson content.

¢ Does the child engage frequently in impulsive actions, aggressive reaction,
abusive expression when frustrated or angry with his/her classmates.

e Does the child have better performance using oral medium when
compared to written performance at a given class.

» Does the child consistently write untidily and illegibly.

Specific Leaming Disability (SLD)

Note: If the child has IQ above 85, yet shows below listed characteristics, it

indicates presence of a SLD. If IQ report not available, look for the underlined
characteristics.

fﬁ"‘“‘;;_ r*“g;’—é“sih ;f g " RN N

| fobifuaal ot EMCE LISINE EDUICATION_ECERT.ndd 14
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Locomotor Impairment

Does the child have difficulty in moving or using any part of the body?
Is any part of the child's body amputated?

Does the child limp or has difficulty in moving his/her hands?

Does the child walk with jerks?

Is the child using a stick to walk?

Does the child lack bodily coordination?

Does the child have tremors?

Note: If answer to any of the above written statements is positive, the child
should be carefully examined by a qualified doctor, orthopedic surgeon
physiotherapist/prosthetic/orthopedic technician in an assessment camp.
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GOVERNMENT OF NATIONAL CAPITAL TERRITORY OF DELHI

DIRECTORATE OF EDUCATION: INCLUSIVE EDUCATION BRANCH (IEB)
BEHIND LADY SRI RAM COLLEGE; LAJPAT NAGAR-IV; NEW DELHI-110024
Email: iebdoehg@gmail.com; Ph. No: 011-26431040

No. F. 128/DDE(IEB fAdmn.Celli2019/ 2 0 1o Dated: 06.08.2021

ORDER

Directorate of Education 15 in tha process of establishment of 31 Resource Centres
far providing therapeutic services 1o Children with Disabllities. Out of these, 04 Resource
Cenires situated at District Soulh YWest A, South, & South East, and Inclusive Educabion
Branch, Lajpat Nagar — IV are fo be operational fram 1" August 2021

I this regard, following PGT (Special Education Teachers) are heraby naminated as
Resource Centre Coomdinator (DoE) with Immediate: effect in addition to the exsting
responsibilities in the present school of pesting:

Sl. Ne. Name of SchooliBranch where MName of PGT- SET being
Resource Centre is situated nominated as RCC [DaE)
1 Lajpat Nagar. Ring Road-58Y Ms. Priyanka Gangwar-
{Shaheed Hemu Kalanl) (1925058) 20140110
2 Pushp Vihar, M.B Road-SKV Ms. Veenita Chhabra-
(1623071} 20161012
a F. K. Puram, Sec-5(Co-Ed)-GSS55 Ms. Chandasmita Das-
{1719104) 20140026
Inclusive Education Branch {IEE) :
4 | Admn. Cel, Lajpat Nagar.IV (5005011) | M- Vikramjest -20140020

They shall caardinate with the concemed District Coordinatar and Resource Cantre
Coardinator (RCC) of the Agency. to which the tender regarding services far providing
therapeutic ‘services in a particular Resource Centre |3 awarded, as per the Standard
Operating Procedures notified on 04.08.2021. Howaver, they shall not be efigible for any
exira remuneration.

This issues with the prior approval of the Director (Education), GNCTD.

R—

(ANJANA BIRDI)
SECTION OFFICER (IEE]
No. F. 128/DDE(IEB) Admn.Celli2019/ Dated: 06.08.2021
Copy to:-
r?l P.5. to Pr. Secrelary (Education), GNCT of Dethl
2. PS.to Director (Education), GNCT of Dethi
‘4. Coneerned DDE (Districts), Dok, GNCTD
‘4. Concemed DDE {Zones), DoE, GNCTD
5, Concemed Distnict Coordinators (IE), Dok, Delhi
&~ In-charge (Computer Cell), DoE, for uplinking

7. Guard file p

 |ANJANA BIRDI)
SECTION OFFICER (IEB)

Y P

e
-
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o

List of Existing 14 Resource Centers

S. School Name District School ID/
No. Branch ID
1 | RSKV West Vinod Nagar East 1002032
2 | Rani Jhansi Road-SBV Central/New Delhi 2128008
3 | Adarsh Nagar-SKV North West A 1309031
4 East of Loni Road, DDA Flats-SKV North East 1106024
5 | Babarpur-SKV North East 1105019
6 | R. K, Puram, Sec-5{Co-Ed}-G555 South West A 1719104
7 | Partap Nagar-SKV North ' 1208014
8 | Dwarka Sector-22, G{Co-ed)555 South West B 1821204
9 Uttam Nagar-SKV West B 1618057
10 | Rajouri Garden Extn.-GBSS5 West A 1515006
11 | Lajpat Nagar, Ring Road-SBV East 1925059

(Shaheed Hemu Kalani) -
12 | PushpVihar, M_B Road-5KV South 1923071
13 | Prashant Vihar-5KV North West B 1413067
14 | Inclusive Education Branch (IEB) - 5005011
Admn. Cell, Lajpat Nagar-IV

ki S
A J f

= b\
(o7 Vo iliv
- B O OO
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(DR. MUKESH CHAND)
DEPUTY DIRECTOR OF EDUCATION (IEB)
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List of Govt. Schools for establishing additional 17 Resource

Centres for Children with Disabilities

S.NO NAME OF SCHOOL & ID ZONE DISTRICT
1 SKV Vishwas Nagar (ID-1001198) ZONE-01
EAST
2 GGSSS Laita Park {ID-1003260) ZONE-03
3 Yamuna Vihar, Block C, No 2-SKV (ID;
1104024) ZONE-04 NORTH EAST
4 |SV, SBBM Shankaracharya Marg (ID-
5 Badh-GBSSS (1D-1310009) ZONE -10
— - NORTH WEST A
8 |Shahabad Dairy- GGSSS (ID ZONE -10
1310025)
7 ?:ﬁ?;gjl Vihar, Block C-SV (ID- ZONE -11
8 |Mangolpuri. Block Q-SKV (ID- ZONE -12 HRTHAVEST 8
1412080)
9 Vikas Pun Distt Centre-SKV (ID-
1514017) ZONE 14 WEST A
10 |Govt.Co ed A2 Paschim vihar (ID-
1617003) o gl S
11 |Nangloi, J J. Colony-GGSSS (ID- ZONE 17
1617035)
12 |Janak Pur Block D, No.2-GGSSS (1D
1720021) ZONE-20 | SOUTH WEST A
13  |Dwarka Sector-6, Govt (Co-ed) SSS )
(Site-1) (ID-1821208) ZUNE2 ¢
14 |Najafgarh, No. 1-GGSSS (ID- SOUTHWEST B
1822044) ZONE-22
15 |Chattarpur-GGSSS (1D-1923048) ZONE-24 SOUTH
16 | Madanpur Khadar- SKV (ID-
1925062) ZONE 29 SOUTH EAST
17 |Pandara Road-SKV (ID-2026004) CENTRAL/
ZONE 26 NEW DE

| Aol oo ENCE LI SINE EDILCATION _ECEST.ndd 155
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THE SCHEDULE
[See clanse (zc) of section 2]

SPECIFIED DISABILITY

1. Physical disability—

A T ocomotor disability (2 person's inability to execute distinctive activities

associated with movement of self and objects resnltin g from affliction of mnsculoskeletal
or nervous system of both), including—

Aol il o ENCE LI SIVE EDILCATION_ECERT.ndd 158

(&) "leprosy cured person” means a person Who has been cured of leprosy
but is suffering from—

(i) loss of sensation in hands or feet as well as loss of sensation and
paresis in the eyve and eye-lid but with no manifest deformity;

(if) manifest deformity and paresis but hasving sufficient mobility- in
their hands andfeet to enable them to engage in normal economic activity:

(iif) extreme physical deformity as well as advanced age which
prevents him/her from undertaking any gainful occupation, and the
expression leprosy cored” shall constmed accordingly;

(b)) "cecebral palsy” measns a Group of non-progressive neurological
condition affecting body movements and muscle coordination. cansed by damage
to one or more specific areas of the brain, vsvally occurring before, doring or
shortly after barth;

() "dwarfism"” means a medical or genetic condition resulting in an adult
height of 4 feet 10 inches (147 centimeters) or less;

(d) "muscular dystrophy” means a oroup of hereditary genetic muscle
diseaze that wezgkens the muscles that move the human body and persons with
multiple dystrophy have incorrect and missing information in their genes, which
prevents them from making the proteins they need for healthy muscles. It 1s

characterised by progressive skeletal muscle weakness, defects in muscle
proteins_ and the death of muscle cells and tissue;

(e) "acid attack victim=s" means a person disfigured due to vioclent assaults
by throwing of acid or similar corrosive substance.

B_Visual impairment—

() "blindness" means a condition where a person has any of the following
conditions, after best correction—

(i) total absence of sisht; or

(if) visval acuity less than 3/60 or less than 10/200 (Sanellen) in the
better eyve with best possible correction: or

(i1} limitation of the field of vision subtending 2n angle of less than
10 degree.

(B} "low-vision” means acondition where a person has any of the following
conditons, namely——

(1) visual acuity not exceeding 6/18 or less than 20/60 upto 3/60 or
wpte 10/200 (Snellen) in the better exe with best possible corrections: or
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(i) limitation of the field of vision subtending an angle of less than
40 degree up to 10 degree.

C. Hearing impairimeant—

() "deal” means persons having 70 DB hearing loss in speech fregquencies
in both ezrs:

(&} "hard of hearing"” means person having 60 DE to 70 DE hearing loss in
speech frequencies in both ears:

D "speech and language disahility” means a permanent disability arising oot of
condifions soch as larsmgectomy or aphasia affecting one or more components of
speech and langwage due t0 organic of newrclogical canses.

2. Imntellectual disability, a condition characterised by significant limdradon both in

intellecal funcHoning (rasoning, leamning. problem solving) and in. adaptwe behavioor
which cowvers arange of every day, social and practical slkkdlls, including—

o

A
.'.I“
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() "specific learning disabilities" means a heterogeneows group of conditions
wherein there is a deficit in processing lanswage, spoken of written, that may manifest
itself as a difficulty to comprehend. spealk read. write, spell. or t0 do mathematical
calculations and includes such conditfons as perceptual disabilities. dyslexia.
dysoraphia dyscalculia, dyspraxia and dewvelopmental aphasia:

(&) "autsm spectrum disorder” means a neuro-developmental condition typicalls.
appearing in the first three vears of life that significantly affects a person's ability to
communicate, nnderstand reladonships and relate to others, and is frequently associated
with nnusal or stereotypical rituals or behavioors.

"mental illness"” means 8 substantial disorder of thinking. mood. perception.
orientation of memory that grossly impairs judement. behavioour, capacity to recognise
reality or ability tomeet the ordinary demands of life. bot does not include retardation
which is aconditon of arrested or incomplets development of mind of a person_ specially
characterised by subnortnality of intelligence.

4. Disability caused doe to—
(1) chromic neuwrological conditions, such as—

() "muldple sclerosis"” means an inflanmm atory, nervous system disease in
which the myelin sheaths around the axons of nerve cells of the brain and spinal
cord are damaged, leading to demyelination and affectng the ability of nerve
cells in the brain and spinal cord to comnmunicate with each other:

(ii) "parkinson's disease"” means 3 progressive disease of the nervous
systerm mariced by tremorn muscular rigidity:, and slows, imprecise moverment. chiefly:
affecting middie-aged and elderly people associated with degeneration of the
basal ganglia of the brain and a deficiency of the newrotransmitter dopamine.

(&) Blood disorder—

(I} "haemophilia” means an inheritable disease. wvsually affecting onlsr
male but ransmitted by women to their maie children_ characterised by loss or
impairment of the normal clotting ability: of blood so that a minor woosld may
result in fatal bleeding:

(if) "thalassemia" means a group of inherited disorders characterised by
reduced or absent amounts of hasmoglobin.

(iii) "sickie cell disease” means a hemolytic disorder characterised by
chronic anemia painful events, and varioos complicatons doe to associated

3
b
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‘tissue and organ damage; “hemolytic” refess to the destruction of the cell
membrane of red blood cells msultine in the release of hemoglobin

5. Multiple Disabilities (more than one of the above specified disabilities) including
deaf blindness which means a condition in which a parson may have combination of
educational problems. '

6. Any other category as. may be notified by the Central Government

DR.GNARAYANARATU,
Secrewary to the Gove. of India.
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CENTRAL 80ARD OF SECONDARY EDUCATION

No.CBSE/COORD/112233/2019 12 April, 2019

CIRCULAR

Subject: Exemptions/Concessions extended to Persons with Benchmark
Disabilities for Class X & Xll Examinations conducted by the CBSE
and Standard Operating Procedure

CBSE being sensitive to the needs of disabled students is extending several
exemptions/concessions to candidates with disabilities as defined in The Rights of
Persons with Disabilities Act - 2016.

It has been observed that neither the schools nor the students are fully aware
about these exemptions and are alse not following correct way of seeking available
exemptions during their course of studies and examinations, It has therefore, been
decided to update and compile all exemptions/concessions so that stakeholders are

aware about the same.

Please find herewith consolidated exemptions/concessions alongwith Standard

Operation Procedures for seeking exemptions.

Now, these changes will supersede all earlier Circulars, These
exemptions/concessions will be applicable for the 2020 examination onwards.

v, X
¢
-— II'.l

{ Dr. Sanyam Bhardwaj )
Controller of Examinations

“fm a2, wrqefim e, S e Rl - noos
“Shiksha Kendra®, 2, Community Contra, Preet Vikar, Delhi - 110092
W/ Telephone 1 +91-11-22509256, 22509257 AUHIET Website: www.chsenicin
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. GENERAL EXEMPTIONS /CONCESSIONS

1. Issuing Authnrityr ]

of Medical
Certificate

The medical cErtiﬁt

agenciesforganizations will be considered for
granting concessions to Disabled candidates:

i)

iii)

iv)

v)

Disability Certificate(s) issued by Government
hospitals controlled by either the Central or
State Governments from the Chief Medical
Officer/Civil Surgeon /[Medical Superintendent.
Disability Certificate(s) issved by Recognized
institutes of national level viz National
Association for the Blind, Spastic Society of
India etc; and

Disability Certificate(s) issued by Nan-
governmental Organizations/practitioners
registered with Rehabilitation Council of
India/Central Government/State Government
of the Respective State.

The disability certificate issued by the
competent authority at any place shall be
accepted.

The proforma of the certificate regarding
physical limitation for an examinee to write is
annexed at Annexure-A.

issued by the following

2. Facility of Scribe

and
compensatory
time

i}

Candidates with disabilities as defined in The
Rights of Persons With Disabilities Act 2016 are
permitted to use a Scribe or allowed
Compensatory time as given below or both:

For paper of 3 hours duration 6o minutes
For paper of 242 hours duration o minutes
For paper of 2 hours duration 40 minutes
For paper of 132 hours duration 30 minutes

For Categories of disahilities for which
scribefreader/writer/adult prompter is
permissible please refer to the Annexure-C

fobifuanl ot EMCE LISINE EDLCATION_ECEST.ndd 160

3. Appointment of

Scribe and related
instructions

The candidate shall have the discretion of
opting for his own scribefreader or request the
examination centre for the same.

In case Scribe/Reader is provided by
Examination Centre, the qualification of Scribe
should not be more than the minimum
Qualification criteria of the examination,
however, the qualification should always be

| matriculation ar above.
——

CENTRAL BOARD OF SECONDARY EDUCATION
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fii})

i)

wil)
i)

In case the candidate is allowed to bring his
own scribe, the qualification of the scribe
should be one step below the qualification of
the candidate taking examination. The person
with benchmark disabilities opting for own
Scribe/Reader should submit the detail of the
own scribe/Reader as per proforma at
Annexure-B Candidate shall also have the
option of meeting the scribe two days before
the examination.

Candidates will be allowed to change
Scribe/Reader in case of emergency. The
candidate shall also be allowed to take more
than one scribefreader for writing different
papers specially for languages. However, there
tan be only one scribe per subject.

Centre Superintendent of the examination
centre concerned shall forward to the
concerned Regional Officer of the Board, a
report giving full particulars of the candidate
and of the scribe,

Suitable room shall be arranged for the
candidate for whom a scribe is allowed and a
separate Assistant Superintendent shall be
appointed by the Centre Superintendent to
supervise hisfher examination,

Services of Scribe shall be provided free of cost
The Scribe shall be paid remuneration by the
Centre Superintendent as per norms of CBSE.

Other General
instructions/
facilities

)

i)

iv}

v)

vi)

To facilitate easy access, a few selected
schools are made examination centres for
special students.

Teachers from schools for visually impaired
are appointed as Assistant Superintendent(s)
(Invigilators) at the special examination
centres for visually handicapped. However,
precaution is taken to appoint different
subject teachers on different days.

Answer books of Candidates with Benchmark
Disabilities are sent separately by the Centre
Superintendents to the concerned Regional
Office

A separate column is provided on the title
page of the answer book for indicating the
category of disability.

Use of calculator is not permitted in any of the
examinations conducted by the Board
Magnifying glass/Portable videa magnifier is

also allowed to Visually Impaired candidate.

CENTRAL BOARD OF SECONDARY EDUCATION
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wii)

wiiil)

ix)

For Categories of disabilities for which
Computer is permissible please refer to the
Annexure-C.

Computer will be allowed as per the actual
need and skills of the students with disabilities
duly supported by certificate issued by
registered medical practitioners | qualified
psychological consultants recommending use
of Computer facility for writing the
examination citing the ground on which
recommendation for use of computer has
been made. Such permissian shall be subject
to the followings:-

(a) Use of computer shall be limited to only
for typing answers, for viewing the
questions in the enlarged font size, for
listening the guestion items. Concerned
candidate shall bring his [ her own
computer or laptop duly formatted and
the Centre Superintendent shall allow
such candidate after an inspection by the
Computer teacher and the same teacher
may do the monitaring of the use of the
computer. Centre Superintendent may
compensate for the loss of time, if any,
and record the same.

{b) The computer | laptop brought by the
candidate will not have any internet
connection so as to maintain the sanctity
of the examination.

fc} The candidate shall use the computer /
laptop only for the purpose for which
permission has been taken.

(d) Such requests along with specific
recommendation by the competent
medical authority { qualified
psychological consultants, shall be sentto
the concerned CBSE Regianal Office.

(e} Responsibility for use of computer shall lie
on the candidate and Board shall not be
liable for any consequences arising out of
any mis-happening on account of use of
computer.

Provision of Reader to read the question paper

in case student with disability does not want

scribe facility will be allowed but the Role of

Such Person will be limited to Reading of

Question Paper. Request for such permission

should he made by the candidate through

febifuanl oo ENCE LISINE EDUICATION_ECERT.ndd  1EE
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Principal with specific recommendation by the
registered medical practitioners | authorized
psychologist. Such cases will be referred to the
CBSE Regional Office by the school Principal
and permission will be accorded on case to
case basis based on merit. Such candidates
will not be allowed to use scribe facility,

x)  For Categories of disabilities for which
relaxation in attendance is permissible please
refer to Annexure-C. Relaxation in
attendance upto 50% may be considered for
candidates with disability who are unable to
attend the school for prescribed days. Such
recommendations with attendance details
must come from the Principal of the school of
the candidate alongwith supporting certificate
from the registered medical practitioners |
authorized psychologist.

Fee

Registration and Examination fee for classes
12,3, %1, X1 will not be charged from visually impaired

| candidates as referred to in Annexure-C.

B. SPECIFIC EXEMPTIONS/CONCESSIONS
(1) CLASS X

P

T
1

E3 Ce

‘-Js:-i’iﬁn

Exem p;‘.iun from
third language
Flexibility in
choosing subjects

Candidates with disabilities as defined in The
Rights of Persons with Disabilities Act 2016 will be
exempted from third language.

{a) Candidates with disabilities as defined in The
Rights of Persons with Disabilities Act 2016
have the option of studying one compulsary
language as against two. This language should
be in consonance with the overall spirit of the
Three Language Formula prescribed by the
Board. Besides one language any four from
amengst the following groups can be offered:

Groupa

Mathematics, Science, Social Science, another
language, Music (Any one), Painting, Home
Science, Elemeants of Business, Elements of Book
Keeping and Accountancy, Computer Applications
Group 2

Any One Skill Subject (except Automotive) for
Regular Candidates Only

Mote: Infarmation Technology from Group 2
cannot be offered if Computer Applications from
Group 1 is opted.

CENTRAL BOARD OF SECONDARY EDUCATION
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{b) Bonafide residents of Delhi appearing as
Private candidate as per provisions of
Examination Byelaws cannot take subjects
having Practical Component at Secondary
level. However, candidates with disabilities as
defined in The Rights of Persons with
Disabilities Act 2016 have the option of taking
up Music, Painting, Home Science as the
subjects of study.

{c} Physio-therapic exercises are considered as
equivalent to Health and Physical Education
course of the Board. _

3. Alternate guestions | i) Alternative type guestions are provided in lieu
[Separate Question of questions having visual inputs for visually
impaired candidates in the subject Social
Science,

i) With effect from 2020, in lieu of large font
Question Papers, candidates will be allowed to
use magnifying glasses/portable  video

magnifiers.

(i} CLASS Xl

S.No. Subject  Exemy

1. Flexibility in
Choosing candidate as per provisions of Examination Byelaws
subjects. cannot take subjects having Practical Component.

However, candidates with disabilities as defined in

The Rights of Persons with Disabilities Act 2016

have the option of taking Music(Any one), Painting,
_ Home Science as the subjects of study.

2, Separate question (a) Disabled candidates are given separate
paper and question papers containing Multiple choice
questions in lieu questions based on Practical component in
of practical liew of practicals in the subjects of Physics,
component Chemistry and Biology

{b) Question papers administered in the subjects

(c)  Alternative type questions are provided in lieu

of Physics, Chemistry, Mathematics and
Biology are without any visual input

of questions having visual inputs in the
subjects of History, Geography and
Economics
Mote: For Categories of disabilities for which
separate question paper is permissible please refer
to Annexure-C

Students studying in schools affiliated to the Board and desirous of availing the
exemptions/concessions should approach the concerned Regional Office of CBSE through
the Head of their Institution preferably while in Class IX and/or XI. The request should be

CENTRAL BOARD OF SECONDARY EDUCATION
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supported by relevant medical certificate and recommendation from the Head of the
School/Institution. Only those students would be considered for grant of
exemption/concession in whose respect relevant category has been entered during
regiﬁtrat'mninEIBSSJ}{andmr}U.

Advisory to schools as per the Guidelines of Inclusive Education of Children with
Disabilities (IECD):

a.  Ensure that no child with special needs is denied admission in Mainstream Education
Monitor enrolment of disabled children in schools

c. Schools to provide support through assistive devices and the availability of trained
teachers

d.  Modify the existing physical infrastructure and teaching methodologies to meet the
needs of all children including Children with Special Needs

e.  Ensurethatthe school premises are made disabled friendly by 2020 and all educational
institutions including hostels, libraries, laboratories and buildings have barrier free
access for the disabled

f.  Ensure availability of Study material for the disabled and Talking Text Books, Reading
Machines and computers with speech software

g. Ensure adequate number of sign language interpreters, transcription services and a
loop induction system for the students with Speech Language disability

h.  Revisit classroom organization required for the education of Children With Special
MNeeds

i. Ensure regular in-service training of teachers in inclusive education at the elementary
and secondary level.

CBSE has 16 Regional Offices which deal with matters of different states, Contact
number, jurisdiction and address of Regional Offices is available on the website of CBSE i.e.
wwww.chse nic.in. CBSE has also a Helpline 1800-11-8caz which is functional on all working
days from g AM -5.30 PM.

]

CONTROLLER OF EXAMINATIONS

CENTRAL BOARD OF SECONDARY EDUCATION
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STEP I:

STEP I

STEP Il

STEP IV:

STEP V:

Page |7

Parents should go through the consolidated instructions issued by CBSE.

Parents get the child examined by the Competent Medical Authority and obtain
requisite Medical Certificate of Disability.

For availing any exemption, parents will have to make a request to school
alongwith copy of certificate of disability by latest by 7 July, 2019. The draft
application is annexed at Annexure-D. School will acknowledge the request made
by the candidate,

School will forward the request to concerned Regional Office of the Board latest
by 15" July, alongwith specific recommendation. In case of rejection by the
school, the same should also be sent to Board alongwith reasons of such
rejection.

Regional Office will examine the request in accordance with the rules of the Board.
In case of rejection, reasons for the same will be intimated.

Aol il oo ENCE LIBIVE EDLCATION ECEST.ndd 168
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ANNEXURE-A

This is to certify that, | have examinad Mr/Ms/Mrs {name of the

candidate with disability), a person with {(nature and percentage of

disability as mentioned in the certificate of disability) 5/o/D/fo

a student of {School name & address) and to state that

hefshe has physical limitation which hampers his/her writing capabilities owing to his/her

disability.

Signature
Chief Medical Officer/Civil Surgean/Medical Superintendent of a
Government health care institution
Name & Designation.
Mame of Government Hospital/Health Care Centre with Seal

Place:

Date:

Mote:

Certificate of disability should be given by a specialist of the relevant
“stream/disability (eg. Visual impairment — Ophthalmalogist, Locomotor disability —
Prthopaedic specialist/PMR).

CENTRAL BOARD OF SECONDARY EDUCATION
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ANMEXURE -B

I, ; a student of

(name of the school),

Slo bearing Rell No. will be appearing
at {name of the centre). My qualification Is
| do hereby state that (name of the scribe) will

provide the service of scribefreader for the undersigned for taking the aforesaid examination.

| do hereby undertake that his qualficaiton is . In case,

subsequently it is found that his qualification is not as declared by the undersigned and is

beyaund my qualification, | shall forfeit my right and claims relating to this examination.

(Signature of the candidate with Disability)

Place:

Date:

—
CENTRAL BOARD OF SECONDARY EDUCATION
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1. (A) PHYSICAL DISABILITY- LOCOMOTOR DISABILITY

TABULAR SUMMARY OF EXEMPTIONS

Page |10

Annexure - C

H i 2 3 & 5 B 7 8 9 10 iz
1A(a) HL | Leprosy cured| Yes | Yes Yes Yes Yes Yes Yes Yes Yes -
persons
1A(b) HC | Cerebralpalsy | Yes | Yes Yes Yes Yes Yes Yes Yes Yes -
1A(c) HD | Dwarfism Yes | Yes Yes | Yes | Yes Yes Yes - Yes -
14(d) | HM | Muscular Yes Yes Yes Yes Yes Yes Yes Yes Yes -
Dystrophy
1A(e) |HA | Acid Attack | Yes Yes Yes Yes Yes Yes Yes Yes Yes -
Victims

*Definition of various disabilities may be seen from PWD ACT-2016
CENTRAL BOARD OF SECONDARY EDUCATION
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1(B) PHYSICAL DISABILITY - VISUAL IMPAIRMENT

Page |11

1B(a) BB Blindness | Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes
1B(h) BL Low Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes
Vision (Magnitying
glasses/
Fortable Video
&5.1

*Definition of various disabilities may be seen from PWD ACT-2016

L]
—

CENTRAL BOARD OF SECONDARY EDUCATION
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1(C) PHYSICAL DISABILITY- HEARING IMPAIRMENT
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1

1C(a)

oD

Deaf

Yes

Yes

Yes

Yes

Yes

Yas

Yes

Yes

1C(b)

DH

Hard of
hearing

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

1304-BEDT 5450

*Definition of various disabilities may be seen from PWD ACT-2016

CENTRAL BOARD OF SECONDARY EDUCATION
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1 (D) PHYSICAL DISABILITY- SPEECH AND LANGUAGE DISABILITY

Page |13

1D({a)

DS

Speech
and
Language
Disability

Yes

Yes

Yes

Yes

Yes

Yes

Yes

*Definition of various disabilities may be seen from PWD ACT-2016

—

CENTRAL BOARD OF SECONDARY EDUCATION
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2. INTELLECTUAL DISABILITY

Page |14

n

10

i1

2 (a)

Specific
Disabilities
-Dyslexia
-Dysgraphia
-Dyscalculia
-Dysprasia

-Developmental aphasia

Learning

Yes

Yes

Yes

Yes

Yes

Yes

2 {b)

Autism spectrum disorder

Yes

Yes

Yes

*Yes

Yes

Yes

*Definition of various disabilities may be seen from PWD ACT-2016

CENTRAL BOARD OF SECONDARY EDUCATION
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3. MENTAL BEHAVIOUR

3(a) SM | Mental Yes Yes Yes Yes Yes Yes = e Yes -
Behaviour

*Definition of various disabilities may be seen from PWD ACT-2016

CENTRAL BOARD OF SECONDARY EDUCATION
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4. DISABILITY CAUSED DUETO - CHRONIC NEUROLOGICAL CONDITIONS& BLOOD DISORDER

Page |16

1

10

4(a)

SN

Chronic neurological condition
i) Multiple Sclerosis
i) Parkinson's disease

Yes

Yes

Yes

Yes

Yes

Yesg

-——

Yes

Yes

-

4 (b)

5B

Blood disorder

(i) Haemophilia
(ii) Thalassemia

e

(i) Sickle cell disease

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

1304-BEDT fS5H0

*Definition of various disabilities may be seen from PWD ACT-2016
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5. MULTIPLE DISABILITIES
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1

(a)

sD

Multiple
Disabilities

Yes

Yes

Yes

Yes

Yes

Yes

——

Yes

1304-BEDT fS5H0

*Definition of various disabilities may be seen from PWD ACT-2016

CENTRAL BOARD OF SECONDARY EDUCATION
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AMNMEXURE -D
Principal
(Write School Mame & Address here)

Disabilities Act 2016,

SirfMadam,

My ward with following credentials is student of your school:-

1. MName:

2. Admission Mo,

3. Class: Section:

4. Mature of Disablility:

It is requested that following exemption(s) may be granted to my ward:-
a.

b.

The details of Scribe opted by me is as under;-

Date:
{Signature of Parent)
MName:
Email ID:
Contact No.
Address:
Enclosure:

Medical Certificate

CENTRAL BOARD OF SECONDARY EDUCATION

fobifuan ot EMCE LISINE EDLICATION_ECERT.ndd 177 13-04-D00E 25500



Page |19

1. | Schools will inform to the PWD candidates about At the beginning of
exemptions/concessions extended by CBSE during annual the academic session.
examinations.---

Schools will make a list of PWD students after submitting LOC
2. | Students/Parents will make the request to their School for Upto 7 July of the
seeking exemptions/concessions during annual examinations | academic year
alongwith required Certificates/Documents

3. | Schools will compile all such requests in tabular form with o7 days from the date
required Certificates/Documents. of activity of S.No.2
Only one request will be sent by each schoal to the Regicnal i.e. by 15™ July
Office for necessary approvals.

4. | Regional Office will communicate deficiency, if any, to the 21days from the date
schools. of activity of 5.No.3

i.e. by o5™ August
[ Schools will communicate fulfilment of deficiency to Regional | 10 days from the date

Office. of activity of S.No.4
i.e, by 15" Auqust
6. | Regional Office will communicate approval to the schools. 10 days from the date

of activity of S.No.g
1.e. by 25" August

7 School will communicate approval of the CBSE to the students | o5 days from the date
of activity of 5.No.6
i.e, by 30" August

While requesting to the Regional Office for exemptions/concessions, schools will alse infarm the
following: -

1. In case of class-Xll, has candidate availed the facilities in class-X & XI?
2. In case of class-¥, has candidate availed the facilities in class-1X?

Above said exercise will help the PWD candidates in getting their approvals on time and help the
CBSE in taking care of these students while allotting Roll Numbers for Board's Examinations.

Above directions are issued for strict compliance by all stakeholders.

_—
CENTRAL BOARD OF SECONDARY EDUCATION
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1. Schools identified as examination centres to prepare a panel Within 07 days of

of Scribes/Readers/Lab Assistants getting information
of centre fixation
2. Centre Supdts to send the panel to the concerned Regional Toreach concerned
Office for approval RO within o7 days of

activity at Sl. No.oa

3. | Approval to be communicated to the Centre Superintendents | Within 15 days of
by Regional Offices activity at 51. No.2

CENTRAL BOARD OF SECONDARY EDUCATION
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2l
List of Disabilities as detalied I THE RIGHTS OF PERSONS WITH DISABILITIES ACT, 2018

Lec 1] THEGAFFTTEOF INDITA FXTRAORDINARY LE!

Tl SCHEDULE
|Siee clnise (zc) of section 2)
SACIMED. (NEAWLITY
1. Physical disability.—
A, Locomolor disabiliny (2 persons inability to execule distinctive activities
associated with movement of self and objects resulting from affliction of muscaloskelesal
ur tervous system or both). secluding—

() “leprosy cured person” means a person who has been cored of leprosy
bt is suffering from—
{7y loss of sensation 1 himds of foet as well s Joss of wensation and
s i the eye imad eye=Hid bt with no masifest deformaty;

i) manifest deformity and paresis but having sufficient motsility in
mmm&uanmﬂwhmwnu-w_

(ki) extreme physical deformity as well a advanced age which
prevents him'her from underiaking any gainful cccupation; and the
expresaon "leprosy cured” shall conurved accondingly,

() “cercbrnl palsy” means a Group of non-progressive newrobopical
condition affecting body movements and mircle cooedination, caused by damnge
& e or more specific freas of the beadn, usually occurning before, during or
shonty after hinh;

() "dwarfism” mesns a medical or genctic condition resulting in an adult
height of 4 feet 10 inches {147 contimeters) or less:

(el “meecular dynisophy” masn 8 promp of hereditay penelic muncle
disease that weakens the muscles that move the buman body and persops wath
maltiple dystrophy have incorrect and missing information in their genes, which
prevints them from making the pmleing they need for henlthy muscles 1t is
chamcterised by progressive skeletal muscle weaknes:, defecrs in miscis
profeing, gad the death of muscle colls ond tssue; :

(e "acid stimck viotins* means a pervon disfigured due 10 viobent asiaulis
by theowing of acid or shmiler comasive sbefance,

8. Visual impasremeni—
() "blindness” meens a comdition where 3 person has uny of the following
conditions, afler bast comection—
i} bote] absence of sight; or
{3} visial nomity less than 3960 or less thun 10200 (Snelles) in the
better eye with best possible correction; o
iy Hmdtanion of the field of vison subtending an ingle of bess than
10 degroe.

() “low-vision" means & condition where a person has any of the fallowing
conditons, namely —

0 winual scuiry not exceeding 6/ 18 or less than 20060 ugto 360 or
upte 1V200 (Sncllen) i the better eye with best possible comections; or
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(id) limmtation of the field of vision subtending an angle of ess than
40 degree up o 1) degree.
€ Heanng impairmesi—
() "deal” mesns persons boving 70 DB hearng koss in speech frequencies
iy both ewrs:

() "hard of hearng” means person having 60 DB to 70 DB bearing loss in
speich frequencies in botl eark:
E2. “spoech und Language duability” meens o permanent dasebifity anlsing oot of
conditions such as larympectomy or aphasia affecting one or more components of
speech and lanpgedage due w ofganie o nesrologics] causes.

2. Intellestval disability, a condition characterised by significant limitation bath in

inteliectunl functioning (rasoning, leaming, problem solving) and b adaptive belayious
which covers a range of every day, sosial and practical skills, including—

(w) “specific karning disabdities” mems o heterogeneous group of conditions
whercin there is o deficit in processing langwape, spoken of written, that may mapifest
itself % & difficulty W comgrehend, speak, nad, write. spell. or 1o do matlematicol
calculations and includes such conditions as percepiual disshilities. dyslexia,
dvsgraphia, dyscalolia, dysprunia and developmental aphasia;

i) “autivm spectmim d’nmdﬂ'mmnm-&mlmnﬂummiﬂy
appearing in the first thooe years of [ife deat significanty affects 3 person's ability 1o
wommunicare, undeestand reiaticnships and relae to others, and is frequently associated
with unusal or slerectypical ntoals or behaviours.

3. Mental behavinor—

"mental {lness” means 3 substintial disorder of thinking, mood, perception,
oriensution or memory that gsodsly bmpubes judgment, hehnvioar, capacity 1o recognise
reality or ability 1o meet the ordinury demands of life, bat does not include revasdation
wihich is a comdisom of errested or incomplese development of mind of & peeson, spectally
characterised by subsormalily of imelligence.

4. Digability caused due 16—
(e} chromic newrological conditions, such as--

) “multiple sclerons” metns an inflammatory, nervous dystem divease i
which the myelin sheativs nround the axons of nerve cells of the hrain and spinal

cord are damaged, keading 1o demyvelination and affecting the ability of nerve
cells i the brain and apinil cord 1o compruniceie with esch ofer;

(i} "parkinson’s discasc” neuny & progressive disease of the nervous
syt ke by trormor, mascular igidity, and show, impeecine sovement, chiefly
allecting middic-aged and clderly people ussociated with degeneration of the
basal ganglia of the brain snd a deficiency of the peirotrnsmitier dapamiine.
(&) Bloxrl disorder—

{i} "haemophilis® micans b inhecitable divease, wsually affecting wisly
mmmwwmumﬂmmh}Muf
impairment of the normal clotting ability of Bood 5o that & minge would mesy
pesudt b fatal bleeding:

(i) “thalassemmis” mesns 3 group of inberited disorders churscrerised by
reduced or absent amounts of hoemoglobin

{iid) “sickle cell disease” mesns a hemolytic disorder charscterised by
cheomue snemis, painful wmummmmmhmmu
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rissue and organ darmge; “temblytic” refers o the destruction of the cell

membrane of red blocd cells resulting in the release of hemoglobin

5. Mulriple Disablizies (moee ten ane of the shove specified disabilities) incloding
deaf blindness which means & condition in which & person may have combnntion of
hearing and visual imgadimets cousing sevens communication, developmental, and
educationn] problems.

6. Any other calegory as may be notifisd by the Central Government.
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